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APPENDICES 

Appendix 1. Observation Sheet 

OBSERVATION SHEET 
The Implementation of Differentiated Instruction in English Subject* 

 
Observers’ Name : 
Date and Time : 
Location : SMP Islam De Green Camp Tanjungpinang 
Subject : English Teacher 

 

No Criteria* 
Checklist 

Description 
Yes No 

A Differentiated by Content    
1 Variety of materials provided based on 

students’ readiness levels 
   

2 Variety of materials provided based on 
students’ interests 

   

3 Different texts or multimedia resources 
used for different groups based on 
students’ learning profile 

   

B Differentiated by Process    
1 Varied instructional methods (e.g., 

group work, individual tasks, peer 
tutoring) 

   

2 Activities tailored to students’ interests    
3 Activities tailored to students’ learning 

profiles. 
   

C Differentiated by Product    
1 Different types of assessments or 

outputs based on student readiness 
   

2 Different types of assessments or 
outputs based on student interests 

   

3 Choices given for project formats 
tailoring students’ learning profiles (e.g., 

essays, presentations, creative projects) 

   

D Differentiated by Learning 
Environment 
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1 Classroom setup to accommodate 
diverse learning needs  

   

2 Use of adaptive technique for students 
with special needs 

   

*Adapted from Tomlinson's (2017) theory of Differentiated Instruction 

 

 

Tanjungpinang, ………. 2024 

 

 Observer, 
 
 
 
 
 
 
 

 
 
 
 
 
 

(Muhammad Aiman Zaidan Kusasi) 
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Appendix 2. Interview Guideline (English) 

Research Title: An Analysis of Differentiated Instruction Implementation in 

English Subject at SMP Islam De Green Camp Tanjungpinang 

 

Unstructured Interview Questions (For Research Questions 1, 3 and 4) 

Note: During the process of this unstructured interview, the questions could be 

developed or added based on interviewee’s responds. 

Section 1: Extent of Differentiated Instruction Implementation in the Perception of 

English teachers at SMP Islam De Green Camp Tanjungpinang 

A. General Implementation 

1. How do you perceive the impact of the Merdeka Curriculum on the 

teaching practices within the English subject? 

2. In your opinion, what is the concept of Differentiated Instruction like? 

B. Practical Examples 

1. Could you please explain or provide examples of how you implement 

Differentiated Instruction when teaching English subject? 

2. How do you identify the various differences among students (readiness, 

interests, and learning profiles)? 

3. How do you then classify students based on their various differences 

(readiness, interests, and learning profiles)? 

C. Elements Differentiation 

1. How do you differentiate content, process, product, and learning 
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environment for students in the English subject? 

2. Could you elaborate on specific strategies or activities you use for each 

differentiated element (e.g., in differentiating content, process, product, 

and learning environment)? 

 

Section 2: Challenges and Limitations 

A. Implementation Challenges and Limitations 

1. What challenges or limitations have you faced or are currently facing in 

implementing Differentiated Instruction in the English subject? 

2. How do these challenges then affect the learning process in your 

classroom? 

 

Section 3: Addressing Challenges and Limitations 

A. Teacher Strategies for Addressing Challenges and Limitations 

1. What strategies do you employ to address and overcome the challenges 

and limitations you mentioned earlier? 

B. Support and Resources 

1. Have you ever participated in professional development or training 

activities related to Differentiated Instruction? If so, what were these 

activities like, and how beneficial were they? 

2. In your opinion, are there any additional types of support or resources 

that could help improve the implementation of Differentiated 

Instruction? 
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Structured Interview Questions (For Research Question 2) 

Section 4: Implementing Elements of Differentiated Instruction 

1. How do you modify (differentiate) content (ATP/Modul Ajar) to meet the 

diverse needs of students, such as their readiness, interests, and learning 

profiles? 

2. What processes (strategies/techniques) do you use to differentiate 

instruction in the English subject to accommodate the diverse needs of 

students? 

3. How do you differentiate student assessments to demonstrate their 

achievement based on their needs? 

4. How do you set the learning environment to meet the needs of all diverse 

students? 
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Appendix 3. Interview Guideline (Bahasa Indonesia) 

Research Title: An Analysis of Differentiated Instruction Implementation in 

English Subject at SMP Islam De Green Camp Tanjungpinang 

 

Unstructured Interview Questions (For Research Questions 1, 3 and 4) 

Note: During the process of this unstructured interview, the questions could be 

developed or added based on interviewee’s responds. 

Section 1: Pelaksanaan Pembelajaran Berdiferensiasi dalam Persepsi Guru Bahasa 

Inggris SMP Islam De Green Camp Tanjungpinang 

D. Implementasi secara Umum 

1. Bagaimana persepsi Bapak/Ibu tentang pengaruh Kurikulum Merdeka 

terhadap praktik pengajaran di dalam mata pelajaran Bahasa Inggris? 

2. Menurut Bapak/Ibu, konsep pembelajaran berdiferensiasi itu seperti apa? 

E. Contoh Penerapan 

1. Bolehkah Bapak/Ibu jelaskan/beri contoh terkait bagaimana Bapak/Ibu 

menerapkan pembelajaran berdiferensiasi saat mengajar mata pelajaran 

Bahasa Inggris? 

2. Bagaimana cara Bapak/Ibu mengetahui ragam perbedaan siswa 

(kesiapan, minat, dan profil belajar)? 

3. Bagaimana kemudian cara Bapak/Ibu mengklasifikasikan siswa 

berdasarkan ragam perbedaan mereka (kesiapan, minat, dan profil 

belajar)? 
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F. Elemen yang Berdiferensiasi 

1. Bagaimana cara Bapak/Ibu mendiferensiasikan konten, proses, produk, 

dan lingkungan belajar untuk siswa pada mata pelajaran Bahasa Inggris? 

2. Bolehkah Bapak/ibu paparkan strategi atau aktivitas spesifik yang 

Bapak/Ibu gunakan untuk setiap elemen berdiferensiasi (e.g. dalam 

mendiferensiasikan konten, proses, produk, dan lingkungan belajar)? 

 

Section 2: Tantangan dan Keterbatasan 

B. Tantangan dan Keterbatasan saat Implementasi 

1. Tantangan/Keterbatasan apa yang pernah atau saat ini Bapak/Ibu hadapi 

dalam menerapkan pembelajaran berdiferensiasi pada mata pelajaran 

Bahasa Inggris? 

2. Bagaimana kemudian tantangan ini memengaruhi proses pembelajaran 

di kelas Bapak/Ibu? 

 

Section 3: Mengatasi Tantangan dan Keterbatasan 

C. Strategi Guru dalam Menangani Tantangan dan Keterbatasan 

1. Bagaimana strategi Bapak/Ibu dalam menghadapi dan kemudian 

mengangani tantangan dan keterbatasan yang telah Bapak/Ibu sebutkan 

sebelumnya? 

D. Dukungan dan Sumber Daya 

1. Pernahkah Bapak/Ibu menerima/diikutsertakan dalam kegiatan 
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pengembangan atau pelatihan profesional terkait dengan pembelajaran 

berdiferensiasi? Jika ya, kegiatan seperti apa dan seberapa 

bermanfaatkah kegiatan tersebut? 

2. Menurut Bapak/Ibu, apakah ada lagi jenis dukungan atau sumber daya 

yang dapat membantu untuk penerapan pembelajaran berdiferensiasi 

yang lebih baik? 

 

Structured Interview Questions (For Research Question 2) 

Section 4: Mengimplementasikan Elemen Berdiferensiasi 

1. Bagaimana Bapak/Ibu memodifikasi (mendiferensiasikan) konten 

(ATP/Modul Ajar) untuk memenuhi kebutuhan siswa yang berbeda-beda, 

misalnya berdasarkan kesiapan, minat, dan profil belajar mereka? 

2. Proses (strategi/teknik) apa yang Bapak/Ibu gunakan untuk 

mendiferensiasikan pengajaran dalam mata pelajaran Bahasa Inggris untuk 

mengakomodasi kebutuhan siswa yang berbeda-beda? 

3. Bagaimana cara Bapak/Ibu membedakan asesmen/penilaian siswa untuk 

mendemonstrasikan pencapaian mereka berdasarkan kebutuhannya? 

4. Bagaimana Bapak/Ibu mengatur lingkungan belajar untuk memenuhi 

kebutuhan semua siswa yang beragam? 
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Appendix 4. Questionnaire Sheet 

ANGKET DIAGNOSTIK PELAKSANAAN PEMBELAJARAN 

BAHASA INGGRIS DI SMP ISLAM DE GREEN CAMP 

TANJUNGPINANG 

Nama : 

Kelas :  

Petunjuk Pengisian 

Berikan tanda checklist ( ✓ ) pada kolom “Setuju” jika deskripsi yang diberikan 
sesuai dengan pengalaman Anda. 

Berikan tanda checklist ( ✓ ) pada kolom “Tidak Setuju” jika deskripsi yang 

diberikan tidak sesuai dengan pengalaman Anda. 

No. Deskripsi Setuju 
Tidak 

Setuju 

1 Kurikulum yang saat ini sekolah gunakan dalam 

penerapannya memfasilitasi minat siswa yang 

beragam. 

