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ABSTRAK

Rianto, Farizi. 2025. Pengaruh Penggunaan Boneka Tangan terhadap
Kemampuan Berbicara Siswa Kelas Pre-Elementary 1 di Afford
International English Course Tanjungpinang. Program Studi Pendidikan
Bahasa Inggris, Fakultas Keguruan dan Ilmu Pendidikan, Universitas
Maritim Raja Ali Haji Tanjungpinang. Dosen Pembimbing I: Assist. Prof.
Gatot Subroto, S.S., M.Pd., MCE Dosen Pembimbing II: Prof. Rona Elfiza,
S.Pd., M.Pd.

Kata Kunci: Boneka Tangan, Kemampuan Berbicara, Pembelajaran Bahasa, Anak
Usia Dini.

Penelitian ini bertujuan untuk mengetahui pengaruh penggunaan boneka
tangan terhadap kemampuan berbicara siswa kelas Pre-Elementary 1 di Afford
International English Course Tanjungpinang. Metode yang digunakan adalah
desain quasi-eksperimen dengan model one group pre-test dan post-test. Sebanyak
20 siswa dinilai sebelum dan sesudah diberikan perlakuan berupa pembelajaran
menggunakan boneka tangan selama empat pertemuan. Instrumen yang digunakan
adalah tes berbicara yang dinilai menggunakan rubrik penilaian berbasis tiga aspek:
kosakata, tata bahasa, dan kefasthan. Hasil penelitian menunjukkan peningkatan
kemampuan berbicara yang signifikan setelah perlakuan, dengan rata-rata skor
siswa meningkat secara klasifikasi, dari kategori "Poor"” dan "Average" menuju
"Good" dan "Excellent". Analisis statistik menggunakan uji-t berpasangan
menunjukkan nilai signifikansi sebesar 0.000 (< 0.05), yang menandakan bahwa
perlakuan memberikan pengaruh yang signifikan. Berdasarkan hasil tersebut,
penggunaan boneka tangan terbukti efektif dalam meningkatkan kemampuan
berbicara siswa pada pembelajaran bahasa di usia dini.
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ABSTRACT

Rianto, Farizi. 2025. The Effect of Using Puppetry on Students’ Speaking Skills in
Pre-Elementary 1 Students at Afford International English Course
Tanjungpinang. Department of English Language Education, Faculty of
Teacher Training and Education, Universitas Maritim Raja Ali Haji
Tanjungpinang. First Advisor: Assist. Prof. Gatot Subroto, S.S., M.Pd.,
MCE Second Advisor: Prof. Rona Elfiza, S.Pd., M.Pd.

Keywords: Puppetry, Speaking Skills, Language Learning, Young Learners.

This research aims to examine the effect of using puppetry on the speaking
skills of Pre-Elementary 1 students at Afford International English Course
Tanjungpinang. The method used was a quasi-experimental design with one group
pre-test and post-test. A total of 20 students were assessed before and after receiving
treatment through four puppet-based learning sessions. The instruments used in this
study included a speaking test scored using a rubric evaluating vocabulary,
grammar, and fluency. The results showed a significant improvement in students’
speaking performance. Students' scores increased in terms of classification, with
most moving from "Poor" or "Average" levels before the treatment to "Good" or
"Excellent" after the treatment. Statistical analysis using the paired sample t-test
showed a significance value of 0.000 (< 0.05), confirming that the use of puppetry
had a significant effect. Based on these findings, puppetry proved to be an effective
tool for enhancing the speaking abilities of young language learners.
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CHAPTER1

INTRODUCTION

1.1 Research Background

Speaking is seen as a critical component acquiring expertise in a foreign
language is one of the four essential language learning abilities. Most language
programs seek to integrate spoken and written language, although speaking is still
the main focus. On the other hand, speaking is essential to learning a foreign
language. Even though one of the hardest subjects for pupils to learn is speaking, it
is a crucial component to acquired foreign languages as well. (Pollard, 2008). The
majority of language learners in EFL and ESL emphasize improving speaking
abilities is one of the most important goals. (Bahrani & Soltani, 2012).

The most important part of any language education is teaching and learning
to speak; Not only that spoken language gives “capacity” to learn as the primary
means of communication in the classroom, but also plays a significant role in the
learning objectives and syllabus content (Burns, 2019). Teachers must focus on a
number of factors, such as the use of media and instructional strategies that spark
students' interest and excitement in learning, in order to assist them in developing
their speaking skills.

According to the observation of the resercher’s to Afford International
English Course, the researcher discovered that speaking is still difficult for the
students’ in. There are some of the reasons for the obstacle.

For starter students are unmotivated to learn English because the classroom

environment is passive, it is usually from the teaching technique, which is teacher



centered, as a result, student find it difficult to express themselves directly in
English, which is a widespread problem among students in English classes. This
supports the claims made by Brown and Yule in Murti dkk. (2022) that learning
English is frequently regarded as one of the most difficult aspects of education. As
a result, they are eager to participate in class activities.

Furthermore, students unable to pay attention in teaching learning procedure
since there is no attractive technique and media was used in the process of teaching
and learning, therefore it makes them have nothing to do in class and makes them
passive in the classroom According to Intan Faudiliah (2021) Teaching English to
young learners can be difficult, teachers must come up with an entertaining way to
capture their interest and motivate them to participate in class.

It is crucial to remember that during the learning process, children are not able
to practice their language skills in the classroom. This is a result of the instructor
using their native tongue as an instructional tool during the teaching and learning
process and never offering advise on anything. In summary, there are many
difficulties that students have while interpreting the text, and the teacher is
responsible to help them overcome these difficulties.

Teachers must develop unique and creative learning materials that can
inspire and aid students' in their understanding of English in order to address the
difficulties in instructing your students in speaking. Young learners were taught to
talk using tools like hand puppets. And also it is an important note the social cultural
changes among students required modifications in existing teaching methods,

including their modifications (Mualim et al.,2019) As a result, educators have to



adjust their teaching strategies to reflect the shifting social and cultural
characteristics of their students.
1.2 Research Limitation

The purpose of this study is to determine how employing puppetry affects
kids' ability to talk.
1.3 Research Question

The formulated research question are :

1. Is there any significant effect of using puppetry for students speaking
skills at Afford International English Course?

1.4 Research Objective

Based on the aforementioned research topic, the aim of this study was to
determine how employing puppetry affected the speaking abilities of the students.
1.5 Research Significances

This study is expected to give contribution, which is broken down into two
parts :
1.5.1 Theoretical significance

It is expected that this study will offer suggestions to apply alternative media
in order to enhance students’ speaking abilities through puppetry. It is also expected
to increase understanding on the usage of puppets in speaking.
1.5.2 Practical Significance

1. The Students

It is expected that the findings of this study will be able to inspire, motivate,

and provide chances for students to improve their speaking abilities.



1.6

2. The Teachers

It was expected that the findings of this research will help English teachers
employ various techniques in an attempt to enhance their students' speaking
abilities

3. The Other Researchers

It is expected that the findings of this study will be helpful to future
researchers whom intend to explore this same subject and offer details on the
usage of puppetry in teaching English

Definition of Key Terms

1. Speaking

The ability to communicate orally between two or more people, the speaker
and the listener is known as speaking. This ability is used to express ideas,
opinions, information, etc.

2. Puppetry

Puppetry is a dynamic art form that attracts to people of all ages. It has been
chosen as a communication tool to help learning and teaching.

