APPENDICES

Appendix 1. Observation Sheet

OBSERVATION SHEET
The Implementation of Differentiated Instruction in English Subject*

Observers’ Name

Date and Time
Location : SMP Islam De Green Camp Tanjungpinang
Subject : English Teacher
Checklist
> 5,
No Criteri&@ Yes| No Description

A | Differentiated by Content

1 | Variety of materials provided based on
students’ readiness levels

2 | Variety of materials provided based on
students’ interests

3 | Different texts or multimediaresources
used for different groups based on

students’ learning profile

B | Differentiated by Process

1 | Varied instructiona methods (e.g.,
group work, individual tasks, peer
tutoring)

2 Activities tailored to students’ interests

3 | Activitiestailored to students’ learning
profiles.

C | Differentiated by Product

1 | Different types of assessments or
outputs based on student readiness

2 | Different types of assessments or
outputs based on student interests

3 | Choicesgiven for project formats
tailoring students’ learning profiles (e.g.,
essay’s, presentations, creative projects)

D | Differentiated by Learning
Environment
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1 | Classroom setup to accommodate
diverse learning needs

2 | Useof adaptive technique for students
with special needs

* Adapted from Tomlinson's (2017) theory of Differentiated Instruction

Tanjungpinang, .......... 2024

Observer,

(Muhammad Aiman Zaidan Kusasi)
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Appendix 2. Interview Guideline (English)

Research Title An Analysis of Differentiated Instruction Implementation in

English Subject at SMP Islam De Green Camp Tanjungpinang

Unstructured Interview Questions (For Research Questions 1, 3 and 4)
Note: During the process of this unstructured interview, the questions could be

developed or added based on interviewee’s responds.

Section 1: Extent of Differentiated Instruction Implementation in the Perception of

English teachers at SMP Islam De Green Camp Tanjungpinang

A. Genera Implementation
1. How do you perceive the impact of the Merdeka Curriculum on the
teaching practices within the English subject?
2. Inyour opinion, what is the concept of Differentiated Instruction like?
B. Practical Examples
1. Could you please explain or provide examples of how you implement
Differentiated I nstruction when teaching English subject?
2. How do you identify the various differences among students (readiness,
interests, and learning profiles)?
3. How do you then classify students based on their various differences
(readiness, interests, and learning profiles)?
C. Elements Differentiation

1. How do you differentiate content, process, product, and learning



111

environment for students in the English subject?
2. Could you elaborate on specific strategies or activities you use for each
differentiated element (e.g., in differentiating content, process, product,

and learning environment)?

Section 2: Challenges and Limitations

A. Implementation Challenges and Limitations
1. What challenges or limitations have you faced or are currently facing in
implementing Differentiated Instruction in the English subject?
2. How do these challenges then affect the learning process in your

classroom?

Section 3: Addressing Challenges and Limitations

A. Teacher Strategies for Addressing Challenges and Limitations
1. What strategies do you employ to address and overcome the challenges
and limitations you mentioned earlier?
B. Support and Resources
1. Have you ever participated in professional development or training
activities related to Differentiated Instruction? If so, what were these
activities like, and how beneficial were they?
2. Inyour opinion, are there any additional types of support or resources
that could help improve the implementation of Differentiated

Instruction?
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Structured Interview Questions (For Research Question 2)

Section 4: Implementing Elements of Differentiated Instruction

1. How do you modify (differentiate) content (ATP/Modul Ajar) to meet the
diverse needs of students, such as their readiness, interests, and learning
profiles?

2. What processes (strategies/techniques) do you use to differentiate
instruction in the English subject to accommodate the diverse needs of
students?

3. How do you differentiate student assessments to demonstrate their
achievement based on their needs?

4. How do you set the learning environment to meet the needs of all diverse

students?
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Appendix 3. Interview Guideline (Bahasa | ndonesia)

Research Title An Anaysis of Differentiated Instruction Implementation in

English Subject at SMP Islam De Green Camp Tanjungpinang

Unstructured Interview Questions (For Research Questions 1, 3 and 4)
Note: During the process of this unstructured interview, the questions could be

developed or added based on interviewee’s responds.

Section 1. Pelaksanaan Pembelgjaran Berdiferensiasi dalam Persepsi Guru Bahasa

Inggris SMP Islam De Green Camp Tanjungpinang

D. Implementasi secara Umum
1. Bagaimana persepsi Bapak/lbu tentang pengaruh Kurikulum Merdeka
terhadap praktik pengajaran di dalam mata pelgjaran Bahasa Inggris?
2. Menurut Bapak/Ibu, konsep pembel gjaran berdiferensiasi itu seperti apa?
E. Contoh Penerapan
1. Bolehkah Bapak/Ibu jelaskan/beri contoh terkait bagaimana Bapak/Ibu
menerapkan pembelgjaran berdiferensiasi saat mengajar mata pelgjaran
Bahasa Inggris?
2. Bagamana cara Bapak/lbu mengetahui ragam perbedaan siswa
(kesiapan, minat, dan profil belgjar)?
3. Bagaimana kemudian cara Bapak/Ibu mengklasifikasikan siswa
berdasarkan ragam perbedaan mereka (kesiapan, minat, dan profil

belgjar)?
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F. Elemen yang Berdiferensias
1. Bagaimana cara Bapak/Ibu mendiferensiasikan konten, proses, produk,
dan lingkungan belgjar untuk siswa pada mata pelajaran Bahasa Inggris?
2. Bolehkah Bapak/ibu paparkan strategi atau aktivitas spesifik yang
Bapak/Ibu gunakan untuk setiap elemen berdiferensiasi (e.g. dalam

mendiferensiasikan konten, proses, produk, dan lingkungan belgjar)?

Section 2: Tantangan dan Keterbatasan

B. Tantangan dan Keterbatasan saat | mplementasi
1. Tantangan/Keterbatasan apa yang pernah atau saat ini Bapak/Ibu hadapi
dalam menerapkan pembelgjaran berdiferensiasi pada mata pelgaran
Bahasa Inggris?
2. Bagaimana kemudian tantangan ini memengaruhi proses pembelajaran

di kelas Bapak/Ibu?

Section 3: Mengatas Tantangan dan Keterbatasan

C. Strategi Guru dalam Menangani Tantangan dan K eterbatasan
1. Bagamana strategi Bapak/Ibu dalam menghadapi dan kemudian
mengangani tantangan dan keterbatasan yang telah Bapak/Ibu sebutkan
sebelumnya?
D. Dukungan dan Sumber Daya

1. Pernahkah Bapak/lbu menerima/diikutsertakan dalam kegiatan
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pengembangan atau pelatihan profesional terkait dengan pembelgjaran
berdiferensiasi? Jka ya, Kkegiatan seperti apa dan seberapa
bermanfaatkah kegiatan tersebut?

2. Menurut Bapak/lbu, apakah ada lagi jenis dukungan atau sumber daya
yang dapat membantu untuk penerapan pembelgaran berdiferensias

yang lebih baik?

Structured Interview Questions (For Research Question 2)

Section 4: Mengimplementasikan Elemen Berdiferensias

1. Bagamana Bapak/lbu memodifikass (mendiferensiasikan) konten
(ATP/Modul Ajar) untuk memenuhi kebutuhan siswa yang berbeda-beda,
misalnya berdasarkan kesiapan, minat, dan profil belajar mereka?

2. Proses (strategi/teknik) apa yang Bapak/lbu gunakan untuk
mendiferensiasikan pengajaran dalam mata pel gjaran Bahasa Inggris untuk
mengakomodasi kebutuhan siswa yang berbeda-beda?

3. Bagaimana cara Bapak/Ibu membedakan asesmen/penilaian siswa untuk
mendemonstrasikan pencapai an mereka berdasarkan kebutuhannya?

4. Bagaimana Bapak/Ibu mengatur lingkungan belgjar untuk memenunhi

kebutuhan semua siswa yang beragam?
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Appendix 4. Questionnaire Sheet

ANGKET DIAGNOSTIK PELAKSANAAN PEMBELAJARAN
BAHASA INGGRISDI SMP ISLAM DE GREEN CAMP
TANJUNGPINANG

Nama

Kelas

Petunjuk Pengisian

Berikan tanda checklist ( v' ) pada kolom “Setuju” jika deskripsi yang diberikan
sesuai dengan pengalaman Anda.

Berikan tanda checklist ( v/ ) pada kolom “Tidak Setuju” jika deskripsi yang

diberikan tidak sesuai dengan pengalaman Anda.

Tidak

No. Deskripsi Setuju )
Setuju

1 Kurikulum yang saat ini sekolah gunakan dalam
penerapannya memfasilitas minat siswa yang
beragam.

2 Pembelgjaran yang dilakukan di sekolah

menyesuaikan dengan kemampuan atau tingkat

pemahaman siswa terhadap suatu pelgjaran.

3 Guru Bahasa Inggris di sekolah memberikan soal
ujian yang berbeda untuk siswa sesuai dengan
kemampuan mereka. (Contoh: ada soal yang
menggunakan kosa kata bantuan di halaman
bel akangnya dan ada yang tidak).

4 Sekitar satu pekan pertama pada awal Semester 1
(satu), siswatidak langsung dilibatkan dalam mata
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pelgjaran secara serius, melainkan pembelgaran

masih terbilang ringan dan santai.

Daam mata pel gjaran Bahasa lnggris, pada proses
belgjar sehari-hari di dalam kelas, siswa tidak
dibeda-bedakan menjadi  kelompok-kelompok
tertentu, melainkan tetap membaur di dalam satu
kelas yang sama, tanpa memandang perbedaan

yang ada padatiap siswa.

Pada saat ujian, soal yang diberikan pada siswa
terbagi menjadi dua jenislevel kesulitan:
1) Untuk siswayang dianggap bisa dan sudah
memahami pelgaran dengan baik.
2) Untuk siswa yang masih mendalami hal-
hal dasarnya saja, diberikan soal-soal yang
tidak terlalu sulit.

Dalam mata pelgjaran Bahasa Inggris, pada saat
belgjar sehari-hari di dalam kelas, guru
memberikan bantuan terhadap siswa yang
kesulitan dalam memahami materi yang sedang
dipelgjari.




Appendix 5. Observation Report

Z

OBSERVATION SHEET
The Implementation of Differentisted Instruction in Englsh Subjec®

Observers' Nase - Mubhammed Aiman Zaidan Kusasi
Date and Time : Tuesday, |1 June 2024

Location + SMP Islam De Green Camp Tanjungpinang
Subject : English Teacher
No Critern* Yoo Description
A | Differestiatod by Content
1 | Varety of materials provided based on pe
students’ readiness levels
2 | Varety of matenals provided based on | 7
stodents’ interesis
3 | Different texts or multinsedia resources
wsed for Gifferent groups based on

students' leaming peofile

B | Differentiated by Process

1 | Varkd mstrectiooal methods (e g,
group work, individual tasks, peer -
nroring)

Activitics tikored o sudents’ Interests -

~

-

Activities tasdored to students’ leaming
profiles.

Differentisted by Preduct

i Lo

Different types of assessments or
outputs basad oo sudent readisess &

2 | Different types of assessments o¢
outputs based co student inlerests

3 | Choices grven for project foemats ‘
tadloring students” kearming profiles (¢.2.. v
essays, presentations, creative projects)

D | Differentisted by Learning
Emvironment

1| Classroom setup 1o sccommodate
diverse leaming needs

2 | Use of adaptive techaigae for students

with special needs v

* Adagted from Tombirsan's (2017) theory of Differentisted Instruction
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Appendix 6. Interview Transcript Informant 1

TRANSLATED INTERVIEW TRANSCRIPT

AN ANALY SIS OF DIFFERENTIATED INSTRUCTION IMPLEMENTATION
IN ENGLISH SUBJECT AT SMPISLAM DE GREEN CAMP

TANJUNGPINANG

Date Tuesday, 11 June 2024

Location Headmaster’s Office at SMP Islam De Green Camp

Informant Informant 1 (TR)

| nterviewer The Researcher, Muhammad Aiman Zaidan Kusasi

Researcher Bismillah, Assalaamu’alaikum wa rahmatullahi wa barakatuh,
good morning, Sir.

Informant 1 Wa’alaikumussalaam wa rahmatullahi wa barakatuh.

Researcher InshaAllah, on this occasion, |, Muhammad Aiman Zaidan
Kusasi, an eighth-semester student of the English Language
Education Study Program at the Faculty of Teacher Training
and Education, Universitas Maritim Raja Ali Haji, will be
conducting an interview session with one of the English subject
teachers at SMP Islam De Green Camp. | am currently with
Mr. Totok Riyanto. How are you today, Sir?

Informant 1 Alhamdulillah, | am feeling great.

Researcher Alhamdulillah. Very well, Sir. Our interview session this

morning will, InshaAllah, discuss and explore the
implementation of Differentiated Instruction at SMP Islam De
Green Camp, particularly in the English subject. The questions
| will be asking revolve around Differentiated Instruction itself

as a part of Kurikulum Merdeka, then the implementation of
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each element of differentiation, such as content, process,
product, and learning environment, as well as the challenges

and limitationsin its application, Sir.

Informant 1 Okay.

Researcher First, as an English teacher, what is your perception of the
impact of Kurikulum Merdeka on the practice of teaching
English as a subject, Sir?

Informant 1 Alright, if wetalk about Kurikulum Merdeka, perhaps| can say

that at Sekolah Islam De Green Camp—and I refer to “Sekolah
Islam De Green Camp” because it encompasses not just the
secondary level, but aso primary and senior high levels—we
had already been implementing the concept of Kurikulum
Merdeka before it was officially introduced. This became
particularly evident during the Covid pandemic. Before
instructions on curriculum development were issued by the
Ministry or the Education Office, there was this idea of an
Independent Curriculum, and DGC had already developed it.
We had already been selective about the learning topics and
learning outcomes.