  

2 Pembelajaran yang dilakukan di sekolah 

menyesuaikan dengan kemampuan atau tingkat 

pemahaman siswa terhadap suatu pelajaran. 

  

3 Guru Bahasa Inggris di sekolah memberikan soal 

ujian yang berbeda untuk siswa sesuai dengan 

kemampuan mereka. (Contoh: ada soal yang 

menggunakan kosa kata bantuan di halaman 

belakangnya dan ada yang tidak). 

  

4 Sekitar satu pekan pertama pada awal Semester 1 

(satu), siswa tidak langsung dilibatkan dalam mata 
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pelajaran secara serius, melainkan pembelajaran 

masih terbilang ringan dan santai. 

5 Dalam mata pelajaran Bahasa Inggris, pada proses 

belajar sehari-hari di dalam kelas, siswa tidak 

dibeda-bedakan menjadi kelompok-kelompok 

tertentu, melainkan tetap membaur di dalam satu 

kelas yang sama, tanpa memandang perbedaan 

yang ada pada tiap siswa. 

  

6 Pada saat ujian, soal yang diberikan pada siswa 

terbagi menjadi dua jenis level kesulitan:  

1) Untuk siswa yang dianggap bisa dan sudah 

memahami pelajaran dengan baik. 

2) Untuk siswa yang masih mendalami hal-

hal dasarnya saja, diberikan soal-soal yang 

tidak terlalu sulit. 

  

7 Dalam mata pelajaran Bahasa Inggris, pada saat 

belajar sehari-hari di dalam kelas, guru 

memberikan bantuan terhadap siswa yang 

kesulitan dalam memahami materi yang sedang 

dipelajari. 
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Appendix 5. Observation Report 
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Appendix 6. Interview Transcript Informant 1 

TRANSLATED INTERVIEW TRANSCRIPT 

AN ANALYSIS OF DIFFERENTIATED INSTRUCTION IMPLEMENTATION 

IN ENGLISH SUBJECT AT SMP ISLAM DE GREEN CAMP 

TANJUNGPINANG 

 

Date : Tuesday, 11 June 2024 

Location : Headmaster’s Office at SMP Islam De Green Camp 

Informant : Informant 1 (TR) 

Interviewer : The Researcher, Muhammad Aiman Zaidan Kusasi 

 

Researcher : Bismillah, Assalaamu’alaikum wa rahmatullahi wa barakatuh, 

good morning, Sir. 

Informant 1 : Wa’alaikumussalaam wa rahmatullahi wa barakatuh. 

Researcher : InshaAllah, on this occasion, I, Muhammad Aiman Zaidan 

Kusasi, an eighth-semester student of the English Language 

Education Study Program at the Faculty of Teacher Training 

and Education, Universitas Maritim Raja Ali Haji, will be 

conducting an interview session with one of the English subject 

teachers at SMP Islam De Green Camp. I am currently with 

Mr. Totok Riyanto. How are you today, Sir? 

Informant 1 : Alhamdulillah, I am feeling great. 

Researcher : Alhamdulillah. Very well, Sir. Our interview session this 

morning will, InshaAllah, discuss and explore the 

implementation of Differentiated Instruction at SMP Islam De 

Green Camp, particularly in the English subject. The questions 

I will be asking revolve around Differentiated Instruction itself 

as a part of Kurikulum Merdeka, then the implementation of 
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each element of differentiation, such as content, process, 

product, and learning environment, as well as the challenges 

and limitations in its application, Sir. 

Informant 1 : Okay. 

Researcher : First, as an English teacher, what is your perception of the 

impact of Kurikulum Merdeka on the practice of teaching 

English as a subject, Sir? 

Informant 1 : Alright, if we talk about Kurikulum Merdeka, perhaps I can say 

that at Sekolah Islam De Green Camp—and I refer to “Sekolah 

Islam De Green Camp” because it encompasses not just the 

secondary level, but also primary and senior high levels—we 

had already been implementing the concept of Kurikulum 

Merdeka before it was officially introduced. This became 

particularly evident during the Covid pandemic. Before 

instructions on curriculum development were issued by the 

Ministry or the Education Office, there was this idea of an 

Independent Curriculum, and DGC had already developed it. 

We had already been selective about the learning topics and 

learning outcomes. 

In other schools, they might have targets that must be achieved 

within a semester or a school year, but we do not implement 

such rigid targets. Each class teacher, and each subject teacher, 

analyses the students' competencies. For instance, a seventh-

grade teacher will know the competencies of the students and 

determine, along with the students, how far they can go in 

certain subjects. The subject teachers make these decisions 

rather than being dictated by external targets. 

So, we prioritize teaching what we consider urgent for our 

students across all subjects. This practice was already in place. 

Then the concept of an Independent Curriculum emerged 
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during Covid, followed by Minister Nadiem's introduction of 

Kurikulum Merdeka, which adapts the learning outcomes to 

each educational unit without generalizations—no national 

exams, and so forth. Honestly, this is something we've aspired 

to for a long time.  

Therefore, I can say that the introduction of Kurikulum 

Merdeka actually legitimizes what we had been practising. 

We've been implementing the principles of Merdeka Belajar 

(Independent Learning) and Differentiated Instruction long 

before the regulations were formalized, although there wasn't a 

specific term for it back then. 

Researcher : In your opinion, we’ve discussed Merdeka Belajar, and there is 

also Differentiated Instruction. What do you think is the actual 

concept of Differentiated Instruction? According to your own 

perspective, Sir? 

Informant 1 : Alright. When Differentiated Instruction was first introduced 

in the Kurikulum Merdeka, it gave a new term to something we 

had already been implementing. We accommodate students 

with diverse educational backgrounds at the secondary level. 

We have students who come from Islamic schools, state 

schools, and even special education schools, each with 

different educational backgrounds. Thankfully, our Foundation 

does not restrict categories. We also facilitate students with 

special needs under certain conditions. With such diverse and 

heterogeneous competencies, teachers must develop learning 

methods that cater to these differences. 

Before Kurikulum Merdeka, teachers were already required to 

adapt their assessments for different categories of students. For 

instance, students who may be slow learners or have special 

needs would have differentiated assessments. While others 
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might have multiple-choice or essay questions, students with 

special needs might have tasks like drawing lines or matching, 

adjusting the difficulty level to suit them. 

One of the programs at Sekolah Islam DGC is Quran Camp, 

which also involves differentiation. We analyze how each 

student best learns the Quran. Some students memorize better 

through auditory methods, so we use IT rooms with headsets 

for them to repeat what they hear. Others might need a more 

interactive approach, like walking around or having someone 

recite to them. We've grouped students into specific halaqahs 

based on their learning styles, which is a form of 

differentiation. 

Initially, differentiation began with assessments and gradually 

extended to the learning process itself. For example, different 

assignments are given to students based on their competencies. 

Some might work on vocabulary, translation, or reading tasks. 

We differentiate the learning process to match the students' 

levels. When Kurikulum Merdeka was introduced, we realized 

that this was the approach we had been using all along. 

From my understanding, the goal of Differentiated Instruction 

is to facilitate various learning styles effectively, ensuring that 

students achieve optimal learning outcomes despite their 

differences. 

Researcher : Alright, the next question is about implementation, but you’ve 

already touched on that earlier. 

Informant 1 : Oh, okay. 

Researcher : But what interests me is that you mentioned SMP Islam De 

Green Camp adapts to the students' backgrounds regardless of 

their previous schooling. Is this determined through screening, 

or how is it done? May I know how you, the teachers, or the 
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school itself identify this diversity among the students? What 

techniques are used to understand this diversity? 

Informant 1 : Okay, nowadays we are familiar with the term diagnostic 

assessment, but previously we didn't have that term. During the 

MPLS week, which is crucial, or in the first week before it was 

called MPLS, we used it to screen various aspects. This 

includes diniyyah (religious studies), academic abilities, and 

behaviour. 

Researcher : So, it means comprehensively at the beginning, not per subject? 

Informant 1 : The teachers will screen their classes per subject as well. That’s 

why we have assessments in academics, diniyyah (religious 

studies), practical worship activities, and behaviour. It's like a 

warming-up period before active learning begins in the 

following weeks. The first week after the holiday is used to 

cross-check previous learning outcomes. For new students, the 

screening determines their competency level—whether they 

are basic, advanced, or intermediate. This information is 

obtained from the screening process. 

In Kurikulum Merdeka, we now have diagnostic assessments. 

Previously, the instruments were not standardised, and they 

could be either written or oral. In diniyyah, for example, the 

assessments involve practical certifications like performing 

wudu or salat. The techniques used are more practical. Once 

diagnostic assessments were introduced, the process became 

more formalised, especially for subjects in the national 

curriculum, and these assessments are typically written. 

Researcher : So, after the screening, the differences among the students are 

identified. How do the teachers classify them? Do they teach 

the entire class together despite the differences, or do they 
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group the students according to their individual differences 

during the lessons? 

Informant 1 : Initially, this process underwent several changes at SMP Islam 

De Green Camp. As I mentioned earlier, we don’t call it trial 

and error, but rather try and adjust. We would try something 

and then adjust if it didn’t work out. For instance, we used to 

classify classes not by grade levels—seventh, eighth, ninth—

for English, but by competency levels, such as basic and 

advanced. 