3. TEYL

Teaching English to young learners is intended to introduce the theory and

practice of English as a foreign language (EFL) to students ages 3 to 10.



2.1

CHAPTER 11

LITERATURE REVIEW

Review of Related Literature

2.1.1 Speaking

a. Definition of Speaking for TEYL

According to Siregar et al. (2021), speaking skills may be defined as
the ability to modify words or phrases to convey thoughts,
meaning and feelings. Information is given to the listener via a arrangement
of joint positions, tensions, and pitches. Include the speaker's movements
and facial expressions if the conversation is face-to-face.

One of the main reasons young learners' age makes it convenient for
them to learn the language when teaching them English. The idea that
children learn far more rapidly and effectively and that "younger is better"
is widely acknowledged, particularly among those who embrace the Critical
Period Hypothesis. The fact that English is a worldwide language that is
used for communication amongst individuals whose languages are often
different is another reason why teaching it to young students is so popular.
According to Andari (2020), speaking is linguistic knowledge that is taught
to children throughout their lives and is only based on knowledge that is

detrimental, it is acquired throughout this time.

b. Challenges in speaking for young learner



Speaking the target language fluently is the primary goal of most
language learners, according to Pakula (2019). The majority of English
teachers still find it difficult to teach speaking, nonetheless, as it appears
that speaking instruction has little relevance in language classes. This can
be explained by a variety of things, including the increased emphasis on
written language, the way written language is taught in textbooks and for
examinations, and the lack of knowledge about oral education. Speaking is
a crucial component of the curriculum and learning goals of every language
education classroom. In addition to providing "opportunities" for learning,
spoken language—the main interactive medium in the classroom—is also a
crucial part of the curriculum. A. Burns (2019)

Teaching speaking for young learner

Teaching English to young learners is a specific task that encourages
teachers to be innovative and creative. According to As Sabiq (2023),
"Many EFL students struggle to find engaging and motivating classroom
activities", “Interesting and inspiring classroom exercises are a challenge
for many EFL educators teachers”. Because of their distinct learning styles,
young students need learning to incorporate games, physical activities, and
opportunities for hands-on engagement. Repetition of predetermined
phrases was crucial for youngsters learning a foreign language, like English,
in order to build confidence and get them ready for meaningful
communication. In order to make learning English fun and interesting,

teachers of young students should have employed effective teaching



2.2

techniques and given them lots of chances to practise speaking, listening,
and repeating.

As is well known, every elementary school student has distinct,
exceptional, and individual traits. Despite this, the most notable
characteristic of children at elementry schools is that they play, function
within a time zone, and do things quietly. Theoretically, teaching young
students English is a fresh activity that motivates them to learn, play, and
converse in the target language (Nufus, 2019). Since there are no laws
requiring English speaking schools to provide instruction, this activity must
be taken seriously and should help them understand the structure or form
of the language.

Component of speaking skill

There are a few components of speaking that must be considered and

examined in speaking analysis process. pronunciation, grammar, vocabulary,

fluency, and comprehension that are the aforementioned components (Haris, 1969;

Brown, 1997; Harmer, 2007).

a. Pronunciation

By studying their own writing, students can achieve a more
understandable language at this time. This indicates that even if their speech
and body language are not very good, they can still communicate effectively
even if their language skills and vocabulary are not very good. The
traditional method or conventional words that were uttered is

called pronounciation.



It is obvious from that remark that student's capacity to pronounce
words correctly during speech is a function of their pronounciation.

As long as students are able to communicate effectively, regardless
of how poorly they speak and write, they will be able to communicate.
pronounciation is a tool for students to produce more understandable
language at the same time. the "pronounciation" illustrates how words are
used in a traditional or informal manner. It may be inferred from the
statement that children use pornounciation to clearly produce the words
when speaking.

Grammar

Grammer is necessary so that students may use appropriate language
in written and spoken communication. Grammer is described as a method
to anticipate and impair optimal speaking characteristics or
listener language proficiency. This is accomplished through a variety of
laws or principles that may be applied to produce coherent or well-formed
language usage in a grammer. In further detail, grammer is sometimes
defined as a set of rules that enable us to use words in our own language.
Elis, R (2022) states Grammar refers to the set of rules and structures that
govern how words and phrases are organized and used in a language. It
includes the principles that dictate sentence structure (syntax), verb tenses,
word forms, sentence types, and how various elements such as nouns,

adjectives, adverbs, and conjunctions interact within a sentence. Grammar



helps ensure that communication is clear and coherent by providing a
consistent framework for conveying meaning.
Vocabulary

Vocabulary refers to the collection of words and phrases used in a
language. In the context of language learning, it involves both the
recognition and production of words. Vocabulary is crucial for effective
communication because it allows speakers to express thoughts, ideas, and
emotions clearly and accurately. Schmitt, N., & Webb, S. (2020).

The advantages of using two languages necessitate the use of long
words because of without it, we prevents ourselves from using structures
and functions that we may have learnt to understand communication. It may
be stated that power in languange is an essential component of effective
communication. It will be simpler for us to express our thoughts, ideas, and
feelings verbally or in writing if we use plain language. Vocabulary is one
of the most important aspects of a language, especially while speaking in a
group. The terms that are frequently used are everyday and general terms.
To understand the meaning of vocabulary, the words used in vocabulary or
speaking must be very common and used in daily conversations.

. Fluency

The ability to communicate effectively and eloquently is referred to
as a fluency. Generally fluency refers to the ability to work calmly and
without interference. In the process of teaching and learning, if the teacher

wants, the teacher lets students express themselves in order to assess their
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fluency freely and without interference. Its objective is to help students
behave in a responsible manner. Because there are constant corrections that
often distruped the dialogue.

According to Skehan.P (2020) Fluency refers to the ability to speak
a language smoothly, effortlessly, and coherently, with minimal hesitation,
self-correction, or pauses that disrupt communication. In second language
learning, fluency focuses on the ease and speed with which a speaker can
produce spoken language, while maintaining clarity and comprehensibility.
It involves not only the rapid retrieval of vocabulary and grammar but also
the ability to manage the flow of conversation, making communication
natural and uninterrupted.

Comprehension

The capacity to understand and appreciate the lenghty
conversation and to develop a representation of the sentance is known as
comprehension. understanding both is more difficult since it cannot be
explained in a straightforward manner and must be based on clear verbal
and nonverbal cues, such as the user's intuition or tool.

Comprehension that the fact the students understood the nature of
the research objective, especially when the procedure are complex, it
consequently, it mat be concluded that comprehension in speaking relates
to the speakers’ awareness of what they were saying to the listeners in order
avoid misunderstanding information. in addition, its function is to make the

listeners easily to catch the information from the speaking. According to
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Vanpateen, B (2020) Comprehension refers to the ability to understand
spoken or written language. In the context of speaking and listening, it
involves the process of decoding (interpreting) spoken messages and
grasping their meaning.

2.1.3 Puppetry

One technique that teachers might use to teach systematically in language
instruction is the use of puppets. When choosing a teaching method, the instructor
must adhere to certain principles. According to Darusman (2020), puppet is one of
the best teaching tools for improving children's communication skills as it may
increase their motivation to learn and improve their communication skills.
Additionally, puppets could help children become more proficient in spoken
language, encourage them to play and engage with stories in a more active and
creative way, and help them become more proficient in written language. In general,
puppetry refers to little puppets, like animals, such as cats, monkeys, dogs, and so
forth. puppets can be used to increase speaking capabilities. puppets is a tool that is
intended to be used with human help for an audience.