In other schools, they might have targets that must be achieved
within a semester or a school year, but we do not implement
such rigid targets. Each classteacher, and each subject teacher,
analyses the students' competencies. For instance, a seventh-
grade teacher will know the competencies of the students and
determine, aong with the students, how far they can go in
certain subjects. The subject teachers make these decisions
rather than being dictated by external targets.

So, we prioritize teaching what we consider urgent for our
students across all subjects. This practice was already in place.

Then the concept of an Independent Curriculum emerged
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during Covid, followed by Minister Nadiem's introduction of
Kurikulum Merdeka, which adapts the learning outcomes to
each educational unit without generalizations—no national
exams, and so forth. Honestly, thisis something we've aspired
to for along time.

Therefore, | can say that the introduction of Kurikulum
Merdeka actually legitimizes what we had been practising.
We've been implementing the principles of Merdeka Belajar
(Independent Learning) and Differentiated Instruction long
before the regul ations were formalized, although there wasn't a

specific term for it back then.

Researcher In your opinion, we’ve discussed Merdeka Belajar, and there is
also Differentiated Instruction. What do you think is the actual
concept of Differentiated Instruction? According to your own
perspective, Sir?

Informant 1 Alright. When Differentiated Instruction was first introduced

inthe Kurikulum Merdeka, it gave anew term to something we
had already been implementing. We accommodate students
with diverse educational backgrounds at the secondary level.
We have students who come from Islamic schools, state
schools, and even special education schools, each with
different educational backgrounds. Thankfully, our Foundation
does not restrict categories. We also facilitate students with
specia needs under certain conditions. With such diverse and
heterogeneous competencies, teachers must develop learning
methods that cater to these differences.

Before Kurikulum Merdeka, teachers were already required to
adapt their assessmentsfor different categories of students. For
instance, students who may be slow learners or have special

needs would have differentiated assessments. While others
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might have multiple-choice or essay questions, students with
specia needs might have tasks like drawing lines or matching,
adjusting the difficulty level to suit them.

One of the programs at Sekolah Islam DGC is Quran Camp,
which aso involves differentiation. We analyze how each
student best learns the Quran. Some students memorize better
through auditory methods, so we use IT rooms with headsets
for them to repeat what they hear. Others might need a more
interactive approach, like walking around or having someone
recite to them. We've grouped students into specific halagahs
based on their learning styles, which is a form of
differentiation.

Initialy, differentiation began with assessments and gradually
extended to the learning process itself. For example, different
assignments are given to students based on their competencies.
Some might work on vocabulary, transation, or reading tasks.
We differentiate the learning process to match the students
levels. When Kurikulum Merdeka was introduced, we realized
that this was the approach we had been using all along.

From my understanding, the goal of Differentiated Instruction
isto facilitate various learning styles effectively, ensuring that

students achieve optimal learning outcomes despite their

differences.

Researcher Alright, the next question is about implementation, but you’ve
already touched on that earlier.

Informant 1 Oh, okay.

Researcher But what interests me is that you mentioned SMP Islam De

Green Camp adapts to the students backgrounds regardless of
their previous schooling. Is this determined through screening,

or how isit done? May | know how you, the teachers, or the
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school itself identify this diversity among the students? What

techniques are used to understand this diversity?

Informant 1

Okay, nowadays we are familiar with the term diagnostic
assessment, but previously we didn't have that term. During the
MPLS week, which iscrucial, or in thefirst week before it was
caled MPLS, we used it to screen various aspects. This
includes diniyyah (religious studies), academic abilities, and
behaviour.

Researcher

So, it means comprehensively at the beginning, not per subject?

Informant 1

The teachers will screen their classes per subject as well. That’s
why we have assessments in academics, diniyyah (religious
studies), practical worship activities, and behaviour. It's like a
warming-up period before active learning begins in the
following weeks. The first week after the holiday is used to
cross-check previous |learning outcomes. For new students, the
screening determines their competency level—whether they
are basic, advanced, or intermediate. This information is
obtained from the screening process.

In Kurikulum Merdeka, we now have diagnostic assessments.
Previousdly, the instruments were not standardised, and they
could be either written or oral. In diniyyah, for example, the
assessments involve practical certifications like performing
wudu or salat. The techniques used are more practical. Once
diagnostic assessments were introduced, the process became
more formalised, especially for subjects in the national
curriculum, and these assessments are typically written.

Researcher

So, after the screening, the differences among the students are
identified. How do the teachers classify them? Do they teach
the entire class together despite the differences, or do they
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group the students according to their individual differences

during the lessons?

Informant 1

Initially, this process underwent several changesat SMP Islam
De Green Camp. As I mentioned earlier, we don’t call it trial
and error, but rather try and adjust. We would try something
and then adjust if it didn’t work out. For instance, we used to
classify classes not by grade levels—seventh, eighth, ninth—
for English, but by competency levels, such as basic and
advanced.

When wefirst started, we had two classes where students were
grouped by their English proficiency rather than their grade
level. So, a seventh-grader who was advanced in English could
bein the same class as a ninth-grader. We operated like thisfor
awhile. However, after evaluating the process, we encountered
some issues, especially during assessments. The education
office required assessments to be conducted by grade level,
which confused the teachers. When it came time to present the
results in report cards, it was challenging to align the
competencies with the appropriate indicators since the students
were learning different materials.

Therefore, we revised our approach. With the introduction of
Kurikulum Merdeka, we now group students by their grade
level but differentiate the learning process within the
classroom. Implementing differentiated instruction requires

skilled teachers, and we apply this approach across all subjects.

Researcher

| agree, Sir.

Informant 1

And thisis something we are till devel oping. We continuously
provide self-development opportunities for teachers to
implement differentiated instruction in every subject. So far,

we’ve mainly applied differentiation for students with special
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needs. During regular classes, students might be divided into
groups. The regular students work in groups while those with
special needs are called individually by the teacher and given
separate tasks.

For example, if the topic is "telling the time," the regular
students are taught how to say the time, including terms for
"past" and "to," and then given group tasks. Meanwhile, the
students with special needs are grouped separately and the
teacher provides them with different material, usually focusing
more on vocabulary. They might learn the numbers from 1 to
12, terms for half an hour, 30 minutes, and 15 minutes. Thisis
the level of differentiation we can facilitate so far. We haven’t
yet reached a point where we can fully implement multiple

heterogeneous teaching methods simultaneously.

Researcher

So, with that in mind, teachers prepare ATPs, teaching
modules, exercises, and then assessments at the end.
Specifically, how do you, as an English teacher, differentiate
these aspectsin terms of content, application, and assessment?
What does the differentiation look like?

Informant 1

Alright, for the ATP (Annua Teaching Plan), we haven't
differentiated yet. Because the proposa is still an officia
document submitted to the education office, we haven't made
changes there. The differentiation occurs in the process. As |
mentioned earlier, the ATP might be the same, such as atopic
on telling time. For regular students, the focusis on how to use
or describe timein daily life, whereas for students with special
needs, it's more about learning the vocabulary.

Researcher

Oh, that means still dealing with basic things, right?

Informant 1

Correct. It's still basic. For example, vocabulary like "half,"

"half an hour," and also how to write them. In the assessment,
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there are two types of questions—one for regular students and

one for inclusive education (PDBK).

Researcher

Then, earlier we might have touched on the challenges in
implementing this, right, sir? Earlier you mentioned the lack of
educators. Besides that, are there any other challenges or
limitations that you face, based on your experience teaching
English using Differentiated Instruction?

Informant 1

The biggest challenge actually lies in our human resources as
educators. Besides mastering the content or material, we are
also required to master various student learning methods. So,
in one session, how can we deliver the same material, but with
different methods? The biggest challenge for teachers or
educators is required to have that skill. That's still the biggest
homework, which is still the focus for the SMP/SMA level.
Back then, if the term was in elementary school, there was a
thematic approach. But with thematic teaching, it integrates
with other learning. For example, we learn mathematics, but
within mathematics, there's also a touch of Indonesian
language. There's atext, atype. So, it'sabit different here. If |
understand it, the biggest challenge is more for teachers to
develop materials that can be graded in terms of difficulty, and
the delivery of material for regular children versus children
who are PDBK themselves.

Because sometimes, as I've found, including myself here asthe
person in charge (PIC) for English and other subjects, what
teachers find easy might not be easy for the children. So, that's
till achallenge. Thisis what should be deeply understood by
a teacher about their students. So indeed, if a teacher says it's
easy, it should genuinely be easy for their students. Because

what concerns me is when a teacher says it's easy, but it turns
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out it's not that easy for the learners. Well, that synchronization
still needs to be achieved for each learner, and that remains the

biggest homework, the biggest challenge.

Researcher

The challenges or obstacles that teachers face in classroom
implementation, do they ultimately impact student
achievement, or do they not? Despite facing such challenges,
you as a teacher have managed, Alhamdulillah, to ensure that

those students still succeed in their learning.

Informant 1

It can be said that so far, from what I've seen, the
implementation of differentiated instruction is only in a few
subjects. If we consider al subjects at SMP Islan De Green
Camp, less than 50% can be said to have implemented
differentiated instruction. So, assessment-wise, it's been
differentiated for PDBK and regular students. But in terms of
the process, not yet.

So, the differentiation is in the form of assessments, but in the
process, it's still the same astraditional, classical teaching. The
explanations in each session are the same. The worksheets are
also the same. So, there hasn't been a change in form. This is
also one of the reasons why the impact has been more on
grades, where there's asignificant gap in students final grades.
Some students may have grades in the 90s, while others score
as low as 20 to 30, because the process is the same.

Even though assessments have been differentiated, the process
being the same means students still haven't succeeded fully in
terms of impact. Finaly, for PDBK students, there's been a
policy where, since our process isn't ideal for them yet, we
shouldn't assign such low grades. Especially for PDBK

students, unless we've provided an ideal facilitation and the
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results are still not optimal, it's not fair to give them low scores
just because our facilitation isn't optimal yet.

So, recently, one solution was to set a minimum limit for
PDBK students so that their grades don't appear too low on the
report. That's been discussed. But ultimately, the impact leans
moretowards PDBK students. During traditional sessions, they
just sit and listen, whether they understand or not,
Wallahu’alam.

Researcher

It means they are not required or forced to be able to do so.

Informant 1

So, when teachers don't differentiate their processes, and they
give the same challenges or tests, not in summative but in
formative assessments, for example, quizzes or questions that
are the same, the students can't answer as expected by their
teachers. So, when asked, for instance, what does this mean?
Or who did this? During just the classical session, they can't
respond according to what the teacher expects.

Researcher

Alright, Sir. So, I've framed this question based on the theory
of Differentiated Instruction by Carl Ann Tomlinson. She
states there are four elements of differentiation: content,
process, product, and also the learning environment. As you
mentioned, up to now, especially in English, content and
process haven't been differentiated much. However, in terms of
product, as mentioned earlier, there are differences in the
guestions between regular and PDBK students. Specifically,
what are these differences? What distingui shes the assessments

of regular friends from those of PDBK?

Informant 1

Firstly, one of the significant differences is related to quantity.
So, maybe for regular children, we have 50 questions, but for
those with specia needs, including inclusive children, we halve

that, so there are 25 questions. Then, in terms of quality, we
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also differentiate the difficulty level gradient. For instance, in
English, questions for regular children are entirely in English,
both the question and the answer. But for inclusive children, at
the end of the questions, on the last page, we usually provide a
vocabulary pocket. It's like atable as atool for tranglation. So,
for example, in question number one, the question and answer
are in English, but they have clues, words to help understand
theintended question. Whereas, for regular friends, that doesn't
exist. They purely work on questions, purely in English.

Researcher

Alright sir. Then, for the element of differentiated learning
environment, has SMP Islam De Green Camp, especialy in
English, differentiated the learning environment, such as

grouping or something similar?

Informant 1

Not yet, we haven't reached that point yet, but we're heading in
that direction. Especially because of our schedule limitations,
one of our efforts is during the session before dismissal called
the proactive time session, where we group students to
optimize their free time according to their fields of interest. So,
for students interested in English, for example, we facilitate
them to have their own forum, where they can chat, discuss any
topic, like recently discussing Al or disaster issues. Some just
have casual conversations, but most use English as a lingua
franca. It's interesting. That's the form we're currently using,
we haven't moved on to grouping by competency or similar yet.

Researcher

S0 it's more towards grouping according to their interests, sir,
and it hasn't been implemented specifically for each subject
yet.

Informant 1

So, indeed, and the form is still random, combining across

different levels aswell.
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Researcher Alhamdulillah, all my questions have been answered. Before
we dismiss this session, is there any message or additional
information from you?

Informant 1 If | were to say, regarding Differentiated Instruction, the point

is actually very intriguing. When we received explanations
yesterday from experts explaining what Differentiated
Instruction really entails, and what goalsthey aim to achievein
the end, it was really cool. Imagine if in each educational unit,
or even more specifically, if each teacher had the skillsto apply
Differentiated Instruction, it would be incredibly beneficial.

L earners, when they are studying something, would then learn
not because they have to, you know? They learn not because
they are required to do this, this, and this, but because, what is
their learning style? And the school can facilitate that well.
Personally, reflecting on past experiences, when we were
perhaps still in the position of a student, in school back then,
yeah, maybe that's one reason why even now, maybe not we,
but I, you know, am not so good at math, not so good at
physical sciences and all that, because it wasjust classical, you
know? Kids who liked it or didn't like it were taught together.
Kidswho understood or didn't understand were taught the same
way. Everything was averaged out.