When we first started, we had two classes where students were 

grouped by their English proficiency rather than their grade 

level. So, a seventh-grader who was advanced in English could 

be in the same class as a ninth-grader. We operated like this for 

a while. However, after evaluating the process, we encountered 

some issues, especially during assessments. The education 

office required assessments to be conducted by grade level, 

which confused the teachers. When it came time to present the 

results in report cards, it was challenging to align the 

competencies with the appropriate indicators since the students 

were learning different materials. 

Therefore, we revised our approach. With the introduction of 

Kurikulum Merdeka, we now group students by their grade 

level but differentiate the learning process within the 

classroom. Implementing differentiated instruction requires 

skilled teachers, and we apply this approach across all subjects. 

Researcher : I agree, Sir. 

Informant 1 : And this is something we are still developing. We continuously 

provide self-development opportunities for teachers to 

implement differentiated instruction in every subject. So far, 

we’ve mainly applied differentiation for students with special 
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needs. During regular classes, students might be divided into 

groups. The regular students work in groups while those with 

special needs are called individually by the teacher and given 

separate tasks. 

For example, if the topic is "telling the time," the regular 

students are taught how to say the time, including terms for 

"past" and "to," and then given group tasks. Meanwhile, the 

students with special needs are grouped separately and the 

teacher provides them with different material, usually focusing 

more on vocabulary. They might learn the numbers from 1 to 

12, terms for half an hour, 30 minutes, and 15 minutes. This is 

the level of differentiation we can facilitate so far. We haven’t 

yet reached a point where we can fully implement multiple 

heterogeneous teaching methods simultaneously. 

Researcher : So, with that in mind, teachers prepare ATPs, teaching 

modules, exercises, and then assessments at the end. 

Specifically, how do you, as an English teacher, differentiate 

these aspects in terms of content, application, and assessment? 

What does the differentiation look like? 

Informant 1 : Alright, for the ATP (Annual Teaching Plan), we haven't 

differentiated yet. Because the proposal is still an official 

document submitted to the education office, we haven't made 

changes there. The differentiation occurs in the process. As I 

mentioned earlier, the ATP might be the same, such as a topic 

on telling time. For regular students, the focus is on how to use 

or describe time in daily life, whereas for students with special 

needs, it's more about learning the vocabulary. 

Researcher : Oh, that means still dealing with basic things, right? 

Informant 1 : Correct. It's still basic. For example, vocabulary like "half," 

"half an hour," and also how to write them. In the assessment, 
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there are two types of questions—one for regular students and 

one for inclusive education (PDBK). 

Researcher : Then, earlier we might have touched on the challenges in 

implementing this, right, sir? Earlier you mentioned the lack of 

educators. Besides that, are there any other challenges or 

limitations that you face, based on your experience teaching 

English using Differentiated Instruction? 

Informant 1 : The biggest challenge actually lies in our human resources as 

educators. Besides mastering the content or material, we are 

also required to master various student learning methods. So, 

in one session, how can we deliver the same material, but with 

different methods? The biggest challenge for teachers or 

educators is required to have that skill. That's still the biggest 

homework, which is still the focus for the SMP/SMA level. 

Back then, if the term was in elementary school, there was a 

thematic approach. But with thematic teaching, it integrates 

with other learning. For example, we learn mathematics, but 

within mathematics, there's also a touch of Indonesian 

language. There's a text, a type. So, it's a bit different here. If I 

understand it, the biggest challenge is more for teachers to 

develop materials that can be graded in terms of difficulty, and 

the delivery of material for regular children versus children 

who are PDBK themselves. 

Because sometimes, as I've found, including myself here as the 

person in charge (PIC) for English and other subjects, what 

teachers find easy might not be easy for the children. So, that's 

still a challenge. This is what should be deeply understood by 

a teacher about their students. So indeed, if a teacher says it's 

easy, it should genuinely be easy for their students. Because 

what concerns me is when a teacher says it's easy, but it turns 
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out it's not that easy for the learners. Well, that synchronization 

still needs to be achieved for each learner, and that remains the 

biggest homework, the biggest challenge. 

Researcher : The challenges or obstacles that teachers face in classroom 

implementation, do they ultimately impact student 

achievement, or do they not? Despite facing such challenges, 

you as a teacher have managed, Alhamdulillah, to ensure that 

those students still succeed in their learning. 

Informant 1 : It can be said that so far, from what I've seen, the 

implementation of differentiated instruction is only in a few 

subjects. If we consider all subjects at SMP Islam De Green 

Camp, less than 50% can be said to have implemented 

differentiated instruction. So, assessment-wise, it's been 

differentiated for PDBK and regular students. But in terms of 

the process, not yet. 

So, the differentiation is in the form of assessments, but in the 

process, it's still the same as traditional, classical teaching. The 

explanations in each session are the same. The worksheets are 

also the same. So, there hasn't been a change in form. This is 

also one of the reasons why the impact has been more on 

grades, where there's a significant gap in students' final grades. 

Some students may have grades in the 90s, while others score 

as low as 20 to 30, because the process is the same. 

Even though assessments have been differentiated, the process 

being the same means students still haven't succeeded fully in 

terms of impact. Finally, for PDBK students, there's been a 

policy where, since our process isn't ideal for them yet, we 

shouldn't assign such low grades. Especially for PDBK 

students, unless we've provided an ideal facilitation and the 
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results are still not optimal, it's not fair to give them low scores 

just because our facilitation isn't optimal yet. 

So, recently, one solution was to set a minimum limit for 

PDBK students so that their grades don't appear too low on the 

report. That's been discussed. But ultimately, the impact leans 

more towards PDBK students. During traditional sessions, they 

just sit and listen, whether they understand or not, 

Wallahu’alam. 

Researcher : It means they are not required or forced to be able to do so. 

Informant 1 : So, when teachers don't differentiate their processes, and they 

give the same challenges or tests, not in summative but in 

formative assessments, for example, quizzes or questions that 

are the same, the students can't answer as expected by their 

teachers. So, when asked, for instance, what does this mean? 

Or who did this? During just the classical session, they can't 

respond according to what the teacher expects. 

Researcher : Alright, Sir. So, I've framed this question based on the theory 

of Differentiated Instruction by Carl Ann Tomlinson. She 

states there are four elements of differentiation: content, 

process, product, and also the learning environment. As you 

mentioned, up to now, especially in English, content and 

process haven't been differentiated much. However, in terms of 

product, as mentioned earlier, there are differences in the 

questions between regular and PDBK students. Specifically, 

what are these differences? What distinguishes the assessments 

of regular friends from those of PDBK? 

Informant 1 : Firstly, one of the significant differences is related to quantity. 

So, maybe for regular children, we have 50 questions, but for 

those with special needs, including inclusive children, we halve 

that, so there are 25 questions. Then, in terms of quality, we 
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also differentiate the difficulty level gradient. For instance, in 

English, questions for regular children are entirely in English, 

both the question and the answer. But for inclusive children, at 

the end of the questions, on the last page, we usually provide a 

vocabulary pocket. It's like a table as a tool for translation. So, 

for example, in question number one, the question and answer 

are in English, but they have clues, words to help understand 

the intended question. Whereas, for regular friends, that doesn't 

exist. They purely work on questions, purely in English. 

Researcher : Alright sir. Then, for the element of differentiated learning 

environment, has SMP Islam De Green Camp, especially in 

English, differentiated the learning environment, such as 

grouping or something similar? 

Informant 1 : Not yet, we haven't reached that point yet, but we're heading in 

that direction. Especially because of our schedule limitations, 

one of our efforts is during the session before dismissal called 

the proactive time session, where we group students to 

optimize their free time according to their fields of interest. So, 

for students interested in English, for example, we facilitate 

them to have their own forum, where they can chat, discuss any 

topic, like recently discussing AI or disaster issues. Some just 

have casual conversations, but most use English as a lingua 

franca. It's interesting. That's the form we're currently using, 

we haven't moved on to grouping by competency or similar yet. 

Researcher : So it's more towards grouping according to their interests, sir, 

and it hasn't been implemented specifically for each subject 

yet. 

Informant 1 : So, indeed, and the form is still random, combining across 

different levels as well.  
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Researcher : Alhamdulillah, all my questions have been answered. Before 

we dismiss this session, is there any message or additional 

information from you?  

Informant 1 : If I were to say, regarding Differentiated Instruction, the point 

is actually very intriguing. When we received explanations 

yesterday from experts explaining what Differentiated 

Instruction really entails, and what goals they aim to achieve in 

the end, it was really cool. Imagine if in each educational unit, 

or even more specifically, if each teacher had the skills to apply 

Differentiated Instruction, it would be incredibly beneficial. 

Learners, when they are studying something, would then learn 

not because they have to, you know? They learn not because 

they are required to do this, this, and this, but because, what is 

their learning style? And the school can facilitate that well. 

Personally, reflecting on past experiences, when we were 

perhaps still in the position of a student, in school back then, 

yeah, maybe that's one reason why even now, maybe not we, 

but I, you know, am not so good at math, not so good at 

physical sciences and all that, because it was just classical, you 

know? Kids who liked it or didn't like it were taught together. 

Kids who understood or didn't understand were taught the same 

way. Everything was averaged out. 