According to Marleni dkk. (2020), puppets is a children toys that we may
create ourselves using a variety of figures, such as humans or animals, according to
Marleni et al. (2020). After that, you may use a puppet to create a theatre
performance. This puppet performance shines like a box theatre and is similar to a
theatre or play. These puppets have the power to pique kids' attention in language

acquisition.
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Based on the explanation above, it can be concluded that teaching
techniques using puppetry can stimulate students in learning language and can also
provoke students to be more active in learning activities in the classroom. With
puppetry, students can more easily understand and remember learning materials.
Because of this, researchers prefer to use the puppetry method to determine whether
there are any significant effects on students' ability to behave in a group setting.
Using the puppetry method may make the classroom more interactive.

2.1.4 Procedure of teaching speaking using puppetry

To measure students’ speaking abilities, the researcher administered a pre-
test and post-test with the same topic: “My Daily Activities.” This topic was chosen
because it is directly aligned with the Pre-Elementary 1 syllabus and is familiar and
accessible to young learners.

a. Pre-Test

Pre-test was conducted just right before the treatment. Its purpose was
to assess students’ initial speaking ability. The researcher modeled a short
monologue about “My Daily Activities” from waking up to going to bed without
using a hand puppet, as an example for students to follow. Each student was
then asked to describe their own daily activities. The students were given time
to prepare and speak individually for 1-2 minutes. Their performances were
recorded and scored using a rubric assessing fluency, grammar, vocabulary, and
pronunciation (Chan & Herrero, 2021; Nation & Macalister, 2020).

b. Treatment
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The treatment was implemented over the course of four classroom
meetings. In each session, students practiced speaking using hand puppets as a
supportive and interactive medium.
Each meeting followed a similar procedure:

1. Warm-up & Review (5-10 minutes): The teacher introduced or reviewed
vocabulary and expressions related to daily routines.

2. Modeling (10 minutes): The teacher used a hand puppet to demonstrate a
short monologue based on “My Daily Activities.”

3. Guided Practice (10—15 minutes): Students practiced their monologue in
pairs or small groups using puppets, guided by the teacher’s prompts.

4. Performance (10—15 minutes): Selected students presented their version of
“My Daily Activities” in front of the class using puppets.

5. Feedback (5 minutes): The teacher provided oral feedback on speaking
performance.

After four session of treatment, post-test was the used the exact material
with the pre test. The students asked again to describe their daily activities
using the puppet.

Their performances were evaluated using the same rubric and scoring
criteria. The scores were compared with the pre-test results to determine any
improvement in speaking ability due to the treatment.

c. Post-Test
After the treatment was completed, the researcher provides a test. This

test was given based based by the previous test. The student scores in this test
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was compared. The researcher next examined the benefits of using pupptery in

speaking lesson based on the previously mentioned comparison results.

2.2 Review of the relevant research

To conduct the research, the researcher collected some relevant researcher
from the other research that applied the technique using puppetry. Dwi Suci
Amaniarsih (2021) conducted a study that made use of classroom action research
(CAR). The study methodology employed was a descriptive qualitative approach.
This study focused on seventh-grade students at SMP Harapan I Medan. Enhancing
students' speaking skills before and after utilizing paper puppets as a puppet show
medium to teach English was the goal of this study. Students in the seventh grade
at SMP Harapan I Medan participated in this study. The results of the study suggest
that employing puppet show media may improve students' English-speaking skills.
Students were motivated to learn English because the study used a method that was
seldom used by teachers: puppet-shaped puppets that hold students' interest while
they are learning the language. The puppets have a wayang-like form. This is
demonstrated by the fact that the percentage of students who achieve KKM
increases with each cycle. Basically, there are two things that can be achieved by
using English and local culture: increasing the ability of students to speak English
and lowering the level of local knowledge since younger generations are also
known and taught about local culture, which is done through wayang. The
application of hand puppets in teaching speaking skills using qualitative approaches

is where earlier and later study are comparable. The distinctions with this area of
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study examines the usage of hand puppets in elementary school, whereas earlier
studies were conducted at the junior high school level.

The second research was by Maria Delima Nurak (2022) entitled “The Use
of Hand Puppet in Teaching Speaking to Young at Junior High School of SMPN 2
Rantepao, North Toraja”. The study had made use of pretest and posttest, with one-
group, pre-experimental as it research designs using puppet as a tool for teaching
speaking by explaining a subject. The study's findings support the idea that teachers
have difficulties while instructing spoken English, necessitating the use of original
and creative teaching methods to make learning enjoyable for the students.
Meanwhile, this study shows that using puppetry to teach English to class VII.1
pupils at SMPN 2 Rantepao, North Toraja, can improve their speaking skills. The
use of hand puppets as a teaching tool is explained in detail in this study were
comparable. The school level is what sets this research apart, and where as the last
research approach employed a quantitative approach, this study will utilise a
qualitative approach.

The last study by Siti Zuraidah, Kastam Syamsi, and Ashadi (2020) entitled,
“Improving Story-Telling Skill of Grade 1 Students Through The Use of Hand
Puppet Media”. This study is a collaborative class studies using a approach. This
study includes 30 students from Grade I SD Al Ibadi Muhammadiyah in Sapen,
consisting of 14 female students and 16 younger students. Tests, questionnaires,
documentation, and observations were utilised to gather data, which were then
subjected to descriptive qualitative and quantitative analysis. The results

demonstrated that using hand puppet media to teach Indonesian enhanced first-
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graders' narrative abilities. The students were more adept in introducing the
narrative, including its title, topic, characters, and traits. They were able to control
conversations and select the relationships between phrases, which kept the
conversations engaging and fascinating. Students became more adept at sequencing
stories and were able to differentiate between an introduction and the major body
of a narrative. They gained confidence in their ability to deliver stories with
expressive body language. The use of hand puppets to teach English speaking skills
in primary school is where this study and earlier studies are comparable. however
the study methodology employed makes a difference. Whereas earlier research
employed mixed techniques, this study used qualitative approaches.

The researcher requires references from related studies in order to carry out
this investigation. There are parallels and divergences between the current study
and the five earlier studies, according to the explanation given. Despite the fact that
each of the five previous studies, despite using a variety of puppets, the five earlier
researchers all had the goal of enhancing pupils' speaking abilities. There were,

nonetheless, some distinction between them.



2.3 Conceptual Framework

The conceptual framework for this research as follow:

Teaching Speaking for
Elementary Student

Pre-test ]

Treatment using
Puppetry

Post-test

Analysis data on the effect

Figure 2.1 Conceptual Framework
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2.4 Hypothesis

Hypothesis of this research are:

Ho : At Afford International English Course, there is no discernible difference in

Ha :

the speaking abilities of pupils before and after utilizing the hand puppet
approach.
Students' speaking abilities at the Afford International English Course are

significantly impacted both before and after employing the hand puppet

technique.