Especialy with national exams, whether you are as talented in
arts or as excellent in sports, but if you want to graduate, you
haveto be good at English, math, Indonesian, you know? That's
really unfair and doesn't accurately depict whether an educator
is successful in educating their students.

So, with this Kurikulum Merdeka, | actually as an educator
strongly support it. The hope is that whatever form of skill,
whatever form of competence the students have, it can be
optimized, it can be developed. And that becomes their asset in
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their respective fields, you know? If one of the goals in our
school isthat each child in our school, the output or alumni of
SMP Islam De Green Camp, has skills, achievements, or
portfolios according to their fitrah.

So we don't demand that every child must be excellent in
English, must excel in everything. Indeed, here, yeah, if Aiman
getsachanceto join later, maybe he could get to know the kids
more. There are kids who are good at drawing, there are those
who are good at this. Well, you know. But indeed, | hope, well,
I hope this curriculum can continue and not just theoretically,
but in implementation in each educational unit. Especially for
educators.

Because the problem is when there are changes in the
curriculum, changes in teaching techniques, you know, the
development of teaching methods. Usually, it's the senior
teacherswho strongly object to it. It seemslikethat. So it keeps
changing, but what's taught in the classroom stays the same. So
what's expected, what the goal was, one of them was student-
centered, you know? So the students are more active. But in
reality, it's not like that. Everything remains the same.

And yeah, hopefully, what | hope for is not to keep changing
the curriculum, but the mindset or the learning concepts that a
teacher possesses. When it'sreally relevant to what Kurikulum
Merdeka means correctly, that alone can be maintained,
hopefully in the future, God willing, one of the steps in
Indonesia's education system can be said to be healthy. That's
all. Hopefully, we can conclude that, thank God, thisis already
acorrect umbrellafor, you know, what's the term, educational
guidelines, and it's already fundamentally up to schools and
teachers to adjust to the nature of the students, not students

following what the school wants.
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Because the spearhead of it al is the educators. The Ministry
of Education might want whatever greatness or how cool the
education concept or curriculum designed by the top officials
there, but if the spearhead still uses old tactics, it will be the

Same.

Researcher

That's al, Sir. Alhamdulillah, all questions in this interview
session have been perfectly answered. | sincerely thank you,
Sir, for your cooperation and time. May Allah ease your affairs
and those of al the students. Assalaamu’alaikum wa

rahmatullahi wa barakatuh.

Informant 1

Wa ‘alaikumsalaam wa rahmatullahi wa barakatuh.
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Appendix 7. Interview Transcript Informant 2

TRANSLATED INTERVIEW TRANSCRIPT

AN ANALY SIS OF DIFFERENTIATED INSTRUCTION IMPLEMENTATION
IN ENGLISH SUBJECT AT SMPISLAM DE GREEN CAMP
TANJUNGPINANG

Date . | Thursday, 13 June 2024

Location : | Homeroom Teacher’s Office at SMP Islam De Green Camp

Informant . | Informant 2 (MYS)

Interviewer | : | The Researcher, Muhammad Aiman Zaidan Kusasi

Researcher | : | Assalaamu’alaikum wa rahmatullahi wa barakatuh, good
morning, Mr.

Informant 2 | : | Wa alaikumussalaam wa rahmatullahi wa barakatuh.

Researcher | : | First of al, please alow me to introduce myself, Mr. | am

Muhammad Aiman Zaidan Kusasi, an eighth-semester student
of the Faculty of Teacher Training and Education, English
Language Education study program, Universitas Maritim Raja
Ali Haji. | would like to extend my sincere gratitude to you,
Sir, for taking the time to conduct this interview session with
us today.

Informant 2 | : | My pleasure.
Researcher | : | Alhamdulillah, today | am with Mr. Solihin, one of the English
teachers at SMP Islam De Green Camp. God willing, this

interview will discuss the implementation of Differentiated
Instruction as part of the Kurikulum Merdekaat SMP Islam De

Green Camp.

Informant 2 | : | Sure. Let's get started right away.
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Researcher Alright, Mr. The first question is, what is your perception of
the impact of Kurikulum Merdeka on English language
learning at SMP Islam De Green Camp?

Informant 2 Alhamdulillah, wash-shalaaatu wassalaamu ‘alaa Rasulillah,

wa ‘alaa aalihi wa shahbihi wa man waalahu. Alright, um,
Brother Aiman. | am very pleased to meet my junior,
MashAllah, in the English Language Education Study
Programme at UMRAH, and | wish all the best for UMRAH,
especialy its English Language Education programme in the
future.

WEell, related to the previous question, what is the impact, yes.
The impact of Kurikulum Merdeka on English language
learning at SMP |slam De Green Camp.

Personally, when | look at things like this, indeed, back then,
um, previously our school had already implemented the basic
concept of Kurikulum Merdeka before the authorities
introduced such a concept. So, we had used it first. But it was
called the DGC curriculum. We didn’t know that the Ministry
or perhapsthe government would try something similar to what
we created.

Weéll, Alhamdulillah, since private institutions also have their
own curriculum, Alhamdulillah, it aligns with what the
government requires. So, al this time, what we see and use in
our curriculum, together with Kurikulum Merdeka, is that we
see English language learning, Alhamdulillah, remains as
usual, and it is aso said that the children are given more space
to express themselves here, however they are. Their abilities
according to their own capabilities.

We also don’t demand that they must do things in a certain

way, no, but they, like our school's goal, achieve according to

their own nature, right. So, whatever goals, or perhaps abilities,
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or maybe what they possess, we return them to their own
nature. So whatever we teach them, as long as they can
understand it well, especially English, of course, we have a
goal there.

How they at least understand the basics, for example, if we are
learning English about speaking, at least they know the basics
of what speaking is, what needs to be mastered when speaking.
God willing, from what | see, MashAllah, it has developed
greatly here, the English. Becauseindeed all students are given

space to express themselves.

Researcher So, although there is no compulsion to master something, there
are still goals that students need to achieve.

Informant 2 Correct.

Researcher Then, as part of Kurikulum Merdeka, there is something called
Differentiated Instruction, Mr. Based on your understanding,
what is Differentiated Instruction?

Informant 2 Differentiation as | understand it, yes, it refers to varied

learning. It does not demand just one thing. Yes, it is diverse.
The curriculum is also mixed and varied. And this applies to
the students as well. And at DGC, Alhamdulillah, we have
already implemented what is called differentiation for a long
time. We aso have some regular students as well as PDBK
students here. Alhamdulillah. And everything runs as smoothly
as possible, Alhamdulillah.

At DGC, we aso accept PDBK students, but with certain
conditions, yes, not excessively. We also have our own criteria.
The school has criteria for selecting such students, especialy
the PDBK ones. Regarding the curriculum here, we have three
curricula, um, two curricula, two curricula. Sorry. First, the

government curriculum, which isthe national one, and second,
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the diniyyah curriculum. Alhamdulillah, we use both curricula,
and they run as usual.

Some friends, from the testimonies of parents, also support this
curriculum. Alhamdulillah. And they say it is amost like a
pondok, right. So our children get religious education, and they
get general education. That is what | understand from
differentiation. It isdiversein terms of both the curriculum and
the students.

Researcher

So according to you, Mr., the essence is that this
differentiation, besides being diverse in its concepts, aso
involves diverse participants from various backgrounds. Then,
from this diversity, Mr., could you give us an example of how
it is implemented in the English language lessons? How does

it manifest in the process, or perhaps in assessment, or in what

way?

Informant 2

Correct, MashAllah, that's absolutely right. Regarding this
matter, let's focus more on English. How is this differentiated
instruction applied in English language teaching? Alright.
Firstly, in terms of delivery, for children in the classroom,
because not all are regular, one or two might be PDBK, the
teacher will give a general explanation first. The regular
students are already okay, they understand. We open up a
discussion session. Then we ask, especially focusing on the
PDBK students. "Do you understand?' "Not yet, Mr." So we
try to provide more detailed explanations to them, which they
can understand about the subject matter. But we don't repest.
We don't repeat. We just explain in detail directly to them, but
when it's already explained generaly to the PDBK children
plus also the general children. Then focus on the details. So
what they get, what PDBK friends get, what's detailed, until
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they understand, especially when the explanation was general,
and then specifically, until PDBK friends understand, like that.
Secondly, interms of assessment, evaluation. Here, PDBK and
regular children have been provided with their learning
modules beforehand. They already have their modules and all
are at the samelevel. The same, whether PDBK or regular. But,
during the assessment, we have attitude and skill assessments,
and aso practices there. Now, we monitor their attitudes
through the class. How they are with their teacher and their
friends, like that. There are also others through questions.
Questions that we raise in the module are, God willing, al the
same. So PDBK aso get the same questions, but we will
provide a slightly different level there. That is, in the module,
the questions are the same level, God willing, not too difficult,
not too easy. Just right. They can answer, God willing. But in
the test, in thetest, what isit, in the daily assessment, or exam,
we call it an exam, or in the test, we differentiate the questions.
We differentiate the questions directly. For PDBK, the level is
all easy, but it's also not too easy, like that, not too easy. The
easy ones are easy for them to understand there. Asfor regular
ones, we divide them into three levels. There are levels up to
color codes. Purple is difficult, yellow is moderate, green is
very easy. Here, we have made, it has been around for 2 years
here, the questions, especially regular ones. Three levels with
approximately 10% difficult, 40% moderate, and 50%, eh, my
mistake. 20% difficult, 30% easy, 50% moderate. So at |east
there are 10 difficult questions in the questions.

Researcher

So it applies like there's basic, intermediate, and advanced

levels on the same sheet of questions.
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Informant 2

Correct. Within the same sheet of questions. As for those in
PDBK, it's all basics, plus we add behind it vocabulary that
might be in the question. For example, this question, then the
last sheet has something like vocabulary given, like that. We
create atable for vocabulary that they can use. Even though in

the vocabulary there's an answer, if they understand.

Researcher

But for these PDBK basics, are the questions still fully in
English? But they're given assistance on the question sheet.

Informant 2

Exactly. So, it's fully in English, but differentiated. In PDBK,
there's assistance like what's caled easy questions, not very
easy, but hopefully easy enough for them to understand. Plus,
there's, what's it called, the vocab box there.

Researcher

Then, as we discussed earlier, these students are different,
some are at basic, intermediate levels, and some are PDBK.
When they enter school, or at the beginning of the semester, or
even during lessons, do teachers classify them? Knowing these

differences, isthere, for example, screening?

Informant 2

That's a great question, MashAllah. Here, we don't classify or
group them. PDBK here, then regular here. No. During the
school introduction period, when they start entering, everyone
joins together, all the same.

How do we know? We have a meeting called Raker, theinitial
work meeting. Later, each homeroom teacher is caled. They
will be given an understanding, in your class there are two
PDBK, there is one PDBK, named this, named this, like that.
That's for the homeroom teachers. So they already know who
the PDBK students arein their class. Like that.

So not classified. For other teachers, they will get the
information from the homeroom teacher, or when they teach,

they go straight to class. So not informed sometimes. There are
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homeroom teachers who say, informing, in my class there are
two, there is one, but there are teachers who do not yet know.
When they enter anew class they understand. Oh, so that's it.

So herewe don't classify. All the same. Later in time, they will
know that he is PDBK, this is not. So, that's it. That's for
grouping, thereisnot at all. The main thing is no different for
learning as well as the initial meeting in the early semester,

PDBK and regular, all the same.

Researcher So diversity is known through teacher’s observation.
Informant 2 Directly from teacher’s observation.

Researcher Not in aform of tests or anything similar.

Informant 2 No. If it'sfor thetest, when they initially start entering, yes, it's

at De Green Camp, when selecting students, it's very strict.
Quite strict. Why? Here we have procedures that need to be
followed.

First, when the students register on our school website, the De
Green Camp website, they are given what's called a session for
an interview. Interview, then there's another session called the
classtest. It's called a class test here. First the interview, then
thetria class.

Now, in the trial class, Mr. interviews the child, also gives
questionsrelated to social, um, what'sit called again, diniyyah.
They're given those two questions and some of their attitudes
whilethey werein primary school. They'regiven all that, soit's
checked first. Everyone who registers will, God willing, be
given atrial opportunity here. They'll be checked, the child will
be interviewed first, given some knowledge questions, how
they'll be strengthened here. The decision will be made from
there. If they're okay, they're accepted. If not, it means they're
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eliminated from De Green Camp school. That's for the
students.

Second, we not only test the student, but also test their parents.
Parents. Now, so the parents are also tested. Those parents will
be called in later. Mum and dad can come to the school for a
while; we have a few things we want to discuss. Interviews
related to the parents development at home, what it's like.
Whether they're looking after diniyyah or not. Also there, the
parents are asked direct questions about their child. This will
be compared with the child later. The child is also asked. How
are their parents?

The child might say maybe mum rarely prays, dad also rarely
prays. But when dad'sinterviewed, it's the opposite. Maybe dad
says he's diligent, so which one is right? There's a contract
there. Oh, so that's wrong. Whether they're suitable or not goes
back to the management's decision, like that. If not, it means
they're not accepted. If suitable, it means they're accepted.

So, that also corrects it, maybe friends may not know that De
Green Camp Islamic School is an elite school. No. Not an
expensive school. No. Yes, because there are many things
spread there. We have quotas that we must follow. Because
with more students, there are more problems there. Well
minimize such things. A few, yes. Or maybe with 20 students
per class, or 24 students per class, God willing, that covers
almost everything.

Even, all covered by teachers with such numbers in the class.
So we're not an elite school. No. We try to find what's right for
our children. We also have scholarship programs here. God
willing, like that.

Researcher

Then, earlier we discussed teachers creating questions at

different levels. Later on, in its form, on the report card, will
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there be differences? For instance, of course we can't say that
friends with lower scores should get higher grades, but we also
shouldn't give them high grades when their abilities clearly
aren't at that level. What does this look like on the student's
report card or final report?