Especially with national exams, whether you are as talented in 

arts or as excellent in sports, but if you want to graduate, you 

have to be good at English, math, Indonesian, you know? That's 

really unfair and doesn't accurately depict whether an educator 

is successful in educating their students. 

So, with this Kurikulum Merdeka, I actually as an educator 

strongly support it. The hope is that whatever form of skill, 

whatever form of competence the students have, it can be 

optimized, it can be developed. And that becomes their asset in 



131 
 

 
 

their respective fields, you know? If one of the goals in our 

school is that each child in our school, the output or alumni of 

SMP Islam De Green Camp, has skills, achievements, or 

portfolios according to their fitrah. 

So we don't demand that every child must be excellent in 

English, must excel in everything. Indeed, here, yeah, if Aiman 

gets a chance to join later, maybe he could get to know the kids 

more. There are kids who are good at drawing, there are those 

who are good at this. Well, you know. But indeed, I hope, well, 

I hope this curriculum can continue and not just theoretically, 

but in implementation in each educational unit. Especially for 

educators. 

Because the problem is when there are changes in the 

curriculum, changes in teaching techniques, you know, the 

development of teaching methods. Usually, it's the senior 

teachers who strongly object to it. It seems like that. So it keeps 

changing, but what's taught in the classroom stays the same. So 

what's expected, what the goal was, one of them was student-

centered, you know? So the students are more active. But in 

reality, it's not like that. Everything remains the same. 

And yeah, hopefully, what I hope for is not to keep changing 

the curriculum, but the mindset or the learning concepts that a 

teacher possesses. When it's really relevant to what Kurikulum 

Merdeka means correctly, that alone can be maintained, 

hopefully in the future, God willing, one of the steps in 

Indonesia's education system can be said to be healthy. That's 

all. Hopefully, we can conclude that, thank God, this is already 

a correct umbrella for, you know, what's the term, educational 

guidelines, and it's already fundamentally up to schools and 

teachers to adjust to the nature of the students, not students 

following what the school wants. 
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Because the spearhead of it all is the educators. The Ministry 

of Education might want whatever greatness or how cool the 

education concept or curriculum designed by the top officials 

there, but if the spearhead still uses old tactics, it will be the 

same. 

Researcher : That's all, Sir. Alhamdulillah, all questions in this interview 

session have been perfectly answered. I sincerely thank you, 

Sir, for your cooperation and time. May Allah ease your affairs 

and those of all the students. Assalaamu’alaikum wa 

rahmatullahi wa barakatuh. 

Informant 1 : Wa ‘alaikumsalaam wa rahmatullahi wa barakatuh. 
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Appendix 7. Interview Transcript Informant 2 

TRANSLATED INTERVIEW TRANSCRIPT 

AN ANALYSIS OF DIFFERENTIATED INSTRUCTION IMPLEMENTATION 
IN ENGLISH SUBJECT AT SMP ISLAM DE GREEN CAMP 

TANJUNGPINANG 

 

Date : Thursday, 13 June 2024 

Location : Homeroom Teacher’s Office at SMP Islam De Green Camp 

Informant : Informant 2 (MS) 

Interviewer : The Researcher, Muhammad Aiman Zaidan Kusasi 

 

Researcher : Assalaamu’alaikum wa rahmatullahi wa barakatuh, good 

morning, Mr. 

Informant 2 : Wa’alaikumussalaam wa rahmatullahi wa barakatuh. 

Researcher : First of all, please allow me to introduce myself, Mr. I am 

Muhammad Aiman Zaidan Kusasi, an eighth-semester student 

of the Faculty of Teacher Training and Education, English 

Language Education study program, Universitas Maritim Raja 

Ali Haji. I would like to extend my sincere gratitude to you, 

Sir, for taking the time to conduct this interview session with 

us today. 

Informant 2 : My pleasure. 

Researcher : Alhamdulillah, today I am with Mr. Solihin, one of the English 

teachers at SMP Islam De Green Camp. God willing, this 

interview will discuss the implementation of Differentiated 

Instruction as part of the Kurikulum Merdeka at SMP Islam De 

Green Camp. 

Informant 2 : Sure. Let's get started right away. 
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Researcher : Alright, Mr. The first question is, what is your perception of 

the impact of Kurikulum Merdeka on English language 

learning at SMP Islam De Green Camp? 

Informant 2 : Alhamdulillah, wash-shalaaatu wassalaamu ‘alaa Rasulillah, 

wa ‘alaa aalihi wa shahbihi wa man waalahu. Alright, um, 

Brother Aiman. I am very pleased to meet my junior, 

MashAllah, in the English Language Education Study 

Programme at UMRAH, and I wish all the best for UMRAH, 

especially its English Language Education programme in the 

future. 

Well, related to the previous question, what is the impact, yes. 

The impact of Kurikulum Merdeka on English language 

learning at SMP Islam De Green Camp. 

Personally, when I look at things like this, indeed, back then, 

um, previously our school had already implemented the basic 

concept of Kurikulum Merdeka before the authorities 

introduced such a concept. So, we had used it first. But it was 

called the DGC curriculum. We didn’t know that the Ministry 

or perhaps the government would try something similar to what 

we created.  

Well, Alhamdulillah, since private institutions also have their 

own curriculum, Alhamdulillah, it aligns with what the 

government requires. So, all this time, what we see and use in 

our curriculum, together with Kurikulum Merdeka, is that we 

see English language learning, Alhamdulillah, remains as 

usual, and it is also said that the children are given more space 

to express themselves here, however they are. Their abilities 

according to their own capabilities.  

We also don’t demand that they must do things in a certain 

way, no, but they, like our school's goal, achieve according to 

their own nature, right. So, whatever goals, or perhaps abilities, 
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or maybe what they possess, we return them to their own 

nature. So whatever we teach them, as long as they can 

understand it well, especially English, of course, we have a 

goal there.  

How they at least understand the basics, for example, if we are 

learning English about speaking, at least they know the basics 

of what speaking is, what needs to be mastered when speaking. 

God willing, from what I see, MashAllah, it has developed 

greatly here, the English. Because indeed all students are given 

space to express themselves. 

Researcher : So, although there is no compulsion to master something, there 

are still goals that students need to achieve. 

Informant 2 : Correct. 

Researcher : Then, as part of Kurikulum Merdeka, there is something called 

Differentiated Instruction, Mr. Based on your understanding, 

what is Differentiated Instruction? 

Informant 2 : Differentiation as I understand it, yes, it refers to varied 

learning. It does not demand just one thing. Yes, it is diverse. 

The curriculum is also mixed and varied. And this applies to 

the students as well. And at DGC, Alhamdulillah, we have 

already implemented what is called differentiation for a long 

time. We also have some regular students as well as PDBK 

students here. Alhamdulillah. And everything runs as smoothly 

as possible, Alhamdulillah. 

At DGC, we also accept PDBK students, but with certain 

conditions, yes, not excessively. We also have our own criteria. 

The school has criteria for selecting such students, especially 

the PDBK ones. Regarding the curriculum here, we have three 

curricula, um, two curricula, two curricula. Sorry. First, the 

government curriculum, which is the national one, and second, 
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the diniyyah curriculum. Alhamdulillah, we use both curricula, 

and they run as usual. 

Some friends, from the testimonies of parents, also support this 

curriculum. Alhamdulillah. And they say it is almost like a 

pondok, right. So our children get religious education, and they 

get general education. That is what I understand from 

differentiation. It is diverse in terms of both the curriculum and 

the students. 

Researcher : So according to you, Mr., the essence is that this 

differentiation, besides being diverse in its concepts, also 

involves diverse participants from various backgrounds. Then, 

from this diversity, Mr., could you give us an example of how 

it is implemented in the English language lessons? How does 

it manifest in the process, or perhaps in assessment, or in what 

way? 

Informant 2 : Correct, MashAllah, that's absolutely right. Regarding this 

matter, let's focus more on English. How is this differentiated 

instruction applied in English language teaching? Alright. 

Firstly, in terms of delivery, for children in the classroom, 

because not all are regular, one or two might be PDBK, the 

teacher will give a general explanation first. The regular 

students are already okay, they understand. We open up a 

discussion session. Then we ask, especially focusing on the 

PDBK students. "Do you understand?" "Not yet, Mr." So we 

try to provide more detailed explanations to them, which they 

can understand about the subject matter. But we don't repeat. 

We don't repeat. We just explain in detail directly to them, but 

when it's already explained generally to the PDBK children 

plus also the general children. Then focus on the details. So 

what they get, what PDBK friends get, what's detailed, until 
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they understand, especially when the explanation was general, 

and then specifically, until PDBK friends understand, like that.  

Secondly, in terms of assessment, evaluation. Here, PDBK and 

regular children have been provided with their learning 

modules beforehand. They already have their modules and all 

are at the same level. The same, whether PDBK or regular. But, 

during the assessment, we have attitude and skill assessments, 

and also practices there. Now, we monitor their attitudes 

through the class. How they are with their teacher and their 

friends, like that. There are also others through questions. 

Questions that we raise in the module are, God willing, all the 

same. So PDBK also get the same questions, but we will 

provide a slightly different level there. That is, in the module, 

the questions are the same level, God willing, not too difficult, 

not too easy. Just right. They can answer, God willing. But in 

the test, in the test, what is it, in the daily assessment, or exam, 

we call it an exam, or in the test, we differentiate the questions. 