CHAPTER III

RESEARCH METHODOLOGY

3.1 Research Design

The researcher used a pre-experimental approach in this study. Sugiyono
(2014) states that this design used a single group pretest-posttest design. Both
before and after therapy, learning is assessed. Consequently, the outcomes of the
therapy might be compared to the circumstances before to therapy, it is more

precisely recognised. The design present in the following :

Table 3.1 Pre-Experimental Research Design

Pre-Test Treatment Post-Test

Ol X 02

Where:

O1 = Pre test

X = Treatment

02 = Post test

3.2 Research Setting

3.2.1 Place

The researcher conducted the research at Afford International English

Course, Komplek Bintan Center Blok R No.10 TanjungPinang

19
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3.2.2 Population
The population selected for this research consisted of Pre-Elementary 1
students (grades 4-5) at Afford International English Course. The data were as

follows:

Table 3.2 Population

Class Students

PRE-ELEMENTRY 1 20

3.2.3 Sample
The sample of this research are Pre-Elementry 1 students of Afford

International English Course. The data is as follows:

Table 3.3 Research Sample

Grade Students

PRE-ELEMENTRY 1 20

Purposive sampling was used by the researcher in this study. Purposive
sampling, as defined by Arigunto (2010), is a method of collection that is not
dependent on strata, regions, or randomness but rather on factors that highlight
particular objectives. Purposive sampling, according to Sugiyono (2014), is a
method for selecting research samples with particular considerations in order to
provide more representative results. Purposive sampling was used to choose this

class because the students were at a Pre-Elementary 1 level, actively engaged in
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speaking-focused instruction, and within the age group appropriate for the use of

puppetry in TEYL.

3.3 Research Procedure

The researcher created a research schedule to organize the process effectively,

as shown below:

Table 3.4 Research Schedule

Implementation of time

No Name of Activity

1. Writing Research Proposal

2. Proposal Seminar

3. Research

4. Data Analysis

5. Thesis examination

3.3.1 The Stage of Preparation
The stage of preparation of the research is as follows:
1. The researcher submitted a permit application to Universitas Maritim Raja
Ali Haji.
2. The researcher sent a permission letter to Afford International English

Course.
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3. The researcher selected the research sample.

3.3.2 Final Stage

The final stages are:

1. The researcher analysed the data that has been collected.

2. The researcher conducted the results of the data that has been analysed.

3.4 Data Collecting
For data collecting the reasearcher used few test to measure the students
ability, this procedure is as follow :
a. Pre-Test
Before the treatment began, the researcher conducted a pre-test to

assess the students' prior abilities. In the pre-test, the researcher introduced
the topic "My Daily Activities." The researcher then assigned the students
to create a story, beginning with waking up, going to school, and returning
home. They were to describe their entire day.

b. Treatment

After the pre-test, the researcher moved on to administering the

treatment in the next four sessions. The puppets were introduced in the first
session. At each session, the researcher taught as usual, with the following
topics:
+ First meeting : Pattern one
» Second meeting : Pattern 2
* Third meeting : To Be : Am, Is, Are

» Fourth meeting : Preposition of time and place (in, on, at
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Each meeting was used with the puppet, the teacher used an example
to explain the material and the students’ used it as a medium to encourage

them to speak.

c. Post-Test
Following treatment, a post-test was administered, which was
identical to the one that came before it. The scores of the students were
contrasted with the prior results. The researcher then gathered the data after

comparing the outcomes.

3.5 Research Instrument
3.5.1 Test

This study's research instrument was a speaking exam. For the speaking
test, the researcher employed a puppet as the speaking medium. The exam was
administered twice during the teaching and learning process: once prior to therapy
and once following it.

To assess their starting speaking ability, pre-test provided the number and a
post-test was carried out to make sure the used of hand puppets improved the
students' speaking abilities.

3.5.2 Documentation

Documentation is done to collect all data during the research process.
consists of photos between the researcher and students in the classroom, some
videos when students speak English using hand puppet, then a list of the names of

the students being studied.
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3.6 Data Analysis Technique

After gathering data, the researcher analyzed the results from the pre and
post-test. To get an accurate assessment of students' speaking skills, researchers use
tests that measure three the students speaking elements: vocabulary, fluency and
grammar, Data on students speaking structure is analysed using the
following procedure.

3.6.1 Speaking Test

Table 3.5 Elements Of Speaking Scale

No. Elements Rating Score Description

1. | Vocabulary 5 Vocabulary and idiom usage are

similar to those of a native speaker.

4 Student occasionally uses inappropriate
terms and/or must rephrase ideas

because of lexical inadequacies.

3 Students frequently uses wrong words,
conversation somewhat limited

because of inadequate vocabulary.

2 Misuse of words and very limited
vocabulary, comprehension quite

difficult
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Vocabulary limitations so extreme as
to make conversation virtually

impossible.

Grammar

Grammar and word order approximate

that of a native speaker.

Occasionally makes grammatical
and/or word-order errors that do not

obscure meaning.

Makes frequent errors of grammar and
word order that occasionally obscure

meaning.

Grammar and word order errors make
comprehension difficult. Must often
rephrase and/or restrict him/herself to

basic patterns.

Errors in grammar and word order so
severe as to make speech virtually

unintelligible.

Fluency

Speech in everyday conversation and

classroom discussions fluent and
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effortless; approximating that of a

native speaker.

4 Speech in everyday conversation and
classroom discussions generally fluent,
with occasional lapses while the
student searches for the correct manner

of expression.

3 Speech in everyday conversation and
classroom discussions frequently
disrupted by the student™s search for

the correct manner of expression.

2 Usually hesitant; often forced into

silence by language limitations.

1 Speech so halting and fragmentary as
to make conversation virtually

impossible.

After scoring each student’s speaking performance across the three
elements, vocabulary, grammar, and fluency, each component was rated on a scale
of 1 to 5 using the analytic rubric. The individual scores were then added to obtain

a total score out of 15 using the following formula:
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Total Score = Vocabulary + Grammar + Fluency

This total score was used to evaluate students’ overall speaking ability
before and after the treatment. Rather than converting the total into a percentage,
the raw score was directly classified into performance levels for clear interpretation.
This method aligns with analytic scoring principles recommended by Brown (2004)
and Hughes (2003), which emphasize transparency and diagnostic usefulness in

speaking assessment.

3.6.2 Classifying the Students Score

Table 3.6 Scoring Classification

Total Score (out of 15) Classification
14-15 Excellent
12-13 Good
10-11 Average
8-9 Poor
<7 Very Poor

Utilising inferential analysis in SPSS 16, to calculate the standart deviation,
frequency table, and the value of t-test between the pre test and post test. The
classification table (Table 3.6) was used to interpret the scores from both the pre-

test and post-test. By applying this classification system, the researcher could
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identify the level of each student's speaking skill and observe any shifts in
performance categories after the treatment. This made it possible to describe trends
such as improvement from "Poor" to "Average" or "Good."

The data in this study is analysed using both descriptive and inferential
statistics. Descrptive statistics, such as standard deviation, frequency distribution,
and mean were used to measure the work habits of both pre-test and post-test.

In addition, the classification system presented in Table 3.6 was used to
interpret students’ raw scores. This allowed the researcher to identify the level of
each student's speaking skill and observe any shifts in performance categories, such
as improvement from "Poor" to "Average" or "Good," after the treatment.

For the inferential analysis, the researcher conducted a normality test using
the Shapiro-Wilk method, which is suitable for small samples (n < 50). The
outcome of this test determined whether a parametric or non-parametric test would
be used for hypothesis testing:

. If the data were normally distributed (Sig. > 0.05), a paired sample t-test was
applied.
. If the data were not normally distributed (Sig. < 0.05), a Wilcoxon Signed-
Rank Test was used as the non-parametric alternative.
The statistical tests were conducted using SPSS version 16, and the

significance level was set at 0.05.