Informant 2

Great question, MashaAllah. Because here the level of PDBK
islow, as al the questions are basic. Suppose they score 100,
for example. During exams, regular students might get 70, 80,
88, something like that. Here, the scores for PDBK, even
though their exam might show 100, but when it's reported, it
won't exceed 70 because we know their abilities are below that
level. So, when we report, we won't give them more than 70 or
75, like that, in English terms. This is agreed upon by the
school principal and subject teachers;, PDBK scores shouldn't
be above 70 or 75. It's not allowed. Minimum 70, 73, or even
50 is acceptable. We're not alowed to manipulate their data,
even though we feel sorry for them—if they get 20, it stays 20.
Regular students usually get those scores. But when it's
reported, we average them out.

For English, we have two tests. There's basic skill, which
includes practical exams in speaking, writing, and reading—
they'retested on basic skills. The second test iswritten practice.
These two tests determine their average score. Only then do we
get their final report card grades. Don't forget, PDBK is aso
tested, both in basic and written forms. The written part is

different.

Researcher

Would parents understand? It's possible they might question,
“Why ismy child's grade like this?”

Informant 2

Very good. Cool. How do parents perceive it when they see

this?Isit correct?
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Researcher

Correct, Mr.

Informant 2

Alright. So, as mentioned earlier, they're interviewed and we
inform them about, um, how should | say it, they also need to
know what category their child falls into. Even though not all
parents may accept their child being categorized as PDBK,
here we first provide understanding to the parents. "Dad, is it
true that your child falls into this category?’, "Yes', okay, so
our diagnosis is correct. "If we accept your child under these
conditions, we will arrange everything accordingly. Do you,
Dad and Mum, accept?' "Ready to accept”, meaning they
follow the school's rules. So, there, they don't complain. None
a al. As far as | know, once parents understand their child's
type and abilities, God willing, they won't complain, and so far,
complaints are very rare, especially in English, very rare. They
know what their child is like. But there are also many parents
who don't acknowledge their child being PDBK.

Researcher

Maybe they don't know, or perhapsthey refuse to acknowledge
it? They might feel their child is still considered normal ?

Informant 2

Yes, they don't acknowledge it. And PDBK isn't just about
physical aspects, right? It also relates to their academic
performance. For example, if they don't understand something,
even in a class of 24, let's say 20 understand it and 4 don't.
Should we go back and repeat the material for those 4? Not
necessarily, right? Almost everyone else understands it
aready. It's just about how the teacher approaches teaching
those 4 with extra lessons so they can understand. So here,
parents are given understanding first. If they accept it, we
consider admitting them here. But if they don't accept it,
wallahua’lam, we don't know what the decision will be later

on.
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Researcher

So from the beginning, it's anticipated that for parentswho can't
cooperate, they might not be considered for enrollment from
the start.

Informant 2

Yes, sometimes there are those who don't accept it, saying,
"No, my child islike this, my child islike that."

Researcher

Yes, indeed, Mr. and of course, in the implementation of the
Merdeka Curriculum and differentiated learning, certainly
sometimes you and other teachers may have faced some
challenges or difficulties. The challenges we mean here, um,
perhaps like earlier, the diversity that demands teachers to be
able to handle many things. Then, the limitation in question is,
perhaps, whether the teachers are ready but maybe limited by
facilities? Maybe we should address the challenges first. The
challenges Mr. faced while teaching English at SMP De Green
Camp, related to all differentiation.

Informant 2

Alright. Regarding all the differentiation, right? Okay. The
challenges | face when teaching English in junior high school,
especially those | face mainly with friends who have PDBK. In
their academics, right? Because most of us here know that there
iIs no English in primary schools, right? It's a huge challenge
for us. We teach English in junior high school, and when in
grade 7, | teach grade 7, MashaAllah, the challenge is huge.
When entering new material, just starting English, does Big
Brother know English? they don't know. Vocab? don't know.
What isvocab? don't know. That'sthefirst thing | experienced.
They aretruly blind to vocab, except for friends whose parents
may have already introduced them to English since their
primary school days. There are afew last week in grade 7, now
there are three people who MashaAllah, eh four people, whose
English is quite good, like that. So I'm not too difficult when
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teaching them. The rest, MashaAllah, the chalenge is
extraordinary. The problem of vocab. Let alonewhat it's called,
to ask them to speak, ask them to read, they don't even know
the meaning of what we're creating. Well, that's the first
challenge. The challenge is indeed from the problem of
understanding English that is not too good, like that. Because
indeed from elementary school there is none, like that. The
second, my challenge is from the standpoint of its PDBK, they
also don't understand what Englishis. Absolutely noidea. Even
if they start what it's called, they're already bored with us, when
we teach, they write everywhere. Don't know like that.
Sometimes there is permission for up to 20 minutes, only then
do they enter class. That's a tremendous challenge. But it's at
the beginning of the learning. At the beginning of our learning,
we try to see how they are. Over time, in the middle of the first
semester, entering the second semester, ahamdulillah
understand how to watch them, like that. That's the challenge.
And with the upper levelstoo. Class 8, 9, aso like that. Their
lack of vocab. Their desire to memorize is lacking. Almost all
lack memorizing. Maybe every week we give 20 vocab words
usually. Okay, thisweek 20, next week another 20. Qadarullah,
next week 20 adds, the 20 is gone. Some are like that.
Sometimes they don't, they memorize, but they don't apply.
That's the toughest challenge for me. If for writing, if we direct
them well, God willing, they can, with their formulas they can.
Of course, with the vocab knowledge they have, like that. The
bank of vocab they have in themselves, like that.

Researcher

Earlier, the teachers faced challenges and had anticipated by
understanding their characteristics and so on. Then, despite all
those efforts, were there limitations discovered that hindered

those solutions?
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Informant 2

Y es, dright. Are the limitations from them, or from me?

Researcher

What are the limitations for you, Mr.

Informant 2

So it means for me?

Researcher

Yes, Mr. Like facilities or something similar.

Informant 2

Oh, from the school, then. Alright. The school pays great
attention to our needs in terms of facilities and equipment.
Here, we have an Infocus provided. Infocus, speakers, even if
we want to use speakers, it's allowed. When in the classroom,
everything is supported. Everything is aready here. Teachers
just need to call the equipment department, everything is
provided. For teaching materials, the principal has already
provided an incredibly supportive link. Please access it,

teachers, for English like this, it's just the teachers who work.

Researcher

Can we say that limitations are amost nonexistent? However,
the challenges that arise demand that teachers be able to cope.

Informant 2

Y es, because, well, since | enjoy teaching—it's my hobby—I
haven't been too worried when maybe they don't like the
subject, so | say, how can | overcome that challenge with my
solutions. That might be the obstacle. Maybe there isn't one

from the school's perspective.

Researcher

With those challenges earlier, did they affect the learning
process or other achievements?

Informant 2

Alright. Okay. Certainly, there is an impact. Due to the
obstacles, perhaps those that we haven't been able to overcome,
most of them, right? The rating that | can only complete is
around 80%. The rest cannot yet be done. There are some who
are still completely at zero with English. They don't even like
English. They don't like English at al. It makes them dizzy
with English, like that. So that's the impact.
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For me, of course, it makes usfeel more saddened when we see
that their exam results are only so much, below average, below
the Minimum Passing Grade (KKM). Their interest in English
Is not there yet. Their interest needs to be nurtured again. Even
though there are some students who are not interested, if we
give them understanding, they become interested, like that.
Approximately out of, say, 10 children, those who are
Interested are about 8 to 7, the rest are not interested. That has
asignificant impact on me when | teach, like that.

Especiadly here, we try to make the teachers explore, try to
create different questions according to what exists, likethat. So
it's not just those questions, not just A B C all of them. It varies
until they understand it. So there are A B C, there are complex
multiple-choice, there are al so essays, there are al'so matchings,
and so on. So they are tested like that. But not many of them
understand questions like that because earlier vocabulary
limitations were a problem for me. Which when | find, they
don't know the meaning. The answer was offhand until it was

wrong in a moment

Researcher

Next, Mr., we formulate this question based on the theory of
differentiated instruction by Carol Ann Tomlinson. It is stated
in her book that there are four elements of differentiation:
content, process, product, and also learning environment.
Starting with content first. Is this content currently, at SMP
Isam De Green Camp, for English, aready being
differentiated, or isit still the same? ATP, Teaching Module?

Informant 2

Alright. So, we start with ATP then. ATP narrows down to
modules, right? Modules and so on. So, we start with ATP. The
ATP comes from the Ministry. From the ATP, we see what

phase it is in, what its achievements are. So, immediately we
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break down the ATP, what topics it covers, what its sub-topics
are, and then from there. So, that's how the content is. From the
moduleslater on for teaching materias, there are many. Maybe
they want to make their worksheets, want to make lesson plans
and so on. Want to make what again, depending on the ATP.

Researcher

There, isit specifically designated, isthisfor PDBK, or arethey

till in the same guideline?

Informant 2

In the same guideline. They are al the same ATP-wise. The
objectives are also the same. But in there, during classroom
instruction, we'll monitor PDBK children. There, how they
learn, when they're done with the learning, we'll ensure they
understand.

Researcher

Then the process. This has been partly answered in the previous
responses, but perhaps Mr. has additional insights regarding
the process? Earlier, Mr. mentioned that initially it's presented
generaly, and then if someone isn't quite understanding, it's
made more specific. So, that's part of the process. Are there
also, uh, what's the term, different treatments given according
to the students abilities?

nformant 2

Sure, in terms of learning earlier, the learning process, is there
any difference, yes. Here when friends, maybe said, uh, there
are afew problemsin English maybe, not yet understand, so
maybe yes. Some friends who have understood this we direct
to give them first. They work on exercises, friends who don't
understand this we will try to understand them in a good way
first until they understand. But we don't make it a hindrance
for class teachers or other subject teachers, it, hampered the
material, because of dealing with those four earlier, dealing
with those PDBK earlier, yes. So friends who study regulars
this, if maybe they're okay, they're understood, good,
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sometimes | when in class give techniques like this, "Who
already understood the materials? Raise your hands. Okay.
You who redly | believe, can you help give understanding to
thisfriend of yours (PDBK)?".

Researcher

So it was like, peer teaching, correct, Mr.?

Informant 2

Correct, peer teaching. Well, think about it together. Try to
explain to them so that they are said to understand what was
learned today. | said likethat. Like that, when he'swilling. Yes,
if not, maybe we can't convey it like that yet. If he has been
willing so far, and thank God he understands too. Sometimes
when exams start, when retakes start, we every two, eh three
meetings, there's a retake, or maybe called PH, Daily
Assessment. Well, in PH, with different questions. Regulars
are different, PDBK aredifferent. If PDBK hypothetically gets
remedial, and regulars also have remedial, here we give the
same questions. For regular friends who have passed, who are
not remedial, in the next meeting when these friends are
remedial, they continue to other materials. Given other
assignments or practice questions. It can also be for review, to
refresh their understanding of previous lessons. As for those
who are remedial, whether PDBK or regular, for regulars we
try first with the same questions first, but here it's more
directed. "Brother, try to focus again, what's the answer like,"

but not open book yet, still an exam as usual.

Researcher

So they're not allowed to open their book, but there is
assistance, right, Mr.?

Informant 2

Y es. Exactly. The assistance should pay attention again. Open
book is mostly the second choice. They can only graduate with
this second choice. Well, but when they are remedidl, if their

scoreis 80, do we makeit 80 on the report? Of course, it should
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be made 70 according to the Minimum Passing Grade (KKM).
Because we're worried that when maybe later afriend who isn't
remedial scores 72, for example, those who are remedial end

up with 80, then they lose out like that.

Researcher

For thelast one, learning environment, Mr. Even though indeed
all students arein one class, isthere atime when they might be
grouped? Or is there differentiation in terms of the learning
environment? Both in the learning environment especially in

class or outside class.

Informant 2

They are free to sit with anyone they want. '‘Brother, wherever
you want to sit, it's up to you. If you want to sit together with
PDBK friends, it's also up to you,' like that usually. But
teachers still make efforts to arrange things so that PDBK
students don't sit together with other PDBK students, like that.
Regular friends are there to accompany them. If they want to,
they can sit wherever they feel comfortable. Here, teachers
provide ample opportunities for them to sit wherever they
want.

As for groups, it depends on the teacher's observation. For
group work, for example, if there are four PDBKs in the class,
they are placed in four different groups, each group gets one
PDBK, like that. Here, of course, we choose, sometimes the
leader is chosen by us, sometimes by them, if indeed this
person isreally exceptional, very active in agroup, usualy we
choose. But if herethey are moderately active or passive, okay,
please choose the |eader yourselves.

In class or outside, for example, during camping, we still place
PDBKsin one of the groups. There will be, so when they start
the exam, here we don't say to PDBK students, or we don't call

out, '‘Brother PDBK, come here everyone,' no, we don't say
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that. They gather with everyone, so sometimes when they are
all gathered, we call the leaders of each group. 'Come here,
Brother. In your group, there is Mr. So-and-so. Do you know
how he is? 'Yes, Mr." 'Your task is to take care of him well,
make sure he understands or pays attention enough, interacts.'
Alhamdulillah, they follow and cooperate. They are
trustworthy like that.

Children sometimes get annoyed quickly, that's normal, but it
doesn't last long. They areindeed free to explore wherever they
are. Even though they are PDBK, they aretreated like any other
human being. Given equal rights. Allowed to mix. Even during
exams, we don't say this is a regular question or a PDBK
guestion, no, it's not announced. Questions are placed in the
same envelope, distributed. The teacher's task is to find other
tricks so that the PDBK questions are not seen by other friends,
athough sometimes the PDBKs might ask, 'Mr., why is my
guestion different? Like that sometimes happens. No, it's the
same, | tell them. In essence, we do not differentiate. We treat

everyone equally.