We differentiate the questions directly. For PDBK, the level is 

all easy, but it's also not too easy, like that, not too easy. The 

easy ones are easy for them to understand there. As for regular 

ones, we divide them into three levels. There are levels up to 

color codes. Purple is difficult, yellow is moderate, green is 

very easy. Here, we have made, it has been around for 2 years 

here, the questions, especially regular ones. Three levels with 

approximately 10% difficult, 40% moderate, and 50%, eh, my 

mistake. 20% difficult, 30% easy, 50% moderate. So at least 

there are 10 difficult questions in the questions. 

Researcher : So it applies like there's basic, intermediate, and advanced 

levels on the same sheet of questions. 
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Informant 2 : Correct. Within the same sheet of questions. As for those in 

PDBK, it's all basics, plus we add behind it vocabulary that 

might be in the question. For example, this question, then the 

last sheet has something like vocabulary given, like that. We 

create a table for vocabulary that they can use. Even though in 

the vocabulary there's an answer, if they understand. 

Researcher : But for these PDBK basics, are the questions still fully in 

English? But they're given assistance on the question sheet. 

Informant 2 : Exactly. So, it's fully in English, but differentiated. In PDBK, 

there's assistance like what's called easy questions, not very 

easy, but hopefully easy enough for them to understand. Plus, 

there's, what's it called, the vocab box there. 

Researcher : Then, as we discussed earlier, these students are different, 

some are at basic, intermediate levels, and some are PDBK. 

When they enter school, or at the beginning of the semester, or 

even during lessons, do teachers classify them? Knowing these 

differences, is there, for example, screening? 

Informant 2 : That's a great question, MashAllah. Here, we don't classify or 

group them. PDBK here, then regular here. No. During the 

school introduction period, when they start entering, everyone 

joins together, all the same. 

How do we know? We have a meeting called Raker, the initial 

work meeting. Later, each homeroom teacher is called. They 

will be given an understanding, in your class there are two 

PDBK, there is one PDBK, named this, named this, like that. 

That's for the homeroom teachers. So they already know who 

the PDBK students are in their class. Like that. 

So not classified. For other teachers, they will get the 

information from the homeroom teacher, or when they teach, 

they go straight to class. So not informed sometimes. There are 
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homeroom teachers who say, informing, in my class there are 

two, there is one, but there are teachers who do not yet know. 

When they enter a new class they understand. Oh, so that's it. 

So here we don't classify. All the same. Later in time, they will 

know that he is PDBK, this is not. So, that's it. That's for 

grouping, there is not at all. The main thing is no different for 

learning as well as the initial meeting in the early semester, 

PDBK and regular, all the same. 

Researcher : So diversity is known through teacher’s observation. 

Informant 2 : Directly from teacher’s observation. 

Researcher : Not in a form of tests or anything similar. 

Informant 2 : No. If it's for the test, when they initially start entering, yes, it's 

at De Green Camp, when selecting students, it's very strict. 

Quite strict. Why? Here we have procedures that need to be 

followed.  

First, when the students register on our school website, the De 

Green Camp website, they are given what's called a session for 

an interview. Interview, then there's another session called the 

class test. It's called a class test here. First the interview, then 

the trial class.  

Now, in the trial class, Mr. interviews the child, also gives 

questions related to social, um, what's it called again, diniyyah. 

They're given those two questions and some of their attitudes 

while they were in primary school. They're given all that, so it's 

checked first. Everyone who registers will, God willing, be 

given a trial opportunity here. They'll be checked, the child will 

be interviewed first, given some knowledge questions, how 

they'll be strengthened here. The decision will be made from 

there. If they're okay, they're accepted. If not, it means they're 
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eliminated from De Green Camp school. That's for the 

students.  

Second, we not only test the student, but also test their parents. 

Parents. Now, so the parents are also tested. Those parents will 

be called in later. Mum and dad can come to the school for a 

while; we have a few things we want to discuss. Interviews 

related to the parents' development at home, what it's like. 

Whether they're looking after diniyyah or not. Also there, the 

parents are asked direct questions about their child. This will 

be compared with the child later. The child is also asked. How 

are their parents?  

The child might say maybe mum rarely prays, dad also rarely 

prays. But when dad's interviewed, it's the opposite. Maybe dad 

says he's diligent, so which one is right? There's a contract 

there. Oh, so that's wrong. Whether they're suitable or not goes 

back to the management's decision, like that. If not, it means 

they're not accepted. If suitable, it means they're accepted.  

So, that also corrects it, maybe friends may not know that De 

Green Camp Islamic School is an elite school. No. Not an 

expensive school. No. Yes, because there are many things 

spread there. We have quotas that we must follow. Because 

with more students, there are more problems there. We'll 

minimize such things. A few, yes. Or maybe with 20 students 

per class, or 24 students per class, God willing, that covers 

almost everything.  

Even, all covered by teachers with such numbers in the class. 

So we're not an elite school. No. We try to find what's right for 

our children. We also have scholarship programs here. God 

willing, like that. 

Researcher : Then, earlier we discussed teachers creating questions at 

different levels. Later on, in its form, on the report card, will 
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there be differences? For instance, of course we can't say that 

friends with lower scores should get higher grades, but we also 

shouldn't give them high grades when their abilities clearly 

aren't at that level. What does this look like on the student's 

report card or final report? 

Informant 2 : Great question, MashaAllah. Because here the level of PDBK 

is low, as all the questions are basic. Suppose they score 100, 

for example. During exams, regular students might get 70, 80, 

88, something like that. Here, the scores for PDBK, even 

though their exam might show 100, but when it's reported, it 

won't exceed 70 because we know their abilities are below that 

level. So, when we report, we won't give them more than 70 or 

75, like that, in English terms. This is agreed upon by the 

school principal and subject teachers; PDBK scores shouldn't 

be above 70 or 75. It's not allowed. Minimum 70, 73, or even 

50 is acceptable. We're not allowed to manipulate their data, 

even though we feel sorry for them—if they get 20, it stays 20. 

Regular students usually get those scores. But when it's 

reported, we average them out.  

For English, we have two tests. There's basic skill, which 

includes practical exams in speaking, writing, and reading—

they're tested on basic skills. The second test is written practice. 

These two tests determine their average score. Only then do we 

get their final report card grades. Don't forget, PDBK is also 

tested, both in basic and written forms. The written part is 

different. 

Researcher : Would parents understand? It's possible they might question, 

“Why is my child's grade like this?” 

Informant 2 : Very good. Cool. How do parents perceive it when they see 

this? Is it correct? 
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Researcher : Correct, Mr. 

Informant 2 : Alright. So, as mentioned earlier, they're interviewed and we 

inform them about, um, how should I say it, they also need to 

know what category their child falls into. Even though not all 

parents may accept their child being categorized as PDBK, 

here we first provide understanding to the parents. "Dad, is it 

true that your child falls into this category?", "Yes", okay, so 

our diagnosis is correct. "If we accept your child under these 

conditions, we will arrange everything accordingly. Do you, 

Dad and Mum, accept?" "Ready to accept", meaning they 

follow the school's rules. So, there, they don't complain. None 

at all. As far as I know, once parents understand their child's 

type and abilities, God willing, they won't complain, and so far, 

complaints are very rare, especially in English, very rare. They 

know what their child is like. But there are also many parents 

who don't acknowledge their child being PDBK. 

Researcher : Maybe they don't know, or perhaps they refuse to acknowledge 

it? They might feel their child is still considered normal? 

Informant 2 : Yes, they don't acknowledge it. And PDBK isn't just about 

physical aspects, right? It also relates to their academic 

performance. For example, if they don't understand something, 

even in a class of 24, let's say 20 understand it and 4 don't. 

Should we go back and repeat the material for those 4? Not 

necessarily, right? Almost everyone else understands it 

already. It's just about how the teacher approaches teaching 

those 4 with extra lessons so they can understand. So here, 

parents are given understanding first. If they accept it, we 

consider admitting them here. But if they don't accept it, 

wallahua’lam, we don't know what the decision will be later 

on. 
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Researcher : So from the beginning, it's anticipated that for parents who can't 

cooperate, they might not be considered for enrollment from 

the start. 

Informant 2 : Yes, sometimes there are those who don't accept it, saying, 

"No, my child is like this, my child is like that." 

Researcher : Yes, indeed, Mr. and of course, in the implementation of the 

Merdeka Curriculum and differentiated learning, certainly 

sometimes you and other teachers may have faced some 

challenges or difficulties. The challenges we mean here, um, 

perhaps like earlier, the diversity that demands teachers to be 

able to handle many things. Then, the limitation in question is, 

perhaps, whether the teachers are ready but maybe limited by 

facilities? Maybe we should address the challenges first. The 

challenges Mr. faced while teaching English at SMP De Green 

Camp, related to all differentiation. 

Informant 2 : Alright. Regarding all the differentiation, right? Okay. The 

challenges I face when teaching English in junior high school, 

especially those I face mainly with friends who have PDBK. In 

their academics, right? Because most of us here know that there 

is no English in primary schools, right? It's a huge challenge 

for us. We teach English in junior high school, and when in 

grade 7, I teach grade 7, MashaAllah, the challenge is huge. 