3.6.3 Normality Test
The normality test was conducted to determine whether the pre-test and

post-test scores followed a normal distribution. The researcher applied the Shapiro-



29

Wilk test, which is recommended for small sample sizes. The test was performed
using SPSS version 16, with the following criteria:
o If Sig. > 0.05, the data are considered normally distributed.

. If Sig. < 0.05, the data are considered not normally distributed.

Based on the result, the researcher proceeded with the appropriate hypothesis

test accordingly.

3.6.4 Hypothesis test

The following hypotheses were formulated to assess the effectiveness of
using hand puppets in teaching speaking:
o Ho (Null Hypothesis): There is no significant difference between students'
speaking scores before and after being taught using puppets.
o H: (Alternative Hypothesis): There is a significant difference between

students' speaking scores before and after being taught using puppets.

The test employed was determined by the outcome of the normality test. If
the significance value sig was higher than 0. 05, the researcher concluded that there
was no significant difference, supporting the null hypothesis (Ho). However, if the
significance value was 0. 05 or lower, the null hypothesis was rejected, and the
alternative hypothesis (Hi) was accepted, suggesting a statistically significant

difference.



CHAPTER 1V

FINDINGS AND DISCUSSION

This chapter presents the results of the research on the use of hand puppets
in teaching speaking. The data were obtained through a pre-test and post-test
administered to 20 Pre-Elementary 1 Students at Afford International English
Course. The students' speaking performance was assessed using a rubric that
measured vocabulary, grammar, and fluency, with each component rated from 1 to
5. The total score for each student ranged from 3 to 15.

The scores were then interpreted using a classification system, as described
in Table 3.6 of Chapter IIl. This classification grouped students’ scores into
categories: Very Poor, Poor, Average, Good, and Excellent. The results are
presented in tables that show individual scores, classification frequencies, average
scores, and the results of statistical testing. These findings serve as the basis for

interpreting the impact of using hand puppets on students’ speaking skills.

4.1 Research Finding

This section presents the descriptive data of students’ speaking performance
based on the results of the pre-test and post-test. The data includes individual scores
across three components: vocabulary, grammar, and fluency, each rated using an
analytic rubric with a score range of 1 to 5. The total maximum score per student is
15 points.

The scores were then classified using the scoring system described in Table

3.6 in Chapter III, which groups student performance into categories such as Very

30
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Poor, Poor, Average, Good, and Excellent. These descriptive results provide a clear
overview of students’ speaking abilities before and after the treatment using hand

puppets, and serve as the basis for further statistical analysis in the following

sections.
Table 4.1 The Result Of Speaking In Pre-Test
No | Name | Vocabulary | Grammar | Fluency | Total Classification
Score

1 IA 5 4 5 14 Excellent (14-15)
2 BA 4 4 3 11 Average (10-11)
3 AL 4 4 3 11 Average (10-11)
4 PR 4 4 3 11 Average (10-11)
5 AT 5 4 5 14 Excellent (14-15)
6 MA 4 3 3 10 Average (10-11)
7 QU 3 3 3 9 Poor (8-9)

8 VA 4 3 3 10 Average (10-11)
9 AL 2 3 4 9 Poor (8-9)

10 KI 3 3 3 9 Poor (8-9)

11 AE 3 4 4 11 Average (10-11)
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12 | ZH 4 3 3 10 Average (10-11)
13 | AK 2 2 3 7 Very Poor (<7)
14 Al 4 3 3 10 Average (10-11)
15 | NE 5 4 4 13 Good (12-13)
16 | HD 4 3 3 10 Average (10-11)
17 KE ) 3 3 8 Poor (8-9)

18 NE 3 4 4 11 Average (10-11)
19 | NE 3 3 3 9 Poor (8-9)

20 FE 1 1 1 3 Very Poor (<7)

Based on the results in Table 4.1, several students demonstrated low
performance in one or more speaking components—particularly grammar and
fluency. The majority of students scored in the Average or Poor categories, with
total scores ranging from 7 to 11 out of a possible 15. Only a small number of
students achieved scores classified as Good or Excellent, such as those scoring 13
or 14. These results indicate that before the treatment, many students struggled with
spoken English, particularly in producing accurate grammar and maintaining
fluency. These pre-test findings serve as a baseline for evaluating improvement in

the post-test.
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Table 4.2 The Result Of Speaking In Post-Test

No | Name | Vocabulary | Grammar | Fluency | Total Classification
Score
1 IA 5 5 5 15 | Excellent (14-15)
2 BA 5 4 4 13 Good (12-13)
3 AL 5 4 4 13 Good (12-13)
4 PR 4 4 4 12 Good (12-13)
5 AT 5 5 5 15 | Excellent (14-15)
6 MA 4 4 4 12 Good (12-13)
7 QU 4 3 4 11 Average (10-11)
8 VA 4 4 3 11 Average (10-11)
9 AL 4 4 4 12 Good (12-13)
10 KI 4 4 3 11 Average (10-11)
11 AE 4 4 4 12 Good (12-13)
12 ZH 4 4 3 11 Average (10-11)
13 AK 3 3 3 9 Poor (8-9)
14 Al 4 4 3 11 Average (10-11)
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15 NE 5 5 4 14 | Excellent (14-15)
16 HD 4 4 3 11 Average (10-11)
17 KE 3 3 3 9 Poor (8-9)

18 NE 4 4 4 12 Good (12-13)
19 NE 4 3 3 10 Average (10-11)
20 FE 2 1 2 5 Very Poor (<7)

Based on the data in Table 4.2, students' speaking performance showed
noticeable improvement after the treatment using hand puppets. A higher number
of students reached the Good and Excellent categories compared to the pre-test.
Specifically, several students achieved the maximum score of 15, which places
them in the Excellent category, while others moved up from Poor to Average or
from Average to Good.

Improvements were observed across all three speaking components,
vocabulary, grammar, and fluency, with most students demonstrating more accurate
word choice, improved sentence structure, and greater confidence in delivering
their ideas fluently. These gains suggest that the use of hand puppets had a positive
impact on students’ speaking ability, particularly in helping them express

themselves more naturally and with greater ease during the post-test.
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No | Name | Pre-Test | Classification | Post-Test Classification
1 IA 14 Excellent 15 Excellent (14-15)
(14-15)
2 BA 11 Average (10- 13 Good (12-13)
11)
3 AL 11 Average (10- 13 Good (12-13)
11)
4 PR 11 Average (10- 12 Good (12-13)
11)
5 AT 14 Excellent 15 Excellent (14-15)
(14-15)
6 MA 10 Average (10- 12 Good (12-13)
11)
I QU 9 Poor (8-9) 11 Average (10-11)
8 VA 10 Average (10- 11 Average (10-11)
11)
9 AL 9 Poor (8-9) 12 Good (12-13)
10 KI 9 Poor (8-9) 11 Average (10-11)
11 AE 11 Average (10- 12 Good (12-13)
11)
12 ZH 10 Average (10- 11 Average (10-11)
11)
13 AK 7 Very Poor 9 Poor (8-9)
=7
14 Al 10 Average (10- 11 Average (10-11)
11)
15 | NE 13 Good (12-13) 14 Excellent (14-15)
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16 | HD 10 Average (10- 11 Average (10-11)
11)

17 KE 8 Poor (8-9) 9 Poor (8-9)

18 NE 11 Average (10- 12 Good (12-13)
11)

19 NE 9 Poor (8-9) 10 Average (10-11)

20 FE 3 Very Poor 9 Very Poor (<7)
=7)

The comparison of pre-test and post-test results in Table 4.3 clearly

demonstrates improvement in students’ speaking scores following the treatment

using hand puppets. Most students shifted to higher classification categories, such

as from Poor to Average, or from Average to Good and Excellent. These findings

indicate that the use of hand puppets effectively supported students' development

in speaking, especially in enhancing their vocabulary usage, grammatical structure,

and fluency.