Researcher Alhamdulillah, all the gquestions from our interview session
have been answered, Mr. Thank you very much. Before we
close, do you have any messages or feedback, or a closing
statement?

Informant 2 Alright. My impression first, yes? My impression isthat | want

to express my heartfelt thanks to Aiman, UMRAH, especialy
the English Education programme, and my dear lecturer,
Maam Dewi Nopita. | hold everyone dear, InsyaAllah. Thank
you for alowing and guiding Aiman to come here. It’s very
much appreciated; we are very happy, and it helps us continue
our relationship with SMP De Green Camp. InsyaAllah, we
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hope in the future more friends will be sent here to collect data
like this.

My message to other friends in the English Education
programme is to continue producing internationally
competitive students and always give them opportunities to
learn abroad. To Aiman, | wish you success in your future
research. Don't stop a a bachelor's degree; continue to a
master's degree and sei ze educational opportunities. Lastly, our
message isto always uphold religious valueswherever you are.
One more thing, if anyone wants to come to DGC for research
or service, our doors are aways open to students. InsyaAllah,
that's all. Thank you.

Researcher

| aso want to express my deepest gratitude for the time,
willingness, and all the assistance provided by you, Mr., and
the school. Alhamdulillah, with Allah's permission and through
Mr. and the other teachers, Allah has made this research
process easier. May Allah reward you with the best of rewards
and always bless what we do. Well, Mr., perhaps we can
conclude this session now. That's all from us, alhamdulillah,

assalaamu ’alaikum wa rahmatullahi wa barakatuh.

Informant 2

Wa ‘alaikumsalaam wa rahmatullahi wa barakatuh.
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Appendix 8. Interview Transcript Informant 3

TRANSLATED INTERVIEW TRANSCRIPT

AN ANALY SIS OF DIFFERENTIATED INSTRUCTION IMPLEMENTATION
IN ENGLISH SUBJECT AT SMPISLAM DE GREEN CAMP
TANJUNGPINANG

Date . | Friday, 14 June 2024

Location . | Teachers’ and Staff Office at SMP Islam De Green Camp
Informant . | Informant 3 (N)

Interviewer | : | The Researcher, Muhammad Aiman Zaidan Kusasi
Researcher | Bismillah, Assalaamu’alaikum wa rahmatullahi wa barakatuh,

good morning, Miss.

Informant 3 | : | Wa alaikumussalaam wa rahmatullahi wa barakatuh.

Researcher | : | Let me introduce myself, my name is Muhammad Aiman
Zaidan Kusasi. | am an eighth-semester student in the English
Language Education Study Program at Universitas Maritim
Raja Ali Haji. InsyaAllah, this morning | would like to ask for
your permission and willingnessto have an interview about the
implementation of Kurikulum Merdeka and Differentiated
Instruction at SMP Islam De Green Camp, in relation to the
research | am currently conducting. Thank you very much,
Miss, for being willing to spare your time this morning. Shall
we begin, Miss?

Informant 3 | : | Yes, please.

Researcher | : | Alright, thefirst question. What is Miss Nur's perception of the
impact of Kurikulum Merdeka on English language teaching
practices?

Informant 3 | : | The impact, isn’t it?
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Researcher

Specifically, how does it compare to the previous K13
curriculum, Miss? What impact has the Kurikulum Merdeka

brought, particularly in English language teaching?

Informant 3

In  Kurikulum Merdeka, there is something called
Differentiated Instruction. As the name suggests, it's about
being "different”. It has quite an impact. For example, in one
class, the students have varying learning abilities. This affects
the learning outcomes. We might apply one method for some
students and another method for those who we feel can't use
the first method. In this school, there are severa students with

special needs.

Researcher

| agree, Miss.

Informant 3

So, the way of handling it in the classroom is different.

Researcher

Does that difference only apply to assessment, or is it already
differentiated in the learning process as well?

Informant 3

It's already differentiated. For me personally, yes.

Researcher

Then, in the Merdeka Curriculum, there is Differentiated
Instruction. According to Miss Nur, based on her
understanding, what is Differentiated Instruction?

Informant 3

Differentiated I nstruction means varying the methods, or even

the indicators, or varying the way assessments are conducted.

Researcher

Specifically, how does it look when implemented in the
classroom? Especially in English, which you've been doing so

far.

Informant 3

Okay. For example, in one class, in the eighth grade. For
instance, other classmates are learning " congratul ating others".
Now, regular or normal children, they are given materias
according to the module that | have prepared, like that. But for
these special children, they cannot follow that module, and |
adjust it again. Perhaps in this part, like congratulating others,
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there are vocabularies that they need to know. So, what these
special children often do is they dig up the meanings of these
vocabularies. Later, they are equipped with dictionaries, and
they search for the meanings, like that. It's also already, what,
| makeit asanindicator, like that. So, their work is like that.

Researcher

For the special children, it meansthey are given assistance, like
the help earlier. The regular ones, they are not given
dictionaries. They are fully English. Whereas the PDBK
children cannot do so, Miss.

Informant 3

Yes.

Researcher

Alright, Miss. Then, as the lesson progresses, the teacher
knows that there is a difference. There may be some who are
able to advance, maybe intermediate, and also basic. Does the
school, or perhaps the teachers, conduct screening when
entering school, or when the lesson isin progress, Miss? What
does the school or teacher do to find out about the differences,

Miss?

Informant 3

We have something called diagnostic assessment, yeah. It's at
the beginning of the year, at the beginning of the semester, at
the beginning of the MPL S week, usually. And at the end, we
equip them with basic skills, yeah. Exams aren't just written
exams, but |ater there are basic skills. The exam isdivided into
two parts. For example, yesterday's basic skillsin English were
finding and, what, dictation vocabulary. Then they read texts.
Thisisvery basic, right? But it also needs to be measured how
their ability is, like that. After knowing that thisis at a certain
level, with the diagnostic assessment earlier.

Researcher

In itsimplementation in the classroom, are they grouped, or do
they remain in one class, but only the teacher differentiates

their grouping?
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Informant 3

They remain in one class, but the assessment indicators are
differentiated.

Researcher

That means they're not separated.

Informant 3

Y eah. Typically, in assessment like this, these specific children
often come to us, like that. They can't work at their own desk.
They aso need our help, ask a lot, like that. Different from

regular children.

Researcher

In its implementation at this junior high school, in English, is
there differentiation in every element of Differentiated

Instruction? Such as content, process, and product.

Informant 3

For content, the teaching modules are actually comprehensive
across the whole class. However, for these specific children,
theinformation conveyed to them, for example, inthe 7th grade
class, there was a lesson on giving instructions. Now, those
specific children are introduced only to the vocabulary first,
just the basics like that. But for regular children, they've
already moved on to expressions, and they're already applying
dialogues as well. So, the original material is the same. When
it comes to implementation, that's where the teacher

differentiates according to the students.

Researcher

Is there any specific strategy for Miss as an English language
teacher in implementing that? To address the af orementioned

differences.

Informant 3

That'sit, earlier, know them, they haven't been understood, like
that. For example, how is the basic? Like that. Know what the
students need, the teacher must know first what he needs, like
that. If you talk about specific strategies, yes, it's like that,
Aiman. Differentiated in the indicators. A teacher's ability to
be sensitive first, knowing first, that this student is different.

After knowing, then the teacher adjusts. Like an example, such
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as the time-telling materials, even sometimes the numbers
themselves do not yet know. So it is indeed true to be taught
from the numbersfirgt, like, 1 to 10 what is English. He learned
to write "ten" first, how to write it. Especially now that from
elementary school maybe there was no English at all. So even
the numbers they need to be guided

Researcher

With all these aspects, it's certainly not easy, Miss. There are
challenges, and there are limitations. What we mean here, the
challenge is like teachers being challenged by the differences
among students. However, the limitations we mean are whether
the teacher is ready but limited by facilities, or limited by
human resources, or perhaps infrastructure facilities from the
school. First, let's discuss the challenges, Miss. So while
teaching English at SMP Islan De Green Camp, what
challenges do you face as a teacher? Especialy in
differentiated instruction in the English subject.

Informant 3

The challenges are mainly about ensuring how they can
understand, that's al really. As for facilities, thankfully there
are no limitations from the school. It's just that we need more
ideas. Also, besides these specific children, other students have
thisinitial mindset that English is difficult, like that. So when
| first enter the English class, they're like, "Oh, English is
difficult,” like that. That's what needs to be changed first, their
mindset. There's a need for engaging lessons too. For example,
we need to ingtil in them that English isn't as daunting as they
think. Teachers need to be creative. Sometimes | equip them
with ice-breaking activities, and sometimes| doitinthemiddle
of the lesson too. It doesn't have to be at the beginning, you
know, the ice-breaking. That's the challenge, really.
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Researcher

Do al these chalenges then have an impact on student

achievement or the learning process in the classroom?

Informant 3

As long as they have been addressed, thankfully so far there
haven't been any. For this semester, thankfully all the grades
have been achieved. Because from the start, | aso broke down
the indicators. So not too wide. So each LK indicator is not a
single assessment. The indicators have been narrowed down,

likethat. So it alows them to easily work onit.

Researcher

Alright, Miss. Let's move on to the next question. I'm
structuring this question based on the differentiation theory by
Carl Ann Tomlinson. According to her theory, there are four
elements of differentiation: content, process, product, and
learning environment. Starting with content, what form of ATP

or teaching modules are used by English language teachers?

Informant 3

Okay. For ATP itself, at the beginning of last semester, those
who arranged it, we had a PIC, like that. So the one who
arranged it was our PIC. Then for teaching modules, |
developed them myself. Each teacher develops them according
to their students earlier. The teaching module is already per
topic for several meetings, like that. So indeed, from the
module, it has been differentiated, but according to class needs.
Later, in the assessment, it was differentiated. Just now, regular
children and children who are different from the assessment.

Researcher

What does that look like, Miss? How are they different— are

the questions different, or isthe level different?

Informant 3

Because the indicators earlier were aready different. For
example, one student is able to understand expressions for
asking and giving directions, while another student may only
know vocabulary related to asking and giving directions, like

that. So in their assessments as well, the first student can




158

already distinguish between asking and giving directions,
while the specific student only just learned, oh, "lurus' means
"straight,” like that, "belok kiri" means "turn left," like that.

Researcher

The questions are aready different, yes?

Informant 3

It's already different. With the name Merdeka Belgjar teachers

have been given freedom.

Researcher

Then, for the learning environment, is there differentiation? |
mean, during learning, are certain groups within the learning
environment making their students differentiated? Or isit the

same?

Informant 3

Here, in this case, the 7th-grade students in the PDBK often
feel uncomfortable with their classmates. However, they come
to me. But for those in other classes, it's not the same; they just
ask, "Why does Miss differentiate the LK like that?' But in
their learning, no, there is no difference, not that way, just
grouped into PDBK.

Researcher

So, in terms of the learning environment, there isn't much

differentiation either.

Informant 3

No, hopefully not. They still mingle together. It's just that
teachers need to be willing if they need individual assistance,
like that. For PDBK kids, they may not even have the skills to
look up vocabulary in the dictionary. They don't know how.
That's also taught.

Researcher

Yes, it's possible for PDBK students to be given assistance in
the form of vocabulary help or answer keys, unlike regular
students who might have full English.

Informant 3

| see. There are no answer keys provided. However, during the
fina semester assessment, we include what we call "daily
vocab." | include vocabulary that is frequently used in the
questions and which they may not know. Hopefully, this will
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help them to answer the questions. The questions themselves
remain entirely in English. They are only given hints. So, they
also haveto be clever in using that. Some are not good at using
it. Even with the clues provided, some still find it difficult. It
depends on the child too. The other day, | got atestimony from
a PDBK child, he said to me after the exam, "Miss, thanks
Miss, the questionswere easy," he said. Actually, the questions
were not too easy. But because there was help with the
vocabulary earlier, and they could useit. If weflattenit out like
the old system, it's not fair to them. Because their abilities are
different. This school also facilitates children who are
different, like that.

Researcher Of course, the outcomes will be different, Miss, in the form of
assessment on their report cards. Regarding this, do PDBK
friends have a separate report card, or isit the same report card
with specific remarks accompanying their grades?

Informant 3 The grades for these specia students should not exceed 70.
There's a limit. And from the start, the parents have been
briefed that there was an agreement beforehand.

Researcher Alhamdulillah, all the questionsin our interview session today
have been answered.

Informant 3 Alhamdulillah.

Researcher Before we dismiss, is there any message or impression that
Miss would like to convey?

Informant 3 Firstly, I'd like to leave a message for the lecturers of the
English Language Education Study Program, if | may?

Researcher Of course, Miss.

Informant 3 Please send my regard to Sir Gatot. The hope isthat all schools

can implement this Merdeka Curriculum, differentiated
learning. It's because it pays great attention to the needs of
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students. The goa of education is ultimately focused on the
learners, right? If thisis implemented, it will, God willing, be
beneficial for them. The hope is that this Merdeka Curriculum
can be implemented correctly according to its principles. Not
following the desires of teachers, even though it may be
challenging. But that's the challenge for us. That's the teacher's
duty. We are facilitators.

Researcher Certainly, Miss. Thank you very much once again for the time
and opportunity given. God willing, we will convey the
messages. That's all for now. Assalaamu’alaikum wa
rahmatullahi wa barakaatuh.