When entering new material, just starting English, does Big 

Brother know English? they don't know. Vocab? don't know. 

What is vocab? don't know. That's the first thing I experienced. 

They are truly blind to vocab, except for friends whose parents 

may have already introduced them to English since their 

primary school days. There are a few last week in grade 7, now 

there are three people who MashaAllah, eh four people, whose 

English is quite good, like that. So I'm not too difficult when 
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teaching them. The rest, MashaAllah, the challenge is 

extraordinary. The problem of vocab. Let alone what it's called, 

to ask them to speak, ask them to read, they don't even know 

the meaning of what we're creating. Well, that's the first 

challenge. The challenge is indeed from the problem of 

understanding English that is not too good, like that. Because 

indeed from elementary school there is none, like that. The 

second, my challenge is from the standpoint of its PDBK, they 

also don't understand what English is. Absolutely no idea. Even 

if they start what it's called, they're already bored with us, when 

we teach, they write everywhere. Don't know like that. 

Sometimes there is permission for up to 20 minutes, only then 

do they enter class. That's a tremendous challenge. But it's at 

the beginning of the learning. At the beginning of our learning, 

we try to see how they are. Over time, in the middle of the first 

semester, entering the second semester, alhamdulillah 

understand how to watch them, like that. That's the challenge. 

And with the upper levels too. Class 8, 9, also like that. Their 

lack of vocab. Their desire to memorize is lacking. Almost all 

lack memorizing. Maybe every week we give 20 vocab words 

usually. Okay, this week 20, next week another 20. Qadarullah, 

next week 20 adds, the 20 is gone. Some are like that. 

Sometimes they don't, they memorize, but they don't apply. 

That's the toughest challenge for me. If for writing, if we direct 

them well, God willing, they can, with their formulas they can. 

Of course, with the vocab knowledge they have, like that. The 

bank of vocab they have in themselves, like that. 

Researcher : Earlier, the teachers faced challenges and had anticipated by 

understanding their characteristics and so on. Then, despite all 

those efforts, were there limitations discovered that hindered 

those solutions? 
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Informant 2 : Yes, alright. Are the limitations from them, or from me? 

Researcher : What are the limitations for you, Mr. 

Informant 2 : So it means for me? 

Researcher : Yes, Mr. Like facilities or something similar. 

Informant 2 : Oh, from the school, then. Alright. The school pays great 

attention to our needs in terms of facilities and equipment. 

Here, we have an Infocus provided. Infocus, speakers, even if 

we want to use speakers, it's allowed. When in the classroom, 

everything is supported. Everything is already here. Teachers 

just need to call the equipment department, everything is 

provided. For teaching materials, the principal has already 

provided an incredibly supportive link. Please access it, 

teachers, for English like this, it's just the teachers who work. 

Researcher : Can we say that limitations are almost nonexistent? However, 

the challenges that arise demand that teachers be able to cope. 

Informant 2 : Yes, because, well, since I enjoy teaching—it's my hobby—I 

haven't been too worried when maybe they don't like the 

subject, so I say, how can I overcome that challenge with my 

solutions. That might be the obstacle. Maybe there isn't one 

from the school's perspective. 

Researcher : With those challenges earlier, did they affect the learning 

process or other achievements? 

Informant 2 : Alright. Okay. Certainly, there is an impact. Due to the 

obstacles, perhaps those that we haven't been able to overcome, 

most of them, right? The rating that I can only complete is 

around 80%. The rest cannot yet be done. There are some who 

are still completely at zero with English. They don't even like 

English. They don't like English at all. It makes them dizzy 

with English, like that. So that's the impact.  
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For me, of course, it makes us feel more saddened when we see 

that their exam results are only so much, below average, below 

the Minimum Passing Grade (KKM). Their interest in English 

is not there yet. Their interest needs to be nurtured again. Even 

though there are some students who are not interested, if we 

give them understanding, they become interested, like that. 

Approximately out of, say, 10 children, those who are 

interested are about 8 to 7, the rest are not interested. That has 

a significant impact on me when I teach, like that.  

Especially here, we try to make the teachers explore, try to 

create different questions according to what exists, like that. So 

it's not just those questions, not just A B C all of them. It varies 

until they understand it. So there are A B C, there are complex 

multiple-choice, there are also essays, there are also matchings, 

and so on. So they are tested like that. But not many of them 

understand questions like that because earlier vocabulary 

limitations were a problem for me. Which when I find, they 

don't know the meaning. The answer was offhand until it was 

wrong in a moment 

Researcher : Next, Mr., we formulate this question based on the theory of 

differentiated instruction by Carol Ann Tomlinson. It is stated 

in her book that there are four elements of differentiation: 

content, process, product, and also learning environment. 

Starting with content first. Is this content currently, at SMP 

Islam De Green Camp, for English, already being 

differentiated, or is it still the same? ATP, Teaching Module? 

Informant 2 : Alright. So, we start with ATP then. ATP narrows down to 

modules, right? Modules and so on. So, we start with ATP. The 

ATP comes from the Ministry. From the ATP, we see what 

phase it is in, what its achievements are. So, immediately we 
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break down the ATP, what topics it covers, what its sub-topics 

are, and then from there. So, that's how the content is. From the 

modules later on for teaching materials, there are many. Maybe 

they want to make their worksheets, want to make lesson plans 

and so on. Want to make what again, depending on the ATP. 

Researcher : There, is it specifically designated, is this for PDBK, or are they 

still in the same guideline? 

Informant 2 : In the same guideline. They are all the same ATP-wise. The 

objectives are also the same. But in there, during classroom 

instruction, we'll monitor PDBK children. There, how they 

learn, when they're done with the learning, we'll ensure they 

understand. 

Researcher : Then the process. This has been partly answered in the previous 

responses, but perhaps Mr. has additional insights regarding 

the process? Earlier, Mr. mentioned that initially it's presented 

generally, and then if someone isn't quite understanding, it's 

made more specific. So, that's part of the process. Are there 

also, uh, what's the term, different treatments given according 

to the students' abilities? 

Informant 2 : Sure, in terms of learning earlier, the learning process, is there 

any difference, yes. Here when friends, maybe said, uh, there 

are a few problems in English maybe, not yet understand, so 

maybe yes. Some friends who have understood this we direct 

to give them first. They work on exercises, friends who don't 

understand this we will try to understand them in a good way 

first until they understand. But we don't make it a hindrance 

for class teachers or other subject teachers, it, hampered the 

material, because of dealing with those four earlier, dealing 

with those PDBK earlier, yes. So friends who study regulars 

this, if maybe they're okay, they're understood, good, 
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sometimes I when in class give techniques like this, "Who 

already understood the materials? Raise your hands. Okay. 

You who really I believe, can you help give understanding to 

this friend of yours (PDBK)?". 

Researcher : So it was like, peer teaching, correct, Mr.? 

Informant 2 : Correct, peer teaching. Well, think about it together. Try to 

explain to them so that they are said to understand what was 

learned today. I said like that. Like that, when he's willing. Yes, 

if not, maybe we can't convey it like that yet. If he has been 

willing so far, and thank God he understands too. Sometimes 

when exams start, when retakes start, we every two, eh three 

meetings, there's a retake, or maybe called PH, Daily 

Assessment. Well, in PH, with different questions. Regulars 

are different, PDBK are different. If PDBK hypothetically gets 

remedial, and regulars also have remedial, here we give the 

same questions. For regular friends who have passed, who are 

not remedial, in the next meeting when these friends are 

remedial, they continue to other materials. Given other 

assignments or practice questions. It can also be for review, to 

refresh their understanding of previous lessons. As for those 

who are remedial, whether PDBK or regular, for regulars we 

try first with the same questions first, but here it's more 

directed. "Brother, try to focus again, what's the answer like," 

but not open book yet, still an exam as usual. 

Researcher : So they're not allowed to open their book, but there is 

assistance, right, Mr.? 

Informant 2 : Yes. Exactly. The assistance should pay attention again. Open 

book is mostly the second choice. They can only graduate with 

this second choice. Well, but when they are remedial, if their 

score is 80, do we make it 80 on the report? Of course, it should 
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be made 70 according to the Minimum Passing Grade (KKM). 

Because we're worried that when maybe later a friend who isn't 

remedial scores 72, for example, those who are remedial end 

up with 80, then they lose out like that. 

Researcher : For the last one, learning environment, Mr. Even though indeed 

all students are in one class, is there a time when they might be 

grouped? Or is there differentiation in terms of the learning 

environment? Both in the learning environment especially in 

class or outside class. 

Informant 2 : They are free to sit with anyone they want. 'Brother, wherever 

you want to sit, it's up to you. If you want to sit together with 

PDBK friends, it's also up to you,' like that usually. But 

teachers still make efforts to arrange things so that PDBK 

students don't sit together with other PDBK students, like that. 

Regular friends are there to accompany them. If they want to, 

they can sit wherever they feel comfortable. Here, teachers 

provide ample opportunities for them to sit wherever they 

want. 

As for groups, it depends on the teacher's observation. For 

group work, for example, if there are four PDBKs in the class, 

they are placed in four different groups, each group gets one 

PDBK, like that. Here, of course, we choose, sometimes the 

leader is chosen by us, sometimes by them, if indeed this 

person is really exceptional, very active in a group, usually we 

choose. But if here they are moderately active or passive, okay, 

please choose the leader yourselves. 