To further support these results, the overall mean score and standard

deviation from both tests were calculated and are presented in the table below.

Table 4.4 Mean Score and Standard Deviation in Pre-test and Post-Test

Statistic

Pre-Test Post-Test
Valid 20 20
Mean 10.5 12.65




Std.Deviation

2.47 2.45
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Based on the mean scores and standard deviations in Table 4.6, the average

pre-test score was 10.15, and the post-test was 12.65. This shows an improvement of

2.5 points, indicating that the students' speaking ability improved after receiving

treatment using hand puppets.

4.2 Normality Test Result

Before conducting hypothesis testing, a normality test was carried out to

determine whether the pre-test and post-test scores were normally distributed. The

Shapiro-Wilk test was used because the number of participants (N = 20) was under

50. The result of the normality test is shown in the following table:

Table 4.5 Normality Test Result

Test

Shapiro-Wilk Sig. Value

Pre-test

0.087

Post-test

0.069

Based on Table 4.5, the significance values for both pre-test and post-test

scores were greater than 0.05. This means the data were normally distributed, so

the researcher proceeded with the paired sample t-test to test the hypothesis.
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Table 4.6 Result Of T-Test

Pair Mean Std.Deviation | Std.Error T Sig.(2-tailed)
Difference Deviation
Pre-Test 2.5 1.05 0.23 10.87 0,000
Post-Test

Based on Table 4.6 above, the result of the t-test shows a mean difference
of 2.5 between the pre-test and post-test scores, with a standard deviation of 1.05,
standard error of 0.23, and a t-value of 10.87. The significance level (Sig. 2-tailed)
was 0.000, which is less than 0.05, indicating a statistically significant difference.
The average speaking test score before the treatment was 10.15, which increased to
12.65 after students were taught using hand puppets. This shows that teaching

speaking using hand puppets can positively affect students' speaking skills.

4.3 Discussion

In the post-test, and the paired sample t-test revealed a statistically significant
difference (Sig. = 0.000, p < 0.05), confirming the effectiveness of the treatment.

This finding is consistent with the theory that visual and interactive tools,
such as puppetry, can lower students’ anxiety and enhance their motivation,
especially among young learners (Wright, 1997; Brewster et al., 2002). By
engaging with puppets, students had more freedom to express themselves in
English, which contributed to their improvement in fluency, grammar, and

vocabulary.
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Furthermore, the classification data showed a shift from “Poor” and “Very
Poor” categories toward “Average” and “Good,” reflecting real learning gains
among individual students. These results align with previous research which found
that puppets can create a safe, playful environment that encourages participation
and builds speaking confidence.

Therefore, the use of hand puppets can be considered an effective strategy for
improving speaking skills in English language classrooms, particularly in Teaching
English to Young Learners (TEYL) contexts.

The findings of this research reveal a significant improvement in the students’
speaking performance after they were taught using hand puppets. This improvement
was evident across the three assessed components—vocabulary, grammar, and
fluency—as described in Chapter I'V. This section discusses the findings from three
main perspectives: recent expert opinions (2020-2025), alignment with recent
language learning theories, and the researcher’s direct observations and reflections
throughout the study.

1.  Expert Perspectives

Recent studies confirm that engaging and interactive media such as hand
puppets can significantly enhance young learners’ speaking performance.
According to Wahyuni & Zainil (2021), the use of puppets in speaking activities
helps lower students’ anxiety and encourages verbal interaction, making students
feel more confident and motivated to speak. This aligns with the improved

performance observed in this study’s post-test scores.
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Utami & Febriyanti (2022) emphasized that puppet media creates a non-
threatening environment, especially for shy or reluctant learners. When students
interact through puppets, they feel less judged and more expressive. This was
clearly observed in the present research, where several previously passive students
became more active during puppet-based speaking activities.

Nasution et al. (2020) noted that hand puppets not only improve speaking
fluency but also help students develop better vocabulary and sentence structure
through contextual use. In this study, vocabulary and grammar scores notably
increased in the post-test, supporting Nasution’s findings.

Putri & Ramadhani (2023) concluded that incorporating puppetry into the
EFL classroom helps learners use language more purposefully and naturally. In this
study, students began using complete sentences and appropriate expressions while
telling stories through their puppets, demonstrating both improved fluency and
communicative ability.

Lastly, research by Yuliani & Ardi (2020) confirmed that puppets serve as a
bridge between play and language learning. They allow children to engage in role-
play scenarios that activate imagination and reduce speaking apprehension. These
findings align well with the learning outcomes observed in the classroom during
this research.

2.  Theoretical Alignment

The findings are in line with current theories in TEYL (Teaching English to

Young Learners). Arif & Kusumawardhani (2021) argue that speaking instruction

for children must be supported with contextual, visual, and interactive aids. The
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hand puppet fulfills all three roles: it provides a context (e.g., telling about daily
routines), a visual element (the puppet itself), and a platform for interaction

(student—puppet and peer—puppet dialogue).

Additionally, Indrawati (2023) highlights that the integration of storytelling
and performance-based tasks—such as using puppets—activates both linguistic and
emotional engagement, which are essential in building communicative competence.

This supports the structured, performance-driven design of this study.

From an assessment point of view, Nurhayati (2020) recommends using
analytic rubrics that focus on distinct language components such as vocabulary,
grammar, and fluency, especially for young learners. This recommendation was
applied in the present study, ensuring that the assessment tools were valid and

educationally sound.

The findings also align with Yulia & Pramita (2022), who propose that
language development in children is maximized when they are allowed to
experiment with language in meaningful, imaginative settings. The puppet activities
offered just such a space, encouraging students to create voices, characters, and

spontaneous dialogue during treatment sessions.

Finally, Fatimah & Hidayat (2021) point out that in low-anxiety learning
environments with visual scaffolding, children are more likely to produce longer
and more structured utterances. This theory matches the post-treatment results in
this research, where students’ average scores increased and their fluency became

more natural.
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3.  Researcher’s Point of View

During the implementation of this research, the researcher noticed a
significant shift in the students’ confidence and engagement. In the pre-test, many
students hesitated to speak, often relying on fragmented or rehearsed responses.

The researcher assumed that their anxiety stemmed from a fear of being
judged or making mistakes in front of peers.

When the puppet was introduced, the classroom atmosphere changed.
Students began to enjoy speaking activities, not as “tests” but as playful
performances. The researcher observed that students who were shy or passive
during the pre-test started to show enthusiasm in using the puppets, often adding
personality to their puppet’s voice and gestures. It was assumed that the puppet
acted as a social “mask,” helping students speak more freely.

Throughout the four treatment sessions, students became more fluent and
creative. The researcher speculates that the repetition of the same topic ("My Daily
Activities") helped reinforce structure, while the use of puppets added novelty and
excitement to each session. This consistency in content allowed the researcher to
isolate the effectiveness of the puppet method without the variable of changing
topics.