Informant 3 Wa alaikumussalaam wa rahmatullahi wa barakaatuh. Thank

you.
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LAPORAN HASIL ISSAN ANGKET DIAGNOSTIK PELAKSANAAN

PEMBELAJARAN BAHASA INGGRIS DI SMPISLAM DE GREEN CAMP

Jumlah Responden

TANJUNGPINANG

Responden Kelas VIl : 21

Responden Kelas VIII : 16

Responden KelasIX : 21

Isian Jawaban
W : Tidak

No. Deskripsi Setuju Setuju

1 Kurikulum yang saat ini sekolah gunakan dalam 47 11
penerapannya memfasilitas minat siswa yang | (81,03%) | (18,96%)
beragam.

2 Pembelgjaran yang dilakukan di sekolah 50 8
menyesuaikan dengan kemampuan atau tingkat | (86,2%) | (13,79%)
pemahaman siswa terhadap suatu pelgjaran.

3 Guru Bahasa Inggris di sekolah memberikan soal 46 12
ujian yang berbeda untuk siswa sesuai dengan | (79,31%) | (20,68%)
kemampuan mereka. (Contoh: ada soal yang
menggunakan kosa kata bantuan di halaman
bel akangnya dan ada yang tidak).

4 Sekitar satu pekan pertama pada awal Semester 1 55 3
(satu), siswatidak langsung dilibatkan dalam mata | (94,82%) | (5,17%)
pelgjaran secara serius, melainkan pembelgjaran
masih terbilang ringan dan santai.

5 Dalam mata pelgjaran Bahasa Inggris, pada proses 45 13
belgjar sehari-hari di dalam kelas, siswa tidak | (77,58%) | (22,41%)
dibeda-bedakan menjadi  kelompok-kelompok
tertentu, melainkan tetap membaur di dalam satu
kelas yang sama, tanpa memandang perbedaan
yang ada padatiap siswa.
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Pada saat ujian, soal yang diberikan pada siswa 48 10
terbagi menjadi duajenislevel kesulitan: (82,75%) | (17,24%)
1) Untuk siswayang dianggap bisadan sudah
memahami pelgaran dengan baik.
2) Untuk siswa yang masih mendalami hal-
hal dasarnya saja, diberikan soal-soal yang
tidak terlalu sulit.

Dalam mata pelgjaran Bahasa Inggris, pada saat 54 4
belgjar sehari-hari di  dalam kelas, guru| (93,1%) | (6,89%)
memberikan bantuan terhadap siswa yang
kesulitan dalam memahami materi yang sedang
dipelajari.

Angheat [Parnyatasn sda pada kertas anghet)

Lt

B cotigu I Tk Sefuju

LLLLLLL
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Appendix 10. Classroom Documentations
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Appendix 11. ATP Fase D Mata Pelajaran Bahasa Inggris
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Appendix 12. Modul Ajar Bahasa InggrisFase D Kelas V111

MODUL AJAR
Asking and Giving for Opinion

Baglan |, Idertitas dan Informasi Mengenai Modul
Xode Mocul Ajar BIG
| ®ode Tuuan Pasbeajaran T 15.7.8.1 Asking for and Giving Opinion
| Nama PeryusunintitusiTahun Nurhaliman 5 Pd ISMP Islam De Green Campiz024

e Buku-DIKU I yang berkaitan dengan materl simpie present
Reteransi Lan tense
o Akses hternet uniuk memperdalam informast

Gambaran Umum Modul - Raslonalisasi, Unstan Matert, Reacana Asosmen

Rosionatisasi
Mematami cars merints dan memberikan perdapal sangal penting bagi pessns ddix karena ketersmpian ini |
manngkaian kerampuan sorunikasi merska. Dengan belaar bagaimana meryampakan pendapat dengan jelss
dan meminta pandangan crang lakn, pesenta didk dapat letsh parcaya dl dalam berbicars o depan umum can
berpartsipas dalam diskusl kelss. Selin u, mendengarkan dan memperimbangean perdapat orang lsn
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memeenty mereks mengembangian empel dan kemampusn mendengarkan yang akif yang sssesisl ok
membangen hubungan yarg bak cengan teman sekeias dan guns

Selan Iy, keterampdlan Inl uga mengembangkan pemikinn kntis dan analis, Ketika peserta ok memberkan |
pondspat. mereks disak unbuk mengevalussi informasi dan menyusun argumen yang logs, yang memperkays |
pamahaman mareka wrsang berbagal opk. Kemampuan i paning tdak hanya untuk akademis_ tatapt juga umtuk |
kehidupan seharknarn dan masa depan profesional mereka Dengan mamupuk rasa percaya ¢in dan Kateribasan |
aitif dadare koles, peseris daSk WbE sinp menghecap: sl ¢ mene Mmersls pefy bemegosias, mempengsruhi,
dan membuat kepulusan dengan bak

Urutan Materi

AMengetatsd, Memansmi can Mmemprakikkan uigkapan mennta dan mamberkan pendapal.

Rencana Asesmon
o Asesmen noival (Tes Formalf (XPD), Projedt Based Leaming, Tes Sumat! (PH)

bR Aslam

mmmmw

meminta dan

N 1 ook 6 periepe sk wedliohi et ek Bsrusa Inggris

J 2. Portemuan 3: Mergemhul agam cara menyetujs dan tidak
manyotujul sushy pendapat dalam Bahasa inggs

3, Pertemunn 4 Mergaplkaskan ongkapan agvesmet and
disagreement

‘4. Pertemuan 3 dan 6 Merympudian ragam cara calam ungkapan
I&e and dislke dalam Bahasa hogris

8. Portemuan 7 dan 8. Mermbust dalog tertang ungkapan memnta

can mermbern pendapat berssTa Yeman

Portemuan 8. Mempeakiikan disfog lanlang unghansn memints

can merrben pendepsl yang telah dbusl bersama feman

. Partemuan 10: Revies sebeium PH

Purtamuan 11: Pendalan Hanan (FH)

Portemuan 12 Reredisl dan pergayssn

membeckon psadepet

‘2. Peseria ddik mampu mambust percatapan secara berpasangan
menggurakan ungeapan meminga dan membenikan pencapat

Tupsen P

-

- ©® o o~
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1. Pessrts aidix mampu memprakiikksn ungkapsn meminis dan
membenkan perdagat calam bentuk dialeg

4 Feserta dioik mampu mengungeapkan sesuaty yang disukal dan
bdak dsukal

' 1 WK (s e POpose when youU QVe A0 0PN 1 othar peoe 7
Partasyuan pemanik
2 What 18 your reschion ¥ somaone disagree with your argument?
1. Befiman & Benagwe lethadap Tuban Yang Maha Ess
Prall Pelajar Pancasis 2. Berxkr anlis
3, Kreasf
Kegintan Permbulajaran

Porternuan 1: Nengetahul ungkapan meminba dan membedian pendepat shan sesusty hal dalam Barasa Ingyis
Partomaan 2: Nenuntasian penugasan atau pengayssn joptk pada pectemuan 1

=sMB lslam. . =

3N pemanti :
RN lgSpon peserta cddk dengan maten yang akan disampalkan
Guru menampiken ragam unghagen memints pendspal Kegads ocang bsn
beserta responnya
g2 Guu mencomohian cara meminta den memiderkan pendapat kepada omng
lan
Kegiatan inb 10 Peserts ik mengulang selsish guruy
11 Guru menunpk 2 pesaria dk secaem bergantian untuk menyebutan
uNgKapan meninta dan mamoekan pendapet
12 Guru memberkan apresis| kepada peseria ddik yang dtunjuk
13 Peserin doic dperséahkan menubs ragam ungkapan meminta den
memberikan pendapat di buky tuls masing-masng
14. Guru mengamhkan peserta ok uniuk ducuk berpasangen
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15, Guru mengarshean passris cidk sacara bergantan memenis dan memberikan
pendapat dengan fopk sertenty sepert penampiian dan lan-an

16 Pesarta ddik mengenakan penugasan secarn indnic (Activry 1)

17. Selama peseria didk mengenakan penugasan guru berkeling memastkan
se90p pesarta didk mengerakan panugasan dengan bak

18 Pesaria ik mengumpukan panugasan

10 Guru mamberien ovakas| den spresins LopIcs PacuGasan yang diesmkan
cleh peserta didi

| 20 Peserts diik bersama  guru  melskukan refieksi kegatan dengan 5 menit

menysmpsikan perasasn selsish menysesaban makesd har i

21. Gune menyampakan bafveR pedemuan salanjnya peseta odik akan

Fsop mempelaar (8gam ungkegen menyedqul dan boak menyelful sust

percapal orang lan

22 Gun: menutup kegatan pembalsaan dengan do'a dan salam

ertn cnk men)k ) wiam !
A ]

sekum keghtan pembelagran dmula,

pesertn  dickh. mudai darl  mengrsiuksikan wrak
hingga kerapian dan kebershan kelssmys.

A didix medatukan Sravt stomng terkalt paragraf yarg
SEDELMOYA CAN MEMINts paserta dadk menulskan

Pendahuian

& Guru mamDaTkan Kegialan Pemaniik guru menuliskan suaty kalmat i papan 65 menit |
Luks: Stadents donl need fo weer the uniform when they are going b schaa!

7 Peseria ddik aiminta pendapatnya terkat pemyataan yang ciuls oleh gurs

Kegiatan int 3 Peserta AdiK aimisia manyampaiken pandaganya secarn lsan

§  Guru mamberkan apresiasi kepaca pessna ddiv

10. Guru menampékan regam ungkapan setuju dan tidek setuu (agreement &
dsagreemery)
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11 Guru bersama pesads dids meryebutkan secass Kasksl esgam cars
menyetjul dan Sdak menyehy pendapat orang kain

17 Guru menjeleskan tap-tap ungkapan seiju dan tdak setups yang drampikan

13 Guru memastikan semua peserta didk memanary lisp tisp ungkapan yang
diampian

14. Pesaria dalk mengenakan penugasan sacanm indredu (Activty 2)

15 Selard posarin didk mengensken penugessen. gury memsstikan sstap
pesera dadik mengenakan penugasan dengan bak

16 Guru memberikan evakas! dan apresias kapada penugasan yang akerakan
SEOAp pessdT dik

|17 Guru bersama peserta Ak meny impuikan pembelaaran pada pedemian kak 5 ment

ni

18 Guru menyampakan bahwa peremuan berkutmys paserts didk akan

Panutp mambuat percakapan menggunakan ucapan selamaf can MmspOCrYa Socara

berpasangan.

Mo sondis pezeria daik dengan kalimat: How are you?
? A you happy NON? AR you eady 10 Sudy? Have you

Pendahuban

menyiapkan sl Wis hingge kerapan dan kebeshan keasmya.
5 Guru mengajsk peserta didin melakiukan train sforming lerked paragral yang
ditaca pada periaTan sebeumoya dan maeminta peserta ddk manulskan
VOCGOUARIY Terkat
& Peseria doik cikelomporkan menjad 2 kelompok &8 menn
Guru menukskan 1 slalernons yang sosn didishusikan
Kegistan imh & Satu kelompok mefupakan kelompok yang akan meryelju ststament
tarsebut dengan aksan yeng ddiskusian secara helompok, kelompok
SELETY Akan beraca pada posis| Bdak Sequ dengan Stament yang diberkan

-
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S Peserts odik dibenkan wakiy berdiskis Bersama kslompokys selama 20
menit

10 Guru memastkan setep peserta didk tertbat dalam ses| ciskus: kelompok

11 Pezerts didk secora berkelompok menyampaitan argumenmya sscars
bergantan

12 Guru makakukan paniiaan sefama sesl dsiosi berlangsung.

13 Guru memastian diskus beralen secan kondusil

14, Guu membenkan evalias dan acesas serfa penguatan kepada peserta
Mwmmnwmmm

pempanmnm & menit

aran dengan MnNguespkan salem dan do's D
“Mraslim Fesondality School”

Pactemuan 5: Menympukan 1ag | Upikspan e and dislke cakien Bahasa gy
Pertemuan 6: Melaryutkan pe ’; P dan &
langah ) Alokas|
Deskripsi Kegatan

[ “AgsalamuaRkum warahmatdlanl wabamkatd | 10 manit
Mmmmmmmmmmmm
2 Guru bertaryn kabar dan sondisl peseria ddik dengon kaimat. How are you?
Wha is absend foday? Are you happy NON? Are you ready (o SRy? Have you
fad reskfast?
Percahuluan 3. Guru memimpin do's sebeium kegialian pembelyaran dmulst
4 Guu menyapkan peserta didk mudal darl menginstukskan Uk
manyapkan sl twis hngga kerapian dan kebershan kelssnys.
5 Guu menampikas sebush paragral sngkal, guru memints peserta didk
mambaca paragraph secara bersama-sama untuk malath reecing sV pesarta
chdk
| & Guru melakkan keglatan pemantk: Guru memberian sebush fopk (tod, 65 menit
avsmal, school sabyecs)
7. Pessrta daik dmints uriuk menentusan sesusty yang dsuksi can yang boak
cisukal
&  Guu menampikan bedirapa cara mengunghapkan hal yang disukaldan yang
bdak chsukal

Kegalan i



175

| & Peseris dolk mengenaksn perugasan secars indriou (Actty 3)
10 Selama peseria didk mengefakan penugasan guru memastikan setiap
peserta didk mampu manyeksakan penugasan cengan dak
11. Guru memberican evalussi dan apresinsi kepada pesarta didk
12 Geru tersama paserta ddik menyimpukan pembelaaran pada partamuan kal | Smonl
"
13 Guru menyampakan dalwwa pertemuan barkutnya peserda ik akan
mamprakiickan
14 Gutu manulup pembeiaran dengan mengucapkan salam dan do'a penulup