In class or outside, for example, during camping, we still place 

PDBKs in one of the groups. There will be, so when they start 

the exam, here we don't say to PDBK students, or we don't call 

out, 'Brother PDBK, come here everyone,' no, we don't say 
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that. They gather with everyone, so sometimes when they are 

all gathered, we call the leaders of each group. 'Come here, 

Brother. In your group, there is Mr. So-and-so. Do you know 

how he is?' 'Yes, Mr.' 'Your task is to take care of him well, 

make sure he understands or pays attention enough, interacts.' 

Alhamdulillah, they follow and cooperate. They are 

trustworthy like that. 

Children sometimes get annoyed quickly, that's normal, but it 

doesn't last long. They are indeed free to explore wherever they 

are. Even though they are PDBK, they are treated like any other 

human being. Given equal rights. Allowed to mix. Even during 

exams, we don't say this is a regular question or a PDBK 

question, no, it's not announced. Questions are placed in the 

same envelope, distributed. The teacher's task is to find other 

tricks so that the PDBK questions are not seen by other friends, 

although sometimes the PDBKs might ask, 'Mr., why is my 

question different?' Like that sometimes happens. No, it's the 

same, I tell them. In essence, we do not differentiate. We treat 

everyone equally. 

Researcher : Alhamdulillah, all the questions from our interview session 

have been answered, Mr. Thank you very much. Before we 

close, do you have any messages or feedback, or a closing 

statement? 

Informant 2 : Alright. My impression first, yes? My impression is that I want 

to express my heartfelt thanks to Aiman, UMRAH, especially 

the English Education programme, and my dear lecturer, 

Ma'am Dewi Nopita. I hold everyone dear, InsyaAllah. Thank 

you for allowing and guiding Aiman to come here. It’s very 

much appreciated; we are very happy, and it helps us continue 

our relationship with SMP De Green Camp. InsyaAllah, we 
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hope in the future more friends will be sent here to collect data 

like this. 

My message to other friends in the English Education 

programme is to continue producing internationally 

competitive students and always give them opportunities to 

learn abroad. To Aiman, I wish you success in your future 

research. Don't stop at a bachelor's degree; continue to a 

master's degree and seize educational opportunities. Lastly, our 

message is to always uphold religious values wherever you are. 

One more thing, if anyone wants to come to DGC for research 

or service, our doors are always open to students. InsyaAllah, 

that's all. Thank you. 

Researcher : I also want to express my deepest gratitude for the time, 

willingness, and all the assistance provided by you, Mr., and 

the school. Alhamdulillah, with Allah's permission and through 

Mr. and the other teachers, Allah has made this research 

process easier. May Allah reward you with the best of rewards 

and always bless what we do. Well, Mr., perhaps we can 

conclude this session now. That's all from us, alhamdulillah, 

assalaamu’alaikum wa rahmatullahi wa barakatuh. 

Informant 2 : Wa ‘alaikumsalaam wa rahmatullahi wa barakatuh. 
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Appendix 8. Interview Transcript Informant 3 

TRANSLATED INTERVIEW TRANSCRIPT 

AN ANALYSIS OF DIFFERENTIATED INSTRUCTION IMPLEMENTATION 
IN ENGLISH SUBJECT AT SMP ISLAM DE GREEN CAMP 

TANJUNGPINANG 

 

Date : Friday, 14 June 2024 

Location : Teachers’ and Staff Office at SMP Islam De Green Camp 

Informant : Informant 3 (N) 

Interviewer : The Researcher, Muhammad Aiman Zaidan Kusasi 

 

Researcher : Bismillah, Assalaamu’alaikum wa rahmatullahi wa barakatuh, 

good morning, Miss. 

Informant 3 : Wa’alaikumussalaam wa rahmatullahi wa barakatuh. 

Researcher : Let me introduce myself, my name is Muhammad Aiman 

Zaidan Kusasi. I am an eighth-semester student in the English 

Language Education Study Program at Universitas Maritim 

Raja Ali Haji. InsyaAllah, this morning I would like to ask for 

your permission and willingness to have an interview about the 

implementation of Kurikulum Merdeka and Differentiated 

Instruction at SMP Islam De Green Camp, in relation to the 

research I am currently conducting. Thank you very much, 

Miss, for being willing to spare your time this morning. Shall 

we begin, Miss? 

Informant 3 : Yes, please. 

Researcher : Alright, the first question. What is Miss Nur's perception of the 

impact of Kurikulum Merdeka on English language teaching 

practices? 

Informant 3 : The impact, isn’t it? 
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Researcher : Specifically, how does it compare to the previous K13 

curriculum, Miss? What impact has the Kurikulum Merdeka 

brought, particularly in English language teaching? 

Informant 3 : In Kurikulum Merdeka, there is something called 

Differentiated Instruction. As the name suggests, it's about 

being "different". It has quite an impact. For example, in one 

class, the students have varying learning abilities. This affects 

the learning outcomes. We might apply one method for some 

students and another method for those who we feel can't use 

the first method. In this school, there are several students with 

special needs. 

Researcher : I agree, Miss. 

Informant 3 : So, the way of handling it in the classroom is different. 

Researcher : Does that difference only apply to assessment, or is it already 

differentiated in the learning process as well? 

Informant 3 : It's already differentiated. For me personally, yes. 

Researcher : Then, in the Merdeka Curriculum, there is Differentiated 

Instruction. According to Miss Nur, based on her 

understanding, what is Differentiated Instruction? 

Informant 3 : Differentiated Instruction means varying the methods, or even 

the indicators, or varying the way assessments are conducted. 

Researcher : Specifically, how does it look when implemented in the 

classroom? Especially in English, which you've been doing so 

far. 

Informant 3 : Okay. For example, in one class, in the eighth grade. For 

instance, other classmates are learning "congratulating others". 

Now, regular or normal children, they are given materials 

according to the module that I have prepared, like that. But for 

these special children, they cannot follow that module, and I 

adjust it again. Perhaps in this part, like congratulating others, 
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there are vocabularies that they need to know. So, what these 

special children often do is they dig up the meanings of these 

vocabularies. Later, they are equipped with dictionaries, and 

they search for the meanings, like that. It's also already, what, 

I make it as an indicator, like that. So, their work is like that. 

Researcher : For the special children, it means they are given assistance, like 

the help earlier. The regular ones, they are not given 

dictionaries. They are fully English. Whereas the PDBK 

children cannot do so, Miss. 

Informant 3 : Yes. 

Researcher : Alright, Miss. Then, as the lesson progresses, the teacher 

knows that there is a difference. There may be some who are 

able to advance, maybe intermediate, and also basic. Does the 

school, or perhaps the teachers, conduct screening when 

entering school, or when the lesson is in progress, Miss? What 

does the school or teacher do to find out about the differences, 

Miss? 

Informant 3 : We have something called diagnostic assessment, yeah. It's at 

the beginning of the year, at the beginning of the semester, at 

the beginning of the MPLS week, usually. And at the end, we 

equip them with basic skills, yeah. Exams aren't just written 

exams, but later there are basic skills. The exam is divided into 

two parts. For example, yesterday's basic skills in English were 

finding and, what, dictation vocabulary. Then they read texts. 

This is very basic, right? But it also needs to be measured how 

their ability is, like that. After knowing that this is at a certain 

level, with the diagnostic assessment earlier. 

Researcher : In its implementation in the classroom, are they grouped, or do 

they remain in one class, but only the teacher differentiates 

their grouping? 
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Informant 3 : They remain in one class, but the assessment indicators are 

differentiated. 

Researcher : That means they're not separated. 

Informant 3 : Yeah. Typically, in assessment like this, these specific children 

often come to us, like that. They can't work at their own desk. 

They also need our help, ask a lot, like that. Different from 

regular children. 

Researcher : In its implementation at this junior high school, in English, is 

there differentiation in every element of Differentiated 

Instruction? Such as content, process, and product. 

Informant 3 : For content, the teaching modules are actually comprehensive 

across the whole class. However, for these specific children, 

the information conveyed to them, for example, in the 7th grade 

class, there was a lesson on giving instructions. Now, those 

specific children are introduced only to the vocabulary first, 

just the basics like that. But for regular children, they've 

already moved on to expressions, and they're already applying 

dialogues as well. So, the original material is the same. When 

it comes to implementation, that's where the teacher 

differentiates according to the students. 

Researcher : Is there any specific strategy for Miss as an English language 

teacher in implementing that? To address the aforementioned 

differences. 

Informant 3 : That's it, earlier, know them, they haven't been understood, like 

that. For example, how is the basic? Like that. Know what the 

students need, the teacher must know first what he needs, like 

that. If you talk about specific strategies, yes, it's like that, 

Aiman. Differentiated in the indicators. A teacher's ability to 

be sensitive first, knowing first, that this student is different. 