Another assumption made by the researcher was that student improvement
would vary depending on how actively they participated. This was observed in the
results: students who were more involved in puppet activities showed greater

improvement, particularly in fluency and vocabulary. The researcher also found
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that students enjoyed peer performances and often mimicked expressions or phrases
used by classmates, which contributed to their language acquisition.

Based on the initial problems described in Chapter I such as lack of
confidence, limited vocabulary, and speaking anxiety the researcher believes the
use of puppets directly addressed these issues. The change in student classifications
(from “Poor” and “Very Poor” to “Average,” “Good,” and “Excellent”) provided

clear evidence of this.



CHAPTER V
CONCLUSION AND SUGGESTION

In this chapter describes the conclusions and suggestions based on the

findings obtained by the researcher discussed in the previous chapter.

5.1 Conclusion

Based on the findings and discussion in the previous chapter, it can be
concluded that the use of hand puppets in teaching speaking had a significant
positive effect on students’ speaking skills at Afford International English Course.
This is evidenced by the increase in students’ post-test scores compared to the pre-
test scores.

Furthermore, a paired-sample t-test statistical analysis yielded a t-value of
10.87 with a significance level (Sig. 2-tailed) of 0.000, which is below the threshold
of 0.05. This indicates that the use of hand puppet-based learning resulted in a
statistically significant improvement in students' speaking skills.

Therefore, it can be concluded that the use of hand puppets to improve early
childhood students' speaking skills is beneficial, particularly in terms of vocabulary,
grammar, and fluency. Students' engagement and motivation to speak English
increased thanks to the use of hand puppets, making the learning process more fun,

dynamic, and engaging.

5.2 Suggestions

Suggestions Based on the conclusions above, some suggestions are given for:

1.  For English Teachers
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Teachers are encouraged to implement hand puppets or similar creative media
when teaching speaking, especially to young learners. This approach can increase
students’ motivation, engagement, and confidence in speaking English.
Additionally, hand puppets can be a valuable tool to make learning more interactive
and less intimidating for shy or passive students.

Teachers are encouraged to incorporate hand puppets as an alternative
teaching aid in speaking lessons, particularly for young learners. Puppets can reduce
anxiety, increase student engagement, and create a more dynamic and interactive
classroom environment. Teachers may also integrate puppet activities with role-
plays, storytelling, and structured dialogues to further enhance students’ fluency
and motivation.

2. For Students

Students are advised to use creative media such as hand puppets during
speaking practice, whether in class or at home. This can help them speak more
confidently, overcome nervousness, and enjoy learning English in a playful and
expressive way. Practicing regularly with puppets also allows students to develop
their vocabulary, improve fluency, and rehearse pronunciation in a low-pressure
setting.

3.  For Future Researchers

Future studies are encouraged to explore the use of hand puppets across
different age groups, proficiency levels, and educational settings. Researchers could
investigate its impact on other language skills such as listening or storytelling.

Employing longer treatment durations, larger sample sizes, or mixed-method
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research designs may provide more comprehensive insights into the benefits of
puppetry in English language learning.
4.  For Educational Institutions

Language schools and educational institutions are encouraged to support the
use of creative and interactive learning tools, such as hand puppets, in English
language instruction. This support can include providing teacher training on
creative methodologies, supplying relevant teaching materials, and encouraging
curriculum designs that incorporate alternative strategies for speaking practice.
Institutional support will enable teachers to apply innovative approaches more

effectively and create engaging learning environments for young learners.
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Appendix 1. Scan QR Code Voice Note
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Appendix 2. Speaking Assessment Kit

SPEAKING TEST ASSESSMENT KIT
For Pre-Test and Post-Test
Afford International English Course — Pre-Elementary 1

Purpose: y
To assess students' speaking abilities before and after the treatment using hand puppets. This

test evaluates vocabulary, grammar, and fluency based on a standardized rubric.

Test Format:
Type: Oral Individual Test
Duration:
Preparation Time: 5 minutes
Speaking Time: 2 minutes
Materials:
Pre-Test: No puppet
Post-Test: With hand puppet

Procedure:

PRE-TEST:
1. Greet the student and explain the purpose briefly.
2. Present 1 topic: “My Daily Activities”
3. Ask students to speak about the topic for 2 minutes.
4. Record performance using scoring rubric.

POST-TEST:

Greet the student and provide encouragement.
Present 1 topic: "My Daily Activities."

Give 5 minutes to prepare with a hand puppet.
Student speaks for 2 minutes using the hand puppet.
Record performance using same scoring rubric

DA W -
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Scoring Rubric:
NO | Elements Rating Score Description
1 | Vocabulary 5 Native-like vocabulary use.
- Occasional misused terms.
3 Frequent incorrect word use, limited vocabulary.
2 Misused words, hard to understand.
1 Vocabulary limits conversation.
2. | Grammer 5 Native-like grammar and structure.
4 Minor errors, meaning clear.
3 Frequent errors, sometimes affect understanding.
2 Difficult to understand due to grammar.
1 Grammar errors make speech unintelligible.
3. | Fluency 5 Natural and effortless speech.
4 Generally fluent with minor pauses.
3 Often disrupted by hesitation.
2 Frequently hesitant, long pauses.
1 Speech so halting and fragmentary as to make
conversation virtually impossible.
Score Calculation:

Total Score = Vocabulary + Grammar + Fluency (Max = 15)

Percentage = (Total Score / 15) x 100

Classification:
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Appendix 3. Sylabus
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Appendix 4. Teaching Program

Meeting 1
Pre-Test (Without Puppet)

Institution: Afford International English Course
Class: Pre-Elementary 1

Subject: Speaking

Topic: My Daily Activities

Focus: Pre-Test (Without Puppet)

Time Allocation: 120 minutes

A. Standard of Competence
Students are able to express their daily activities orally.

B. Basic Competence
Students are able to describe their daily routines using spoken English.

C. Indicators
- Students can name and describe common daily routines.

- Students use appropriate vocabulary and grammar.
- Students speak with improved fluency.

D. Learning Objective
Students are able to describe their daily activities orally with or without puppets.

E. Teaching Method
Oral performance (Pre/Post-Test)

F. Learning Activities
1. Teacher explains the test task: describe daily routines.

2. Teacher gives a short example without puppet.

3. Students prepare for 5 minutes.

4. Students speak individually for 1-2 minutes.

5. Teacher records and scores performance.
G. Assessment
Instrument: Speaking scoring rubric (Vocabulary, Grammar, Fluency)
Scoring: 1-5 scale per aspect

H. Learning Media and Resources
None (Pre-Test)

'Thls to;-’ic is based on the AICE Pre-Elementary 1 syllabus (Month 10), which includes
My Daily Activities' and a speaking performance task. The grammar focus is on present
simple tense (positive, negative, interrogative). Vocabulary includes: wake up, brush
teeth, eat breakfast, £0 to school, go to bed.
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Meeting 2

Introduction to Hand Puppets (Treatment 1)
Institution: Afford International English Course

Class: Pre-Elementary |

Subject: Speaking

Topic: My Daily Activities

Focus: Introduction to Hand Puppets (Treatment 1)
Time Allocation: 120 minutes

A. Standard of Competence
Students are able to express their daily activities orally.

B. Basic Competence
Students are able to describe their daily routines using spoken English.

C. Indicators

- Students can name and describe common daily routines.
- Students use appropriate vocabulary and grammar.