SMP Isilam

Pertemuan 7: Membusl delog isg - apan memnta dan member| pendape bersama leman

mmnmummmnmmm
8. Guru mengojek peserta chiatk melakukan drawr siovming lerkat pagraf yarg
dbaca pada pertemuan sebelumnya dan meminta pesera aidk menulskan
Oan ményabuthkan rocabulary terkait
6 Geru menyampakan Cahwa pads periemuan kal inl peseria cldk akan 65 ment |
membual sebuah diakg terkait mesinta dan membarikan perdapet tarket hal
yag deukal dan Sdak dsukas seria safuju dan tisak setujs pada pendapat
orang lan
7 Geru mensmplian conloh dialog aeking and ghving far opnion
& Guru meminta 2 orang peserta didk yang bersedia menjoadi yofunieey untuk
mempraktkkan dakog yang dtampdkan
9 Gury becsarmas pasertn didk menestukan kslompok menggunakan am whee!
10. Peserta didik dudus bersama pasasgan masiog-masing
11, Peserta cidik membuat dalog dengan keterfuan masing-masing pesarta cidik
Derbicaa minmal § kadl
12. Guru memfasitas peserts ddik sefama pembuatan dislog

Kegatan in
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13. Guru membenkan sveiuss dan spreses: kepads ssluruh peserts disik

15, Guru barsama pessrta didik menympuian pembaijamn peds pecemusn kak 5 menit
ini

16 Guru menyampakan bahwa pedemean berkunya peserta ok akan
mempriktician didog yang sudah dBol secans Dapasancen

17. Guru menulup pembelaaran dengan mengucapkan salam dan do'a penutup
mafels.

m&mummwmmuunmmammmmum

SMP Blem =

peserta adik, muis can menghnsinkskan urtuk
hingga kerapihan dan kebersinan kelasoya,
s berpasengan memperiapcan dislog yang akan | 63 ment
keks
6. mmmnoumoﬂbunnnmmmmu
fusncy. pranunciaton, and injonaion
7. Gury membuatl undian tamgdl peserta dicik mergounakan keras yang
dhuliskan angka 1, 2, 3 dan salerusnya.
Kegatan of) 8. Peraaklan kelompak mengambil undisn maju
9 Pesana cidl majs berdasarkan untan yang ddapatian
10. Guru melakutan peniisien selama pesers ddk berdiaiog
11 Peseta 4k yang belum lsmpl clarabkan untuk  memimak  dan
memberkan komentar satelah selosal penampdan
12. Guru memmbeckan evaiuas! dan apresias kepada selruh pesena Bidk Guru
membarkan spresasi kepada ssluruh peserta didk
14 Guiu bersama poserta ddik manyimpukan pembekjaran pada peremuan | 5 mentt
kad irw
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15, Gurs macysmpaisan tehwes perfemuan benkutys acalah revles maten
sebelum Pendialan Haran {PH)
16, Guru merwtup pambeljaran dengan mengucapkan sakam dan do'a panutup
majols. ‘

Partemuan 10: Review maten sebelum Penilaan Haman (PH)
Desk _an
Fenial nps Keg ek
1. Guru mengucagkan salam “Assaamu atsium warahmandiahl wabarakath”. | 30 ment

Pandahuban
Kegiatan inli

5 ipe pertanysan yarg bissanys dgunakan dalam

mergawab 5o torkalt asing and gring v apinion

7. Guty menampikan conioh percakapan teruail asking and giving for opinicn

8 Derl percakapan yang ctampikan. guru menjelasian contoh pecanyaan
yang akan muncul pada soal PH

9 Pesarla didk bersamasama derpatispasi menpwab pertanysan yang
dbenkan oleh gun

10. Guny membenkan pengualan secans Kesalrutan manke|

11, Guru memberkan speesiasi dan motvas: kepada peserta didk

12, Gurv menutup pembelagran dengan do's porutup majels dan salss
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' Pertemuan 11: Pentisian Hanan (PH)

Pembelajaran Wkt
| 20 munit
1 Guru mengucapkan salam "Assaamu’#akum wamhmatdan wabarakatun”,
Peseria ditk menjraab salam dengan adeb menjawnb ssam yang benar
2 Guru menanyssan kabor peseris didk secsrs Masks' secls mengecsk
presens
Pandahulsan 3. Guru memimgin do'a sebalum kegiatan pembelsjaran dmuisi
Keglatan infl 4 Guu menylpkan peserta didik mual dan mengnstukskan unk

= SMIPCRI

Largksh Alotasi
Pembelsaran Wty
K S m “Asssmr shikum warsteandien wobarakatut®. | 80 menit
2 enifndb salam dengsn adab menjawab sslam yang benar
3 o kabar peseria dkik secara Maska sema mengecek
presens,
4. Guru memimpin do'a sebsium kegiolan pembelyaran dmuks.
S Guu menyiepkan pessita cidik mual dan mengnsyukskan unuk
B menyapkan it tuks hirgga keraphan dan Kebarshan kefasnys
Kegisten int & Guru membagken lambar sodl unik peserts dalk yang mmadisl
Panutup 7. Peserta dictk mengerjakan dengan penuh kegjuran

8 Peseria didk yang bdak remedial akan dberkan sebuah teks dangan tops
terentu

9 Guwu memantau proses pengerjoan remedal dan pengayaan

10 Peserta doix dimnta menyampalkan pendapatmya terkalt teks yang sudah
diteca

11 Guru memberisan apresis| xepace pesaria didik
12 Peserta didik mencumpukan kembar remedial



|13 Guru menulup kegartan dengan do'a dan saam, ]
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Tanpngeensyg, 8 Jull 2024

Kepals SMP Idam De Green Camp Guru Wiata Peisaran

SMP Islam
De neen cawt

“Muslim Parsonality School”
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‘M King & Giving for Opinicn
Asking (Menanyskan), Giving (Menjawab), Opinion (Pendapat /Opini) Asking and Giving
mengawab/ menanggapt suatu pendapat,

Meaning

What do you think about .. Apa yang kasmu pikir testang ¥

[How do you feel sbour ¥ [Baguimana pessnaam tentang ... ¢
What is your opinon? IApa pendapatisu tentang?
Il',‘ﬂ""lmmmw- Iohubuiuhumpmdnmcm
[0 you lve an opinion on .. ¥ Kanmu sy pendspet tentang . T
{tn your hovest opinion ... ? Menurut pendapat jujur kamu .. ?
What's your reaction to that? A reaskinm teehadup it

| need your opinion about .. .hlw*m!ﬂmq
[Have you gol any commentson ..t Apakah ks punya komentar tentang . ¢
[How about .7 [Bagaimansa tentang .. ¥

Well, I think .. [Baik, saya pikir

1feed . Ilvu--

{10 my opinson ... Menurat saya -

A fian as 1 know Ikimll'mlvlﬁm-

[t my pereonal opinion., ]Mmulpﬁmlmlmvdbdl..

7o be honost .. Isciuprnys..

|lamumln&-. I!hlunpiim;m..
ltnmpdﬁlnlv'lm- Ibchmp-ulmw-..

[t peesonally consider .. Jsuym pribads menganggap .
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| Activity | '
Choose the correct answer to the following questions!
Uminr: ... about the Loglish Test?
Al cItstohard to do [ eouldn't answer question munber 2.
LWHhat 38 the correct expression to fill the blank sentence?
a In yoar opinion
b Whist do you think
e L agree wish you
d. 1 believe
2, v W better for kids to play outdoos than play with their  gadget,
#, [y opinion
b 1 don't think tha
€, Whiat i& your opinson
A Tundesstand

3, Maryam - What do you think of my drawing?
Zuinab 1 It really good, bat maybe adding some, Maryam
umm:uoproblun.

From the dinlog above, we know thst Maryam is?
. Arking for opindon

b Glving for opinion

v Agree with an opinion

i Disagree with an opinion

4, Almad: How o yout feel sbout living overseas?
Musa: 1 think that's a geod opportunity for your eareer.

Teotn the dislog above we know that ..
4, Alunad i dissgees with Musa

b Muss is anking Ahenad's opinion

. Ahunad s glving his opinion

d, Ahunad bs ssking Musa's opladon

. Khadijah - What's your opinson abous that novel?
Alsyah 1 like . Tt & an interesting story.

From the dadogue we conclude tha ..,

u. Alsyah doesn't ltke novel

b Khadijah is asking Aisyah opinfon

¢, Khadijah disagree with Alsysh's opinion
A, Khaclijub bs asking for bedp
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f mm;;]

QGive your argument to the following statements!

Attend to school at

Untek mengekspresikan like and dislike, ada beberapa pola kafimat yang bisa kamu
gunakan. Untuk mengungkapkan vksprest [ike, kite biss menggunakan knto like, love,

Secarn umum, kalimat yang menyastakan ckspeesl like dibentuk dengan pols sebugai
berikur,

Pols Pembentikan Kalimat Expression of Like

* Subject ¢ like/Tikes + object (noun/verb-ing)

o Subject + love/loves + object (mounverb-ing
* Subject + to be + crazy about 4 (noun//verb-ing)




- Example 7 - Meaning
it really like wrtworks. [k sangat menyukai karya seni.
m‘i’w"ﬁ""“m lmumm:nmhum
' crazy abont spicy food. kit terzila-gila dengan makunan pedas.

ety about teying pew adventirons

p&h«u‘mhmu [Din sangat sukn berenang di last,

fihey like reading Qur'a [Mereka suka membaca Al Qur'sn
We love eating pixsa. {Kamni sasgat sukn memakan pirza.
hnmmm. Kita suka bermain sepak bola.

Sementara ity, untuk mesgungkapkan dislike, Kita biss meogganskan kata disike, don't

Hke, hate, don't emjoy, dan kata yang bermakna tidak menmyukai sesuatu sebagai
prelikat,

Polo Kalimat Expression of Dislike:

o Subject + distike/disiikes + Object (noun/verb-ing)

* Subject + don't like/doesn't like 1 Object (noun/verb-ing)
* Subject + hate/hates + (nuan/verl-ing)

Fitoey dinlike crowded phaces. [Merwia ticdak sk ternpant yang raoni
B oot fond f pablic speaking I:‘u:‘:"‘“"“"“m“““"‘
We e st distase or dishoaesy. E: e

}t can't stund beisg late. Aku tidak suka terlumbat.

[ihiey can't stand getting stack in traffic.  [Mercka tidak taban macet.

}mummﬂuhdm I:umuu'mmmm.

185
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Activity Iv
Read the following text and anawer the questiona!

As & Mushim, one of my favorite activities is resding
the Quran. This sscred practice brings me profound
peace and spiritual fulfilbment, allowing mwe 1o connect
deeply withi Allal. Each verse offers timeless wisdom
and guidance, helping me navigate life's clalleoges
with clarity and  purpose. Whether  reciting  its
benuliful verses alone or Escussing themn in study
groups with friends aud family, reading the Quran
enriches my wndemstanding of slam and steengthens
miy faith, 11 is o chorished part of my daily routine that

L.What is the text about?

2.Why does the author like it?

s, What kind of wisdom and guidunce does the
Quran provide according 1o the text?

«.In what ways does the individual engage with
the Quran, aside from personal recitation?

Do the task by follow the instructions!
1. Do a survey on what your friends like and dislike.
2.Choose one of the topics: lood, colors, school subjects, or extrs-
eurrienlar notivities, You may choose another topic you know better,
a.loterview ten of your classmates. '
4 Write the result in a chart or diggram. You may use o computer program,




Appendix 13. Regular Students’ Test Sheet

PEMILAIAN AKHIR SEMESTER (PAS) GENAP  SMP hilam
SMP ISLAM DE GREEN CAMP
T.P.2023 - 2024

Kelas

Nams
NIS Maepet Ujan  * Bahasa Ingys
MNIEN : Hantanggal : Selasal & Juni 2024

A Mulspls Choice
Chaooss the correct aption 1o snswsr the following questions,
1. Which of the following opbian = not the fnction to use simple present terse in § Ssnlencs.
A o tel some facts
B. totel o daily routne
C. o=l an action n e past
D. tosel some facts nght now
2. Which af the follosing opbon & the comrect nominal senience
A Said and Ali are & bast friend
B. My father i a teachar tomomow
C. Me and my fnend go to e marset.
D. The tsachers is a parents in the schod
3. Bis not my favorie calor. The méetrogatve form of the sentence is
A, Itis your favonte color?
B. 5 your favorte color 1?7
C. s 1t your faveate color?
D. Does it your faverte color?
4 My - gves - neighbor - ma - Sunday — every — 8 — cake — deficicus. Tha best armangamaent of
POSe WOrds is
A. My resghbor every delicous cake gives me a Sunday
B. My reighbor gives me a delicious cake every Sunday.
C. My resghbor me gives a deficious cake every Sunday
D. Every Surday my neighbor gives me a cake delcious
5. Sarah anc Maryam csihes a cute sger sl the Zoo. Is e sanlence comect?
A Yes it's 100% comect
B. No. the complement must be plural
C. No, hecausa thera 15 no time sgnal.
0. No, you don't nead to put -e5 at the end of e verk

PAS Genap_Bshama inggrin 234 | 1
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6 Myfother ... his tecth every wake up from e seep
A Brush B. brushes C. Brushed D. Brushing

T 1doesal know wnene | can Snd them Ifs incormect sentence. Which one & the comedt senence?
A | dont know where | can find hem.
B 1donT know where | ¢an fngs them
C. ) doesn't knows where | can finds ham,
D. I doesn't knowes where | can findes them.

The following paragraph is to answer guestion number § & 8!

& MNuhammad is a gscpine student He atways comes %0 the schoo! earty, The school bed nngs at
715, Muhammad ahways comes 45 minuies betore he bel. What ime does Mubammsd amve sl
schoot?