After knowing, then the teacher adjusts. Like an example, such 
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as the time-telling materials, even sometimes the numbers 

themselves do not yet know. So it is indeed true to be taught 

from the numbers first, like, 1 to 10 what is English. He learned 

to write "ten" first, how to write it. Especially now that from 

elementary school maybe there was no English at all. So even 

the numbers they need to be guided 

Researcher : With all these aspects, it's certainly not easy, Miss. There are 

challenges, and there are limitations. What we mean here, the 

challenge is like teachers being challenged by the differences 

among students. However, the limitations we mean are whether 

the teacher is ready but limited by facilities, or limited by 

human resources, or perhaps infrastructure facilities from the 

school. First, let's discuss the challenges, Miss. So while 

teaching English at SMP Islam De Green Camp, what 

challenges do you face as a teacher? Especially in 

differentiated instruction in the English subject. 

Informant 3 : The challenges are mainly about ensuring how they can 

understand, that's all really. As for facilities, thankfully there 

are no limitations from the school. It's just that we need more 

ideas. Also, besides these specific children, other students have 

this initial mindset that English is difficult, like that. So when 

I first enter the English class, they're like, "Oh, English is 

difficult," like that. That's what needs to be changed first, their 

mindset. There's a need for engaging lessons too. For example, 

we need to instil in them that English isn't as daunting as they 

think. Teachers need to be creative. Sometimes I equip them 

with ice-breaking activities, and sometimes I do it in the middle 

of the lesson too. It doesn't have to be at the beginning, you 

know, the ice-breaking. That's the challenge, really. 
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Researcher : Do all these challenges then have an impact on student 

achievement or the learning process in the classroom? 

Informant 3 : As long as they have been addressed, thankfully so far there 

haven't been any. For this semester, thankfully all the grades 

have been achieved. Because from the start, I also broke down 

the indicators. So not too wide. So each LK indicator is not a 

single assessment. The indicators have been narrowed down, 

like that. So it allows them to easily work on it. 

Researcher : Alright, Miss. Let's move on to the next question. I'm 

structuring this question based on the differentiation theory by 

Carl Ann Tomlinson. According to her theory, there are four 

elements of differentiation: content, process, product, and 

learning environment. Starting with content, what form of ATP 

or teaching modules are used by English language teachers? 

Informant 3 : Okay. For ATP itself, at the beginning of last semester, those 

who arranged it, we had a PIC, like that. So the one who 

arranged it was our PIC. Then for teaching modules, I 

developed them myself. Each teacher develops them according 

to their students earlier. The teaching module is already per 

topic for several meetings, like that. So indeed, from the 

module, it has been differentiated, but according to class needs. 

Later, in the assessment, it was differentiated. Just now, regular 

children and children who are different from the assessment. 

Researcher : What does that look like, Miss? How are they different— are 

the questions different, or is the level different? 

Informant 3 : Because the indicators earlier were already different. For 

example, one student is able to understand expressions for 

asking and giving directions, while another student may only 

know vocabulary related to asking and giving directions, like 

that. So in their assessments as well, the first student can 



158 
 

 
 

already distinguish between asking and giving directions, 

while the specific student only just learned, oh, "lurus" means 

"straight," like that, "belok kiri" means "turn left," like that. 

Researcher : The questions are already different, yes? 

Informant 3 : It's already different. With the name Merdeka Belajar teachers 

have been given freedom. 

Researcher : Then, for the learning environment, is there differentiation? I 

mean, during learning, are certain groups within the learning 

environment making their students differentiated? Or is it the 

same? 

Informant 3 : Here, in this case, the 7th-grade students in the PDBK often 

feel uncomfortable with their classmates. However, they come 

to me. But for those in other classes, it's not the same; they just 

ask, "Why does Miss differentiate the LK like that?" But in 

their learning, no, there is no difference, not that way, just 

grouped into PDBK. 

Researcher : So, in terms of the learning environment, there isn't much 

differentiation either. 

Informant 3 : No, hopefully not. They still mingle together. It's just that 

teachers need to be willing if they need individual assistance, 

like that. For PDBK kids, they may not even have the skills to 

look up vocabulary in the dictionary. They don't know how. 

That's also taught. 

Researcher : Yes, it's possible for PDBK students to be given assistance in 

the form of vocabulary help or answer keys, unlike regular 

students who might have full English. 

Informant 3 : I see. There are no answer keys provided. However, during the 

final semester assessment, we include what we call "daily 

vocab." I include vocabulary that is frequently used in the 

questions and which they may not know. Hopefully, this will 
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help them to answer the questions. The questions themselves 

remain entirely in English. They are only given hints. So, they 

also have to be clever in using that. Some are not good at using 

it. Even with the clues provided, some still find it difficult. It 

depends on the child too. The other day, I got a testimony from 

a PDBK child, he said to me after the exam, "Miss, thanks 

Miss, the questions were easy," he said. Actually, the questions 

were not too easy. But because there was help with the 

vocabulary earlier, and they could use it. If we flatten it out like 

the old system, it's not fair to them. Because their abilities are 

different. This school also facilitates children who are 

different, like that. 

Researcher : Of course, the outcomes will be different, Miss, in the form of 

assessment on their report cards. Regarding this, do PDBK 

friends have a separate report card, or is it the same report card 

with specific remarks accompanying their grades? 

Informant 3 : The grades for these special students should not exceed 70. 

There's a limit. And from the start, the parents have been 

briefed that there was an agreement beforehand. 

Researcher : Alhamdulillah, all the questions in our interview session today 

have been answered. 

Informant 3 : Alhamdulillah. 

Researcher : Before we dismiss, is there any message or impression that 

Miss would like to convey? 

Informant 3 : Firstly, I'd like to leave a message for the lecturers of the 

English Language Education Study Program, if I may? 

Researcher : Of course, Miss. 

Informant 3 : Please send my regard to Sir Gatot. The hope is that all schools 

can implement this Merdeka Curriculum, differentiated 

learning. It's because it pays great attention to the needs of 
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students. The goal of education is ultimately focused on the 

learners, right? If this is implemented, it will, God willing, be 

beneficial for them. The hope is that this Merdeka Curriculum 

can be implemented correctly according to its principles. Not 

following the desires of teachers, even though it may be 

challenging. But that's the challenge for us. That's the teacher's 

duty. We are facilitators. 

Researcher : Certainly, Miss. Thank you very much once again for the time 

and opportunity given. God willing, we will convey the 

messages. That's all for now. Assalaamu’alaikum wa 

rahmatullahi wa barakaatuh. 

Informant 3 : Wa’alaikumussalaam wa rahmatullahi wa barakaatuh. Thank 

you. 
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Appendix 9. Questionnaire Answers Report 

LAPORAN HASIL ISIAN ANGKET DIAGNOSTIK PELAKSANAAN 
PEMBELAJARAN BAHASA INGGRIS DI SMP ISLAM DE GREEN CAMP 

TANJUNGPINANG 

 

Jumlah Responden : 58 Siswa 

Responden Kelas VII : 21 

Responden Kelas VIII : 16 

Responden Kelas IX : 21 

 

Isian Jawaban : 

No. Deskripsi Setuju 
Tidak 
Setuju 

1 Kurikulum yang saat ini sekolah gunakan dalam 
penerapannya memfasilitasi minat siswa yang 
beragam. 

47 
(81,03%) 

11 
(18,96%) 

2 Pembelajaran yang dilakukan di sekolah 
menyesuaikan dengan kemampuan atau tingkat 
pemahaman siswa terhadap suatu pelajaran. 

50 
(86,2%) 

8 
(13,79%) 

3 Guru Bahasa Inggris di sekolah memberikan soal 
ujian yang berbeda untuk siswa sesuai dengan 
kemampuan mereka. (Contoh: ada soal yang 
menggunakan kosa kata bantuan di halaman 
belakangnya dan ada yang tidak). 

46 
(79,31%) 

12 
(20,68%) 

4 Sekitar satu pekan pertama pada awal Semester 1 
(satu), siswa tidak langsung dilibatkan dalam mata 
pelajaran secara serius, melainkan pembelajaran 
masih terbilang ringan dan santai. 

55 
(94,82%) 

3 
(5,17%) 

5 Dalam mata pelajaran Bahasa Inggris, pada proses 
belajar sehari-hari di dalam kelas, siswa tidak 
dibeda-bedakan menjadi kelompok-kelompok 
tertentu, melainkan tetap membaur di dalam satu 
kelas yang sama, tanpa memandang perbedaan 
yang ada pada tiap siswa. 

45 
(77,58%) 

13 
(22,41%) 
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6 Pada saat ujian, soal yang diberikan pada siswa 
terbagi menjadi dua jenis level kesulitan:  

1) Untuk siswa yang dianggap bisa dan sudah 
memahami pelajaran dengan baik. 

2) Untuk siswa yang masih mendalami hal-
hal dasarnya saja, diberikan soal-soal yang 
tidak terlalu sulit. 

48 
(82,75%) 

10 
(17,24%) 

7 Dalam mata pelajaran Bahasa Inggris, pada saat 
belajar sehari-hari di dalam kelas, guru 
memberikan bantuan terhadap siswa yang 
kesulitan dalam memahami materi yang sedang 
dipelajari. 

54 
(93,1%) 

4 
(6,89%) 
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Appendix 10. Classroom Documentations 
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Appendix 11. ATP Fase D Mata Pelajaran Bahasa Inggris 
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Appendix 12. Modul Ajar Bahasa Inggris Fase D Kelas VIII 
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Appendix 13. Regular Students’ Test Sheet 
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Appendix 14. PDBK Students’ Test Sheet  
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