- Students speak with improved fluency.

D. Learning Objective
Students are able to describe their daily activities orally using hand puppets.

E. Teaching Method
Communicative Language Teaching with Puppetry

F. Learning Activities
1. Greeting and review of previous material.
2. Introduction of vocabulary and grammar pattern.
3. Teacher models a routine using hand puppet.
4. Students practice in pairs or groups using puppets.
5. Selected students present in front of the class.
6. Teacher gives feedback and encouragement.

Grammar: Simple Present — Subject + Verb (I, You, We, They)
Example: I wake up at 6 o’clock.

G. Assessment
Instrument: Observation notes and informal checklist based on vocabulary use, sentence
structure, and participation.

H. Learning Media and Resources
Hand puppet, flashcards, whiteboard, rubric

This topic is based on the AICE Pre-Elementary 1 syllabus (Month 10), which includes
'My Daily Activities' and a speaking performance task. The grammar focus is on present
simple tense (positive, negative, interrogative). Vocabulary includes: wake up, brush
teeth, eat breakfast, go to school, go to bed.



Meeting 3

Daily Routine Practice 1 (Treatment 2)
Institution: Afford International English Course

Class: Pre-Elementary 1

Subject: Speaking

Topic: My Daily Activities

Focus: Daily Routine Practice | (Treatment 2)
Time Allocation: 120 minutes

A. Standard of Competence
Students are able to express their daily activities orally.

B. Basic Competence
Students are able to describe their daily routines using spoken English.

C. Indicators

- Students can name and describe common daily routines.
- Students use appropriate vocabulary and grammar.

- Students speak with improved fluency.

D. Learning Objective
Students are able to describe their daily activities orally using hand puppets.

E. Teaching Method
Communicative Language Teaching with Puppetry

F. Learning Activities
1. Greeting and review of previous material.
2. Introduction of vocabulary and grammar pattern.
3. Teacher models a routine using hand puppet.
4. Students practice in pairs or groups using puppets.
5. Selected students present in front of the class.
6. Teacher gives feedback and encouragement.

Grammar: Simple Present — Subject + Verb+s/es (He, She, It)
Example: He wakes up at 6 o’clock.

G. Assessment

Instrument: Observation notes and informal checklist based on vocabulary use, sentence
structure, and participation.

H. Learning Media and Resources
Hand puppet, flashcards, whiteboard, rubric

This topic is based on the AICE Pre-Elementary 1 syllabus (Month 10), which includes
My Daily Activities' and a speaking performance task. The grammar focus is on present

simple tense (positive, negative, interrogative), Vocabulary includes: wake up, brush
teeth, eat breakfast, go to school, go to bed.



Meeting 4

. Daily Routine Practice 2 (Treatment 3)
Institution: Afford International English Course

Class: Pre-Elementary |

Subject: Speaking

Topic: My Daily Activities

Focus: Daily Routine Practice 2 (Treatment 3)
Time Allocation: 120 minutes

A. Standard of Competence
Students are able to express their daily activities orally.

B. Basic Competence
Students are able to describe their daily routines using spoken English.

C. Indicators
- Students can name and describe common daily routines.

- Students use appropriate vocabulary and grammar.
- Students speak with improved fluency.

D. Learning Objective
Students are able to describe their daily activities orally using hand puppets.

E. Teaching Method
Communicative Language Teaching with Puppetry

F. Learning Activities
. Greeting and review of previous material.
2. Introduction of vocabulary and grammar pattern.
3. Teacher models a routine using hand puppet.
4. Students practice in pairs or groups using puppets.
5. Selected students present in front of the class.
6. Teacher gives feedback and encouragement.

Grammar: To Be (am, is, are)
Example: She is at home. They are in class.

G. Assessment
Instrument: Observation notes and informal checklist based on vocabulary use, sentence
structure, and participation.

H. Learning Media and Resources
Hand puppet, flashcards, whiteboard, rubric

'Thls to;"uc is based on the AICE Pre-Elementary 1 syllabus (Month 10), which includes

My Daily Activities' and a speaking performance task. The grammar focus is on present
simple tense (positive, negative, interrogative). Vocabulary includes: wake up, brush
teeth, eat breakfast, go to school, go to bed. . g



Meeting 5

Individual Puppet Speaking (Treatment 4)
Institution: Afford International English Course

Class: Pre-Elementary |

Subject: Speaking

Topic: My Daily Activities

Focus: Individual Puppet Speaking (Treatment 4)
Time Allocation: 120 minutes

A. Standard of Competence
Students are able to express their daily activities orally.

B. Basic Competence
Students are able to describe their daily routines using spoken English.

C. Indicators

- Students can name and describe common daily routines.
- Students use appropriate vocabulary and grammar.

- Students speak with improved fluency.

D. Learning Objective
Students are able to describe their daily activities orally using hand puppets.

E. Teaching Method
Communicative Language Teaching with Puppetry

F. Learning Activities
1. Greeting and review of previous material.
2. Introduction of vocabulary and grammar pattern.
3. Teacher models a routine using hand puppet.
4. Students practice in pairs or groups using puppets.
5. Selected students present in front of the class.
6. Teacher gives feedback and encouragement.

Grammar: Prepositions of Time and Place (in, on, at)
Example: [ wake up at 6 a.m. in the morning.

G. Assessment
Instrument: Observation notes and informal checklist based on vocabulary use, sentence
structure, and participation.

H. Learning Media and Resources
Hand puppet, flashcards, whiteboard, rubric

This topic is based on the AICE Pre-Elementary 1 syllabus (Month 10), which includes
‘My Daily Activities' and a speaking performance task. The grammar focus is on present
simple tense (positive, negative, interrogative). Vocabulary includes: wake up, brush
teeth, eat breakfast, go to school, go to bed.
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Meeting 6

Post-Test (With Puppet)
Institution: Afford International English Course

Class: Pre-Elementary 1
Subject: Speaking

Semester: —

Topic: My Daily Activities
Focus: Post-Test (With Puppet)
Time Allocation: 120 minutes

A. Standard of Competence
Students are able to express their daily activities orally.

B. Basic Competence
Students are able to describe their daily routines using spoken English.

C. Indicators

- Students can name and describe common daily routines.
- Students use appropriate vocabulary and grammar.

- Students speak with improved fluency.

D. Learning Objective
Students are able to describe their daily activities orally with or without puppets.

E. Teaching Method
Oral performance (Pre/Post-Test)

F. Learning Activities

1. 1. Teacher reminds students of the previous practice.

2. 2. Students are given 5 minutes to prepare.

3. 3. Students present using hand puppets individually.

4. 4. Teacher records and scores performance using rubric.

G. Assessment

Instrument: Speaking scoring rubric (Vocabulary, Grammar, Fluency)
Scoring: 1-5 scale per aspect

H. Learning Media and Resources
Hand puppet, timer, rubric

This topic is based on the AICE Pre-Elementary 1 syllabus (Month 10), which includes
My Daily Activities' and a speaking performance task. The grammar focus is on present

simple tense (positive, negative, interrogative). Vocabulary includes: wake up, brush
teeth, eat breakfast, go to school, go to bed.
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Appendix 5. Research Correspondent
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Appendix 6. Media In Use
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Appendix 7. Research Documentation
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