A aquarter past sx
B. anar past seven
C. aquanerio sx
0. anhaf pas six

9. How co you say 11,157
A. ahar pasicieven
B. aquarter o twaive
C. aquarter b eleven
D aquarter past aloven

10, Mis Nur Whattme is t7
Fulanah IUs & quarer 1o rine. Show !e picture!

A. 8 @ c. . | o ‘ |’

11. Today = Monday Rugayya gets up at four o'deck n $e moming then she takes o bath, Af six
o'clock she has breskfost ofter Fisl she goes 10 school. Rugeyys gons horme ot hat past twehe
She has lunch a haif past one in the afterncon. She doas ashar praying then she reads Al Quran
untl Magheid. She has dnner at seven o'clodk in the avening. She studies at haf past seven, She

prepares 1e DOOK 1or IMOTow 81 niNe 0'clock & ght. Sne prays before sleep at half past nine.
What tme doas Rugayya take har lunch?

0000

PAS Genag_Bshama inggrin 254 | 2



190

12
. Wihat Sme is it?

A I3 quariar to ning
8 H's guarier to eght
€. It's quaner past nne
D. If's quarier past eight
13

What type of the road s £?

A Aley B, Inlersecton C. Roundabout D Juncion

14

¥hadyah © Can you show me whare s ?he mstaurant hare?
Maryam

A The restawant Is behind the bank

8. The restawrant is baside the school.

C. The restsuwant is opposite the school.

D, The restawrant is between of the bank and ihe schaool

15. Which of the following expressions ask for direction?

A DO youl know what is the answer?

B Howdo ! get 1 the main stect?

C. Wro = the owner of tis book?

D, 'Wrich ene is the bes! aplion?

The Tollowing dislog is for question rumber 16-18]
Sarah. Excuse me, could you help me? 'm trying 0 fnd the museum

Alzyan: Of course! You're on the ngnt track. Go straght anead 1or twa Diocks, then um e o
the traffc ights, The museum wil be ca your nght
Sarah: Thank you so much! |s £ far from here?
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Aisyan: Not at all. it's just a Tve-minute walk fom ham
Savah. Geaal, uanks agsin for your help!

Alsyah Youre wakome! Have & wondeeful tme a1 the museum!

16, From ta diafog wa know thal
A Alsyah asks for the drection to Sarah.
B. Sarah asks for e direction 1o Asyah.
C. Aisyah doesnt know the dreckon,
D. Sarsh is astranger in the city
17. Whatis the meaning of the undedined sentence?
A Belck kri pada ampu aluintas.
B Belok kanan pada lampu laulintas.
C. Lurnus sampal pada ampu Blulintas.
D. Lunus sampal pada seberang lampu lalubntas,
18. From e disiog above, Whera e meseum is ..
On me acoss of raflic lighes
. On the front of yafhic lights
. On the right of traffic ights
On the left of traMc lights

oo® >

19
What type of the road is 17

' ! :

From be pictune sdove, which one e cornsct opdon?

A The mosgue i the front of haspal,

B The lerary is batvsen hospilal and hotel

C. The rosphad is Detween fibrary. masgue. and hotel.
D. The mosgue is among the leary, hospitsl, avd hotel,

PAS Genap_Bshama inggrn 23M | 4
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B Mulsiple Answer
Chechdist the posaible answer to the following quastion (anawer may more than anaj!
21 Which of the following option & the comact seniencs of verbal sentence i simple present lense

O My mofer cocks the best menu foday
C The cat catchs mice n the backyard
2 Nr. Sobhin feach us o new matenal.
O Zaid fxes hs bicycle,
22, Tene expression that used In tha simple present tense are
O always
Q usually
QO sekiom

Q tomomow
23. Does your mother brushes the tollet yesierday? what makes this centance wrong?

O the tme expression s inoormect
Q he verD can't be followed by -es at the and.
Q the compliment Is not malching with the verh

O the quesion ward Is tncorrect it must Lse do not does.
24. The foliowing oplion & the comect maloh of the time.

O 0445 It's quarter 1 fve
O 1140 It's wenty 10 tweive
O 09:15: H's quarter past nino

O 0725 I's twenly five 10 sevwen
25 The oplion below I8 the way when we usad 10" in teling Ims

© When the minuie s 30

O When the minule s 1-30.

© Wnan the minute is 31-58

© Wnen the minute show mane than 30

The following paragraph used 1o answer quastion number 261

A5 8 Mushm stuent, my day Sllows he prayer imes and the clock. | wake up eay for Fay
prayer, then hoad to school by 7:15 a.m. The school cay goes on unil 4:15 p.m., 'with breaks
for kunch and Dteahr prayer at 12.30 pm. Evenings are for family time, hobbies. and studying
the Quran untl Maghnb prayer at 615 pm | end my cay with isha prayer at 7:20 pm
thankiul for e day and looking forward 40 Somomaw.

26 Based on e paragraph, whoh of the fdiowing stalement are true
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O He heads 10 5¢houk in & Guarier past seven,
O He takes Dhuhr prayer at a ha¥ past tweivo
O Me takes isha peayer at tweanty 1o seven
O He back 1o home at & quarer to four

The followsng picture is to answer question number 27-30!

27 Wt type of he 1oad mantion on the pcture?
O roundabount
O T-Junction
O crossroad
O hgtway
28, From e disiog aDove. we Know that
© Shop Is opposiie the mosque.
O Fulanah' house near fom the bank.
O Thefe are three Juncions at roundsboul.

QI Fulenah wan! 10 go 10 the school, shw will past the rosrdaboult fint
29. The foliowing options is the way you say If you wanrt to ask forthe ciraction

O I'm looking %or the nearest bank. Would you gve me drection to get it?
© Woul you give me the wary 10 ansaer this quesSon comacty?
© Excuse me, do you know where the Trikors beach?

O What's the easkst way to get 1o the maoney?
30, The foliowing oplion & the way you say If you don't know the place.

Q| couldn't show you the way to that place.
G Lam soery, | don't know the raad of school
O | dontknow the quickest way but | know the place.

Q | couldn't help your %o get there because | ive here just now
C. Truel False
Weite T If the statement is conmct and F If the statement is incorrect!
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193



N MMMMMWW?R’S.W“M. |

32.
@ 0's quirter to te,

33. | Me and mry mom /3 really fove 10 cook al the KXchen every Surdsy. Thal's
an ncomect sentence because you need 1o put 5 at e end of the ward
e

34, | 12:30, in e Amencan shie you just say (s twelve thitty.

35, | Asking for direction has & funchion ¥ you just know the wary.

D. Shot Answer

Answer the following question briefly and comectly!
35 FIx !is santance: My aunt water the Nower yesteeday

37. Transtom ino the interogatve form: Zakd and Abdul usaaly keam Ihe Arsbic gethar,

38. Filin the Blank using the suitable 10 be: Ms. Nur and Mr. Solbin _______ English taather,

Ruead the following paragraph carefully anf fill in the blank by telling the time from number 33421
As 8 Musim tascher, my daly routne revobes around the rigthm of prayer tmes and the clock. | rse
early in 1@ moming bafare dawn ta perform the Fajr prayar, finding peace and spittual connection in
the quet hours before he world awakers By (38)_ 715 am, | arme at schook,
reacy to greet my students and commence the day's kssons. Throughout the school day, whoh
stratcnes untl (40) 430 pm, | ensxye Mat breaks for Dhuhv prayer at
(41) 12.45 p.m are respecied, guidng my studentsin fulfling thei religous dubes
whie balancing their scademnc commiments. Evénings are achenshed ime for me. dedicabed o famiy
bonding. pursuing hobbies, and ceapening my understanding of the Quean frough study and eecion
untl the Maghro prayer a1 6:20 p.m. As the doy draws to o close, | conclude with e sha prayer ot
(42) 7:20 p.m., expressing grafiuce for the day's blessings and eagerly anSapating
the apportunties of tomomow

Road the following dialog and then fill in the blank with an appropriate word from number 43.45!

Zanab : Excuse ma. Can you teil me the way 1o the hospital?
Salamah Yes, sure. Tum lefl ot the and of (s strest

Zanab CAtINe 43) _ (lampu lak ¥mas)?
Salamah - Yas, Then go 8s far as the roundabout.

Zainab - And &t he rouncabout?
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Salamah “Tum rigne at ha (44) (oungacan) into Karsni Road

Zanab 10K .. rght at the mundabout. Ok
Salamah . Go down Kartini Road. The hospRals on (45} [se0elan kn),
Zanab - Thank you

Salarmah . You are welcome.

. Exsay

Answor according to each Instruction of the following questions!

46, Translale e sertence inlo English and han ransfom ino the cther form
Ibu saya membed ikan o pasar sebap pagl,
)
)
7

47. Make your senlence besed on the picture!

48, Whal time do you ususly do your Subus prayes?

The following pictum is 1o answer question number 49 & 50!

o o7 e
a0V oS
-

o IS W Y ‘,t'}lu-'

PYREITIOLTEen: | Tyevemm
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49 In Pe Moncay momng, Tene is a frial studsnt from e asmentary schoal who want 10 vist De
Green Camp Junior Hgh Schodl. She is on the gazebo. Please drect her {o go o the seventh
classroom!

50. Basad on the picture where the kindergarien is?

&5 We Wish You Al the Best Luck £
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Appendix 14. PDBK Students’ Test Sheet

PEMILAIAN AKHIR SEMESTER (PAS) GENAP  SMP hilam
SMP ISLAM DE GREEN CAMP
T.P. 2023 - 2024

Nams Kelas
NIS Meped Ugan - Bahasa Inggss
NIEN Han/tanggal : Selasal & Juni 2024

G o

A Mulspls Choics
Chaooss the correct aption 1o snswer the following questions,
1. 1. astudent.
A am
B s
C. &
D. coes
2. Maryam . anurse.
A am
B is
C am
D. does
3 Said and Umar .., Dilgent studert
A. &m
B is
C. am
D. does
4 5 - my —rend - Fulanah, Tne best amangamant of those words is
A is my ¥lend Fulanan
B Fulanah ts my mend
C, friend = my Fulanan
D. myis fiend Fulanan
5. Ny friend = knd. Whatis the best iransiation of the sentence?
A teenan saya marah
B teman saya baryak
C. temnan saya bak
D. taman saya cantik

PAS Genap_Bshama irggrin 230 | 1



198

6. By saya membuat kue
A my mother washes a cake
B. my mater wakhes a caka
C. my momer makes o cake
D. my mother buys a cake
7. 1contknow where | can find tham. Whal is e meaning of the sentence?
A saya tidak Sau menska dmana
8. saye bhdak mau menemukan meseks
C. says idak bsa menamukan meareks
D, saya bdak tau Dimana saya bsa menemukan mereka

s
@ R

A It's quaner past ning
B. il's quartes 1o nine
C. It's haif past ning
D. it's nne O'clock
9. How co you say 11.157
A ahaf past eieven
B. aquarter b twetve
C. aquarner 1o eleven
0. aquarter pas! ekeven

10
@ What tme 3 0r?

A s quanes 1o ning

B. ¥'s quames 1o eight

€ &5 quarer past nine

D. ¥'s quanear past eight

11, Fulan 5 a dscipline stutent, He alvays come 10 the school at 645, How do you say 6:457

A a quarter past seven

B. 8 quarter o seven

C. a quarter past six

D. & quarter 10 s
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12 ¥ahal! past ee

N 1:3N 8 { 13N c M9 9. T
- Ju U B 1 %) Ui Ju M1

13, How do you say 10 507
A five o eleven
B. ten 10 sleven
C. ten past jen
D. fve o tlen

£l

14

What type of the road is &7

A aley B, mersecton C. roungatout D pncico
15 Whrich af the following expressions ask ‘or direchon?

A 0 you know what is e answer?

B. howdo | get to he main steet?

C. who s e owner of ths book?

D. which one Is the bestoption?

The following diatog is for question number 16.181

Sarah’ Excuse me, could you help ma? I'm ¥ryng %0 Ind e museum

Alsyah: Of course! You're on the nght rack. Go straght anasd for two blocks, then tuen sedt a1
the fraffic lights, The museun wil be o your right.

Sarah' Thank you 50 muchl s ¢ far from here?

Aisyan: Not at all, t's just a frre-minuie walk fom heve.

Sarah: Great, hanks again for your heip!

Alsyah. You're welcome! Have & wonderful Sme at the museum!

16, What & the meanng of e underined word?
A Impu laluintas
B terowongan
C. |embatan
D. trotoar
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What type af the road is it7

A tunred B sidewsk C. walkway D. bridge

Al

From T picture adove, which one e correct opton?

A the masque & the front of hosplta

B the ibrary & between hosptal and masgue
C. the hospital is betwoon kbrary and mosque
D. the masque = between ibeary and hospiial

19, What & the meanng of “tum left”,

A DakK kanan
B maj tecus
C. putar arah
D. beiok kin

20. The mesque nuar the 5choal The meaning of near 5

A Jauh
B. Oekat
C. depan
D, balskang

B. Matching Questions

Match the question and the answor!
W
22 | Go straight and follow the ed () B. Verbal sentence of smpke presant 18nse
23 Aguarteroeghl{ ) C 1030

24 Tobeofthesubjacishe heand it{ | D=

25 |lestabreed| ) E Gwing deecton
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Tertang O'dock st

| Susunsn moanng Arimakna

" Menanyakan match Cocokkan
 Distas rurse perawsal
* Jaweben picture Garmoar

s parst Lewnt (1-30 menit|
Dr bawen ranc jsianan
- Drantara rgnt xanan

“rob o Manuju {31-59 menit)
Terbok suitable Pas

- Karena Semence Kaimat

Genti transistion Tereensban
Maso undanined Bemgans bawan
fa«mm el Yrowangan

IS ment word Kaa

30 ment wach mencuc

- pithan waich MENonion

O Uk Wksk You AU the Best Luck ©
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